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I.  INTRODUCTION

Overview of the Institution

History of The University of West Alabama

The University of West Alabama was chartered in 1835 as a church-related female academy and admitted its first students in 1839.After difficult times during the Civil War and Reconstruction periods, the school reopened in the late 1860s or early 1870s.Although it appears that a few male students were admitted following the reopening, a resolution by the Board of Trustees in 1876 excluded boys, and this policy was followed until the beginning of the present century.

From 1881 to 1910 the school at Livingston was under the direction of the noted educator and reformer Julia Tutwiler, who succeeded in getting a small appropriation from the State Legislature in 1883 to establish normal school training for girls at Livingston Female Academy. According to statements in the University archives, this is believed to be the first State appropriation in Alabama made exclusively for the education of women. The first normal school diplomas were granted in 1886. 

Livingston Female Academy and State Normal College continued as a private institution with some State support until 1907,when the State assumed full control. It remained under its own board of trustees, however, until the Legislature created a State Board of Trustees for all the normal schools in 1911.In 1919 this board was abolished and all state normal schools were placed under the supervision of the State Board of Education. During these early years the school offered both secondary education and normal school programs for the training of teachers. 

Dr. G. W. Brock succeeded Miss Tutwiler as President in 1910,and under his tenure of more than a quarter of a century, the institution continued to grow and develop. Presidents since Dr. Brock have been as follows:  

· 1936-1944 Dr. N. F. Greenhill  

· 1944-1954 Dr. W. W. Hill  

· 1954-1963 Dr. D. P. Culp  

· 1963-1972 Dr. John E. Deloney  

· 1972-1973 Dr. Ralph M. Lyon (Acting President)  

· 1973-1993 Dr. Asa N. Green  

· 1993-1994 Dr. James Bob Drake (Interim President)  

· 1994-1998 Dr. Donald C. Hines  

· 1998-2002 Dr. Ed D. Roach  

· 2002-present Dr. Richard D. Holland 

In 1929 the school at Livingston became State Teachers College, Livingston, Alabama, with authority to confer the degree of Bachelor of Science. The Bachelor of Arts degree was authorized in 1947.Although the institution had begun accepting male students soon after 1900, the student body remained predominantly female through the 1950s. 

In 1957 the name was again changed by an act of Legislature — this time to Livingston State College — and the following year the mission of the institution was broadened when the Graduate Division was established and the College was authorized to confer master ’s degrees in the field of professional education. In 1967 an act of the Legislature created Livingston University, with its own Board of Trustees. 

In 1995 the institution recognized its broader mission as a regional university serving the educational needs of all the citizens of the area by changing its name to The University of West Alabama.

The University of West Alabama is a state-supported, coeducational institution of higher learning governed by a Board of Trustees appointed by the Governor. As a regional institution, the University’s foremost commitment is to meeting the educational needs of the State and particularly of the West Alabama area. Valuing a diverse student population, it also welcomes students from throughout the United States and from other countries. 

The primary purpose of the University is to provide opportunities for quality education for students to pursue associate, baccalaureate, and master’s degrees in liberal arts, natural sciences and mathematics, pre-professional programs, nursing, technology, business, and education. Additionally, the University will assist its students in developing the important qualities of independent thinking and respect for the ideas of others and in building firm foundations of personal integrity and character in order to realize their quests for a philosophy of life and for self fulfillment. Importance is placed on providing opportunities within the curricula for the development of enhanced skills in critical thinking, communication, leadership, and computer literacy. The University also seeks to provide students opportunities for growth beyond the classroom through a wide range of extracurricular activities, programs, and services and through the maintenance of an environment of cultural and intellectual diversity and through the encouragement of the free exchange of ideas among faculty, administration, and students. 

At The University of West Alabama, the emphasis is upon the traditional learner, but the institution is also committed to the concept of lifelong learning and to serving non-traditional students. These include workers in area schools, businesses and industries, governmental agencies, and professional workers. In serving these diverse publics, the institution employs not only traditional means of delivery, but it also seeks to expand its use of innovative technologies, including distance learning, and to networking with other educational institutions and agencies in order to more comprehensively address the needs of its region. 

The University seeks to employ a vibrant, talented, and diverse faculty whose members are committed to providing leadership and fostering positive growth throughout West Alabama through research and public service, with primary emphasis on that which meets the educational, social, cultural, and economic needs of the region. In the recruitment and retention of this faculty, as with all members of the University community, the institution, consistent with its academic heritage, maintains openness to all qualified persons.

University Mission: 

To provide opportunities for students to pursue a quality education and assist in developing the important qualities of independent thinking, respect for the ideas of others, personal integrity and character in order to realize their quests for a philosophy of life and self-fulfillment.

University Characteristics:  

The University of West Alabama is located in Livingston, Alabama, the county seat of Sumter County, on Interstate Highways 20 and 59, United States Highway 11,and Alabama Highway 28.It is 116 miles southwest of Birmingham,130 miles west of Montgomery, and 37 miles east of Meridian, Mississippi.

The University of West Alabama operates under a Board of Trustees, appointed by the Governor of the State of Alabama and approved by the State Senate. In addition to the Governor and the State Superintendent of Education, who serve as ex-officio members, there are thirteen members of the Board of Trustees, including two from the Congressional district in which the University is located, one from each of the other districts, and the remaining members appointed from the state at large. The President of the University is the Executive Officer of the Board.

The organization of the University provides six instructional units: the College of Liberal Arts, the College of Natural Sciences and Mathematics, the College of Business, the College of Education, the Division of Nursing, and the School of Graduate Studies. Each College functions with an Academic Council consisting of the Dean, the Department Chairpersons, and two elected members. The Division of Nursing operates under the Chairperson. The Graduate Council supervises the programs of the School of Graduate Studies. 

UWA is organized on the semester system. The University year is divided into three semesters of approximately equal length. A student may enter at the beginning of any semester if admission is approved.

The University of West Alabama is accredited by the Commission on Colleges of the Southern Association of Colleges and Schools (1866 Southern Lane, Decatur, Georgia, Telephone number (404) 679-4501) to award the associate, baccalaureate and master’s degrees. This accreditation gives regional and national recognition to credits and degrees earned at the University. The Julia Tutwiler College of Education at The University of West Alabama is accredited by the National Council for Accreditation of Teacher Education (NCATE), 2010 Massachusetts Avenue, NW, Suite 500, Washington DC 20036, (202) 466-7496.This accreditation covers initial teacher preparation programs and advanced educator preparation programs, and its Athletic Training Program is accredited by the Commission on Accreditation of Allied Health Education Programs. The Associate Degree in Nursing is accredited by the National League for Nursing Accrediting Agency. The University’s College of Business is nationally accredited by the Association of Collegiate Business Schools and Programs to offer the following business degrees: the Bachelor of Business Administration degree in Accounting, Business Administration, Computer Information Systems, and Management and the Bachelor of Science degree in Industrial Technology and Technology.

The basic policy of the University is formulated by University committees, most of which have student, as well as faculty, members. The following are now functioning as standing University committees: 

· The ADA Compliance Committee 

· The Admission and Appeals Committee 

· The Athletic Committee 

· The Benevolence Committee 

· The Bibb Graves Auditorium Oversight Committee 

· The Campus School Steering Committee 

· The Commencement Committee 

· The Committee on Preservation of University History 

· The Deans’ Council 

· The Distance Learning Committee 

· The Environmental Health and Safety Committee 

· The Faculty Colloquium Committee 

· The Freshman Studies Committee 

· The Graduate Council 

· The Graduate English Essay Committee 

· The Honors Day Committee 

· The Honors Program Committee 

· The Information Technology Committee 

· The Institutional Effectiveness Committee 

· The Insurance Committee 

· The Library Committee 

· The Loraine McIlwain Bell Trustee Awards Committee 

· The Marketing and Image Committee 

· The Multi-Cultural Committee 

· The President’s Council 

· The Research Grants Committee 

· The Research Oversight Committee 

· The Scholarship and Student Assistance Committee 

· The Social Committee 

· The Student Life Committee 

· The Student Publications Committee 

· The Student Success Committee 

· The University Academic Council 

· The University Council on Teacher Education 

· The Web Page Committee 

· The Written English Proficiency Committee 

Overview of the College of Education

Unit Mission

The Julia Tutwiler College of Education’s mission is to prepare highly qualified teachers by providing opportunities for teacher education candidates to pursue a quality education and to assist in developing the important attributes of independent thinking, respect for the ideas of others, personal integrity, and character.

Unit Characteristics

The College of Education has as its primary objectives the training of competent teachers for school systems in Alabama, the promotion of improved instructional programs in elementary and secondary schools within the University service area, and the provision of certain services to the other colleges within the University. There are non-teaching programs as well as teaching programs in the Department of Physical Education and Athletic Training. 

The College offers programs at the undergraduate and graduate levels for the preparation of school personnel in early childhood, elementary, high school, and pre-school through grade twelve education. It also provides the professional education courses necessary to meet teacher certification requirements for students who are preparing to teach at the high school levels in Biology, Chemistry, History, English Language Arts, Mathematics, Science, and Social Science. A pre-school through grade twelve program provides preparation for teaching physical education, and elementary (K-6) and secondary (6-12) programs exist for training special education teachers. Non-teaching programs in athletic training and physical education are also offered. Information concerning graduate programs can be found in the Graduate Catalogue. 

The College also offers in-service education to teachers in the UWA service area. These in-service programs provide technical skill training for teachers and opportunities for the study of curriculum improvement. The College offers research capabilities to the school systems in the service area attempting to overcome the learning deficiencies of children. 

Standards for effective teacher training programs are maintained by cooperating with the Alabama State Department of Education, the Alabama Education Study Commission, the Alabama Commission on Higher Education, the Southern Association of Colleges and Schools, the National Association of State Directors of Teacher Education and Certification, and the Interstate Certification Project. The Julia Tutwiler College of Education at The University of West Alabama is accredited by the National Council for Accreditation of Teacher Education (NCATE), 2010 Massachusetts Avenue NW, Suite 500, Washington DC 20036, (202) 466-7496. This accreditation covers initial teacher preparation programs and advanced educator preparation programs. The Athletic Training Program is accredited by the Commission on Accreditation of Allied Health Education Programs. 

The College of Education provides a service function to the other colleges within the University by offering courses in educational psychology, physical education, and library media and by affording educational media as well as various testing services. 

The College of Education is organized under the Dean into units with programs offered, as follows: 

1. Department of Foundations, Counseling, and Library Media.  

2. Department of Educational Leadership and Instruction. 

3. Department of Physical Education and Athletic Training. 

The Practical Experience Model provides the conceptual framework for the teacher education program at The University of West Alabama.  The College of Education Academic Council serves as the governing body and is the NCATE Steering Committee.  The members of this Council are elected by the Departments or appointed by the Dean; the Deans of the other Colleges and the Dean of the Graduate School at UWA serve on this council. 

The preparation of professional personnel in the Julia Tutwiler College of Education involves the collaboration of the entire University. At the undergraduate level, all programs for the preparation of teachers are built on a liberal arts and natural sciences and mathematics foundation. The basic curriculum, oriented to general education, is common to all degree programs in the College of Education. In addition, each prospective early childhood, elementary, high school, and pre-school through grade twelve teacher candidates follows a prescribed pattern of courses in areas of academic specialization. Each prospective teacher should be well educated, have a mastery of subject matter, and be capable of understanding and working closely with other people.

Policies

The following policies must be observed by those students who plan to enroll in the Teacher Education Program:

ADMISSION TO THE NON-TEACHING PROGRAMS

Admission to and retention in the non-teaching programs are consistent with the general policies for admission and retention for UWA.

      ADMISSION TO THE TEACHER EDUCATION PROGRAM

Admission to the University and to the College of Education does not constitute acceptance into the Teacher Education Program. Every student who wishes to prepare for teaching is required to submit a written application for admission to the Teacher Education Program. This application should be filed with the Dean of the College of Education during pre-registration or regular registration of the semester following the completion of approximately sixty semester hours of college credit. This procedure should be followed even though the student has not completed all required courses in general education. A student may be admitted to the Teacher Education Program under the following provisions:

General policies:

1. Applicants must be in good academic and disciplinary standing. 

2. Students seeking certification must submit an application to the Teacher Education Program after completion of 45-60 semester hours but no later than two semesters prior to expected enrollment in the internship. 

3. Applicants must demonstrate proficiency in spoken English. 

4. Applicants must have at least a 2.5 quality-point ratio on all courses in general education, in the teaching field(s), in professional studies, and a 2.5 on overall college work. (No grade less than a "C" will be accepted in the teaching field or professional studies.) 

5. A passing score on the Alabama Prospective Teacher Test is required. 

6. All deficiencies must be removed before a student is allowed to register for student teaching. 

7. Faculty interviews and recommendations designed to provide further information on the applicant’s dispositions, interests, and aptitudes, consistent with the requirements for successful teaching, must be on file. 

8. A transfer student is eligible to apply for admission to the Teacher Education Program during the first semester of residence. Such a student must achieve a 2.5 quality-point ratio on a course load of at least twelve semester hours attempted during the first semester of residence, in addition to having a 2.5 quality-point ratio on transferred credit. 

NOTE: Students who fail to meet any of the above requirements upon initial application may retake tests and submit new scores, take additional work to improve their grade-point averages, or present other evidence to satisfy any or all of the requirements. IN NO CASE CAN THE REQUIREMENTS AS STATED ABOVE BE WAIVED.

Unconditional admission is granted upon the completion of all requirements specified under the General Policies above, in addition to completion of all requirements in general education.

      RETENTION IN THE TEACHER EDUCATION PROGRAM

Students may be dropped from the program for:

1. Being placed on academic probation or failing to maintain at least a 2.5 quality-point average on all courses. 

2. Demonstrating evidence of either inability or lack of initiative in attaining proficiencies and competencies necessary to teaching. 

3. Failing to maintain at least a 2.5 quality-point average on all courses in the teaching field(s). No grade below "C" in the teaching field(s) may be used to meet certification requirements. 

4. Failing to maintain a quality-point average in professional education of at least 2.5.No grade below "C" in professional studies may be used to meet certification requirements. 

5. Being subject to University disciplinary action. 

6. Giving evidence of academic, social, emotional, or physical problems which, in the judgment of the Teacher Education Screening Committee, may create problems in teaching or in the teaching profession. 

NOTE: Students dropped from the Teacher Education Program may apply for readmission to the program through the Teacher Education Screening Committee when the deficiencies are removed. Students who are dropped twice from the program are ineligible to reapply.


The teacher training programs have been approved by the Alabama State Board of Education (SBE), the National Association of State Directors of Teacher Education and Certification (NASDTEC), and the National Council for Accreditation of Teacher Education (NCATE). Students who have completed these programs and who have met the specific requirements of the Alabama State Board of Education are eligible to receive the Alabama Class B Professional Certificate. It is the student’s responsibility to make application for the certificate with the University Certification Officer in the office of the Dean of the Julia Tutwiler College of Education. 


Persons who hold a non-teaching baccalaureate degree and wish to obtain an Alabama teacher’s certificate must meet all current General Catalogue requirements in effect at the time of admission to the specific certification program. The following items must be completed: 

1. Submit initial application for admission to UWA.  

2. Admission to the College of Education does not qualify a student for admission to the Teacher Education program. Students must also meet all requirements for admission to the Teacher Education Program.(p.119)  

3. Contact the Certification Office to have a program of study developed.  

4. Students are required to submit to the Registrar’s Office a copy of all official transcripts from each institution previously attended. In addition, students must also provide the Dean of the College of Education with a set of all official transcripts from each institution previously attended. This set of transcripts is not evaluated or recorded, but used in determining teacher certification requirements. They are then forwarded to the Alabama State Department of Education as part of the application process.

About the UWA Campus School


The University of West Alabama Campus School is maintained by UWA as a training facility for students enrolled in the Julia S. Tutwiler college of Education.  It houses three full-time working classrooms.  It is also home to an evening program which assists graduate students and faculty with evening classes.  There is also a summer program that enrolls students who are school-aged.


As our philosophy, we believe:

· That children are active learners and unique individuals, learning according to a developmental sequence and progressing at their own pace.

· That teachers are facilitators of the learning process, sensitive to developmental and individual needs of children and respectful and flexible in their dealings with the children.

· That the appropriate curriculum addresses the social, emotional, cognitive, and physical needs of the children.

· That classroom management/discipline incorporates proper organization of the environment, appropriate activities and clear expression of expectations with natural and logical consequences.  Our classroom management policy employs a positive approach, combining consistency with empathy.

· That the best way to prepare potential teachers is through hands-on, real life practical experiences.  Teacher candidates receive valuable training and experience while they assist with the program implementation.

· That there should be an atmosphere of mutual support between parents and staff in order to create an effective learning environment.  We believe that parents need to be kept informed and have opportunities for involvement in classroom activities.

The UWA Campus School is centrally located on campus in the old National Guard Armory across from Tiger Stadium.  The UWA Campus School boasts a highly qualified staff.  All of the teachers are graduates of the Julia S. Tutwiler College of Education.  In addition to senior staff, the UWA Campus School employs instructional aides from the College of Education’s Elementary/Early Childhood program.  In addition, the Campus School serves as a field experience site for teacher candidates who must have hours with pre-school students.

Entering freshmen and transfer students with fewer than twenty semester hours are required to take Freshman Seminar, UWA 101, (two credit hours) during their first semester of enrollment. 

· Completion of a total of at least 120 semester hours with a 2.5 quality- point ratio in overall hours. 

· Completion of the basic curriculum as shown below, with a 2.5 quality- point ratio (overall and in basic curriculum courses taken at UWA). 

· Completion of the total number of semester hours in the teaching field with a quality-point ratio of 2.5 on all courses with no grade lower than a "C." 

· Completion of all courses required in the professional education component with a quality-point ratio of 2.5 on all courses with no grade lower than a "C." 

Non-teaching physical education and athletic training majors require a total of at least 120 semester hours with twice as many quality points as hours on record. A 2.0 quality-point ratio is required in the basic curriculum, major, minor, and overall. At least twelve semester hours in the major(s), at least eighteen semester hours in the comprehensive major, and at least six semester hours in the minor must be earned at UWA.  

Partnership Schools
In accordance with a state mandate, The University of West Alabama has established partnerships with school systems in Alabama and Mississippi.  The student teaching internship placements and field experience placements must be completed in the Partnership School Systems.  In Alabama, the school systems are: Choctaw County, Clarke County, Fayette County, Greene County, Hale County, Lamar County, Marengo County, Pickens County, Sumter County Washington County, Wilcox County, Demopolis City, Linden City, and Thomasville City.  In Mississippi, the school systems are: Meridian City Public Schools, Lauderdale County, Kemper County, and Clarke County.  The systems sign an agreement with the university that provides for superior supervising teachers and effective placements. 

The Julia Tutwiler College of Education Membership in Professional Organizations



Standards for effective teacher training programs are maintained by cooperating with the Alabama State Department of Education, the Alabama Education Study Commission, the Alabama Commission on Higher Education, the Southern Association of Colleges and Schools, the National Association of State Directors of Teacher Education and Certification, and the Interstate Certification Project. The Julia Tutwiler College of Education at The University of West Alabama is accredited by the National Council for Accreditation of Teacher Education (NCATE), 2010 Massachusetts Avenue NW, Suite 500, Washington DC 20036, (202) 466-7496. This accreditation covers initial teacher preparation programs and advanced educator preparation programs. The Athletic Training Program is accredited by the Commission on Accreditation of Allied Health Education Programs.

Changes and New Initiatives since the 1999 Institutional Review

 

Conceptual Framework 

Mission and Vision

The Julia Tutwiler College of Education’s mission is to prepare highly qualified teachers by providing opportunities for teacher education candidates to pursue a quality education and to assist in developing the important attributes of independent thinking, respect for the ideas of others, personal integrity, and character.

Philosophy, Purpose and Goals


University goals, as found in the strategic plan for 2005-2010 are: 

• Address the major educational, cultural, and economic issues of the region and in doing so promote a positive self-image of the institution and the area

• Provide effective administrative services to support the mission

• Meet the needs of its various publics, both internal and external, through the comprehensive use of information technologies

• Improve its financial status by increasing its efforts at productivity and by seeking additional funding from public and private sources. 


The educational philosophy of progressivism, based on the ideas of John Dewey, 

provides the philosophical basis for the teacher education program at the University of 

West Alabama (UWA). Basing the program on progressivism influences the curriculum 

in several important ways. Progressivism encourages the use of a variety of actively 

involved teaching methods and projects that motivate teacher candidates to master 

personally meaningful knowledge and skills that are useful in the field of education.

progressivism especially emphasizes the use of the project method as a means of 

stimulating teacher candidates to creatively apply personally meaningful knowledge

and skills. The philosophy encourages instructors to promote pleasant classroom

environments in which aesthetics of learning is emphasized. Progressivism stimulates the 

teacher candidate to test authenticity or truth of ideas through experience. The philosophy 

views knowledge as most useful when tested in a social context. Critical inquiry, 

usefulness of knowledge, relative nature of knowledge, integration of theory and practice,

and research based knowledge are experiential bases of progressivism.

Knowledge Base

Course syllabi emphasize a blend of proven ideas and practices with opportunities

to gain experience using new ideas and practices. Practical Experience teachers possess

the knowledge and ability to adapt to change which will enable them to be successful

in the classrooms of today, as well as those in the future.


The faculty has generated the components of the undergraduate programs through

the use of ideas derived from progressivism: general education, teaching content area,

professional studies, student teaching/internship, and professional practice. The 

components evolve from practical thinking and are based on the usefulness of 

knowledge, the relative nature of knowledge, and methods of critical inquiry which form

the basis for course syllabi.


Progressive thinking is also reflected in the program through the inclusion of 

clinical experiences in coursework. Clinical experiences provide opportunities for 

sensory experiences, realistic perceptions, validation and verification of ideas, 

meaningful learning and logical analysis. Validation and verification of successful 

practices and the testing of new ideas and practices culminate in internships and student teaching that supervised by UWA faculty.  

The Practical Experience Model
[image: image1.emf]
History 


The history of the Practical Experience Teacher Education model begins in the 1940’s with the renewal of pragmatic thinking.  John Dewey, the father of pragmatism, believed students learned best from experiences gained in the classroom and throughout life.  Faculty at the State Teachers’ College, Livingston, Alabama (now The University of West Alabama) accepted the thinking of Dewey as their guide for preparing teachers at the institution.  Throughout the 1940’s and 1950’s, teacher education at the college was guided by the principles of pragmatism.


In the 1960’s and 1970’s, societal demands for school accountability gave rise to performance-based/competency-based teacher education models.  The faculty tested several of these models which emphasized needs assessment, input of instructional resources, and output measured by the accomplishment of goals.


The reform movement of the 1980’s gave birth to the Pragmatic-Experiential Teacher Education Model at Livingston University.  Using the standards of learned societies and professional literature as the knowledge base, the model focused on clearly stated objectives, use of instructional media, and micro teaching.


In the 1990’s, the Pragmatic-Experiential Teacher Education Model’s knowledge base was enhanced to include basic knowledge and scholarly research, in addition to the standards of learned societies and professional organizations.  The faculty also added four process strands – collaboration, application, inquiry, and reflection – to better depict the skills that prospective teachers were learning at The University of West Alabama.


During a fall 1997 planning retreat, the COE faculty of The University of West Alabama reviewed the model extensively.  After much reflection, debate, and collaboration, the faculty agreed to amend the model to reflect a student orientation rather than a program orientation.


During the 2002-2003 and 2003-2004 academic years, faculty and other stakeholders selected eleven dispositions to be measured as the teacher education candidates moved through the transformation from being a teacher education candidate to becoming a professional educator.  These dispositions were created from the writings of professional literature and the work of learned societies and are categorized under the four process skills of collaboration, application, inquiry, and reflection.

Candidate Process Skills and Dispositions


 The process skills and their related dispositions are: (the numbers reflect the assessment checklists designations)


A. Collaboration – to maximize learning potential for their students and to promote their own professional development  



1. collaborates peers, supervisors, parents, students, and others



8. communicates with confidence and clarity


B. Application – of knowledge in all teaching areas as they progress toward promoting achievement among P-12 students



2. applies knowledge and pedagogy, including technology, in all teaching areas and promotes achievement among P-12 students



7. demonstrates reliability by completing assignments, duties, and tasks on time



10. exhibits enthusiasm and compassion



11. is technologically proficient- he/she uses technology for research and teaching and involves students in the appropriate use of technology for knowledge and demonstration of knowledge


C. Inquiry – in response to teaching/learning situations as they make their own discoveries and develop the ability to pose questions and think critically when planning and making decisions 



3. demonstrates inquiry by posing questions and thinking critically when planning and making other decisions



6. exhibits professionalism which embodies a strong commitment to on-going professional development, ethical conduct, and student advocacy


D. Reflection – to analyze teaching/learning situations, develop a deeper understanding of these situations, and generate alternatives



4. reflects by thoughtfully examining conditions, attitudes, and educational practices which may enhance or impede student achievement



5. responds top the needs of all learners by respecting individuality of each student and planning instructional activities to maximize each student’s achievement



9. demonstrates confidence in the student’s ability to succeed and routinely high expectations.

 
In the spring of 2002, the faculty again examined the model to incorporate the changes advocated by the planning retreat participants.  These changes included changing the title of the model, focusing the model’s components on the student rather than the program, renaming the process strands and cornerstones, incorporating technology, and expressing a continuous assessment process for the COE.


The faculty agreed to use Practical Experience rather than Pragmatic-Experiential as the title of the teacher education model.  The teacher education program, which dominated the old model, was now depicted as the program sequence so that the focus of the model could provide a visual depiction of the metamorphosis of the teacher candidate into the education professional.  Process strands were now called process skills and the cornerstones were now the pillars of the model.  The process skills and pillars were enhanced through technology in the program sequence.

State Standards and COE Standards


The Alabama State Board of Education in July, 2004 adopted the Interstate New

Teacher Assessment and Support Consortium (INTASC) principles for use as an  

assessment of teacher education candidates. By engaging in collaboration, application, 

inquiry, and reflection at each level of their program, teacher education candidates are 

able to meet the following INTASC principles:

1. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

2. The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social, and personal growth.

3. The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social, and personal development.

4. The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social and personal development.

5. The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

6. The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

7. The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

8. The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

9. The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

10. The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

11. The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

12. The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.

Components of the Model

The Pillars

The University of West Alabama Practical Experience Teacher Education Model is anchored in its knowledge base, derived from four sources – basic knowledge, scholarly research, learned societies, and professional literature – which are the pillars of the model. The knowledge base serves as the foundations for the UWA philosophy of education; the goals, objectives, and purposes; the structure of the programs; the theoretical and practical content of courses; and the evaluation of courses and programs. Basic knowledge enables teacher candidates to inquire and reflect on previously learned information. Scholarly research provides the groundwork for investigating educational practices and the effectiveness of teaching and learning. Learned societies, including professional organizations, provides teacher candidates with current information in the professions, Professional literature supplies the teacher candidates with a foundation of literary sources that include books, professional journals, and technology.

The Process Skills

Four process skills permeate the model and serve as unifying concepts for teacher training. These process skills are collaboration, application, inquiry, and reflection. The skills represent the cardinal traits of all teachers trained with practical experience model. Recognizing the social nature of learning and the power of the collective community, practical experience teachers participate in collaboration to maximize learning potential for their students and to promote their own professional development. They continuously seek new and varied applications of knowledge in all areas of teaching, thereby progressing from novice teacher candidates in the pre-professional program to consciously practical experience teachers who test the validity of knowledge by the extent to which it is useful in solving problems. Such teachers practice inquiry in response to novel situations, making their own discoveries and continuously developing the ability to pose questions and think critically when planning and making other decisions. They develop the habit of reflection by systematically engaging in a disciplined analysis of situations and thereby generating alternatives and developing a deeper understanding of such situations.

The Program Sequence

Like its predecessors, the current model will continue to be closely scrutinized by the faculty and stakeholders to determine if further changes will be required. Procedures for changes are explained in other items.

Evidence of the Conceptual Framework


Shared Vision

Department of Foundations of Education, Counseling & Library Media

Annual Assessment Plan Fall 2005

Introduction

The Department of Foundations of Education, Counseling and Library Media provides the core courses for all educational programs (graduate and undergraduate) and cooperates with other academic departments within the University to offer programs in secondary education leading to Class B certification. The Department, in cooperation with other academic departments within the University, also offers Class A and Alternative A (Non-traditional Fifth-Year) graduate programs, which lead to a Masters of Education, or a Master of Arts in Teaching. A Master of Science in Continuing Education degree is offered for those who are not seeking teaching certification.

Mission Statement

The mission of the Department of Foundations of Education, Counseling and Library Media at the University of West Alabama is aligned with the Practical Experience Teacher Education Model of the College of Education to produce teachers who are able to translate theory into practice. To produce well-prepared, highly qualified, and effective teachers, the departmental programs are designed and taught by a superior faculty that view schools as dynamic social environments with diverse learners. The Department of Educational Foundations has a continuous assessment plan that evaluates the skills, attitudes, dispositions, and content knowledge of its teacher candidates. The educational foundations program supports the University Mission Statement by helping to develop teachers that are reflective problem solvers, critical thinkers, change-oriented pragmatists, and facilitators of experiential learning. In relation to the University and College Missions, NCATE standards, and INTASC standards the Department of Foundations of Education, Counseling and Library Media will provide opportunities for growth beyond the classroom, will encourage free exchange of ideas from global perspectives, will provide opportunities to work with diverse learners, will encourage and model appropriate dispositions toward teaching, will promote understanding of a variety of assessment procedures, will provide opportunities for the development of technological proficiency, and will place primary emphasis on meeting the needs of the region.

Annual Assessment Plan (August 1 - September 30)

Department of Foundations of Education, Counseling, & Library Media Academic Year 2005-2006

Title of Program Educational Foundations Degree Level Foundations - None/; Secondary Education – Graduate; Counseling – Graduate; Library Media - Graduate

Goal 1: The University will address the major educational, social, cultural, and economic issues of

the region and in doing so promote a positive self-image of the institution and the area

Objectives

Students completing the Educational Foundations Core Courses will:

· Possess a broad background of general educational knowledge

· Display the COE dispositions for effective teacher candidates

· Possess adequate knowledge/understanding of INTASC standards adopted COE

· Complete an NCATE approved program

· Become involved with faculty in research, service and partnerships with schools in our service area

· Demonstrate knowledge of technology skills required by the Alabama State Department of Education programs

Expected Results/Evaluation criteria: (outcomes)

· 90% of all education majors will pass the core area of their exit exams on the first try

· 100% of all students will demonstrate the COE dispositions

· All students will demonstrate a knowledge of INTASC standards

· NCATE accreditation will be continued

· 100% of faculty will be involved in service and research and 50% will be involved in partnerships; all students will be involved in all 3 areas at some point in their program

· 100% of all education majors will successfully complete ED 405/505 and ED 508 - no cost

Assessments, Instruments, Costs:
· Undergraduate and graduate exit exams -given once each semester - cost covered by College of Education

· Each intern is evaluated by cooperating teacher(s) and their college supervisor - cost is covered by the College of Education

· Standards are keyed to course objectives for all COE classes

· NCATE and State approval every five years –cost covered by College and University

· Faculty service reports and course syllabi. Faculty service reports are part of faculty evaluation process and are required once a year

· Students demonstrate knowledge of technology skills in their LiveText Portfolios—cost $85 by

student

Objectives:

Students completing the Secondary Education Program will:

· Exhibit professionalism and cooperative behavior

· Apply varied and effective instructional strategies in P-12 classrooms

· Demonstrate knowledge of current methods and research in their pedagogical discipline.

· Demonstrate knowledge of the needs of diverse learners

· Possess the appropriate skills and dispositions for successful transition to the world of work.

· Demonstrate knowledge of technology skills required by the Alabama State Department of

Education 

· Possess adequate knowledge/understanding of INTASC standards adopted by COE 

· Possess the necessary skills for Highly Qualified Teachers

· Apply training in current methods, theory, and assessment

· Demonstrate effective strategies which address the needs of diverse student populations

Expected Results/Evaluation Criteria

· Ninety percent of all first year secondary teachers from UWA will pass the Alabama Professional Personnel Evaluation Program (PEPE)

· 100% of teacher candidates will demonstrate the COE dispositions 

· 100% of all education majors will successfully complete ED 405/505 and ED 508

· All students will demonstrate a knowledge of INTASC standards

· 100% of all secondary education students will take the approved courses of Highly Qualified

 Teacher requirements

·  90% of all secondary education students will be rated an average of 3.0 on a 4.0 scale on all areas

 of internship evaluations

·  90% of all secondary education students will be rated an average of 3.0 on a 4.0 scale on all areas

 of internship evaluations objectives for all COE classes

Assessments, Instruments, Costs:
· PEPE is administered through the State of Alabama and all costs are covered by the State -

UWA will, however, be responsible for remediation of any first year UWA student failing the evaluation

· Interns will complete a self-evaluation of their dispositions; cooperating teachers and university supervisors will complete an evaluation of the interns’ dispositions – no costs are associated with this evaluation

· Students demonstrate knowledge of technology skills in their LiveText Portfolios—cost $85 by student

· Standards are keyed to course syllabi

· Each intern is evaluated by cooperating teacher(s) and their college supervisor - cost is covered by the College of Education

· Each intern is evaluated by cooperating teacher(s) and their college supervisor - cost is covered by the College of Education

Objectives:

Students completing the graduate core courses will:

· Possess an enhanced background in the appropriate academic content area.

· Possess the COE dispositions

· Demonstrate the

· INTASC standards are keyed to COE/INTASC standards

· Demonstrate knowledge of technology skills required by the Alabama State Department of Education

Expected Results/Evaluation Criteria

· Ninety percent of all graduate students (MED and MAT) will pass the content area of the graduate exit exam on their first try

· 100% of the graduate students will possess the COE dispositions

· 100% of the graduate education students will have knowledge of the COE/INTASC standards

· 100% of all graduate secondary education majors will successfully complete ED 505 and ED 508

the objectives in all graduate courses

Assessments, Instruments, Costs:
· Graduate exit exam is given three times per year – cost covered by College of Education

· Graduate students will self-evaluate their dispositions – no cost is associated with this

evaluation

· Students demonstrate knowledge of technology skills in their LiveText Portfolios—cost $85 by student

Goal 3: The University will meet the needs of its various publics, both internal and external, through

the comprehensive use of information technologies

· Faculty, Staff and Students will be involved in the comprehensive use of information technologies.

· 100% of faculty, staff, and students will be involved

· Faculty service reports, staff evaluations, equipment inventory, course syllabi, and classroom observations

Goal 4: The University will improve its financial status by increasing its efforts at productivity and by

seeking additional funding from public and private sources

· Faculty will be involved in professional development activities that enhance their knowledge and skills.

· Faculty will be compensated at the State average.

· 100% of faculty will be involved in professional development activities

· Additional 10% raise for three years

· Faculty service reports are part of faculty evaluation process and are required once a year – no cost

· Chronicle of Higher Education reports

Department of Leadership and Instruction Annual Assessment Plan Fall 2005

Introduction

The Department of Leadership and Instruction, in cooperation with other academic departments within the University, offers Baccalaureate programs with a Class B certification in Special Education/Collaborative Teacher k-12, and Elementary Education K-6. The department also offers programs that lead to a Master of Education degree in Education Administration, Elementary Education (K-6), Early Childhood Education (P-3), Special Education/Collaborative Teacher K-6, Specia1 Education /Collaborative Teacher 6-12, and 2 Non-Traditional Fifth-Year Class A programs leading to either certification in Early Childhood/Elementary Education or Special Education.

Mission Statement

The mission and goals of Leadership and Instruction are consistent with the mission statement and goals of the University of West Alabama and the Julia Tutwiler College of Education Practical Experience Teacher Education Model. The mission meets the needs of area schools for administrators, elementary teachers, and special education teachers in preparing educators to assume leadership roles in K-12 school settings. The programs require graduates to develop a broad base of knowledge and skills through research, analysis, and the production of both written documents and projects. The enhancement of student process skills enables graduates to engage in collaboration, application, inquiry, and reflection which provides a foundation for student-centered learning environments. In summary, the program develops educators who are critical thinkers, problem solvers, supportive guides, facilitators of learning, and models for life-long learning.

Mission Statement – Educational Administration

The Education Administration program is designed to educate future school administrators in Alabama. Through the academic course offerings and field-based internships, the Department of Leadership and Instruction provides instruction which forms the foundation for the students’ entrance into the field of school administration. The required courses of School Law, School Leadership, Internships, Human Resources Administration, and Seminar in Education Administration assist students to develop the knowledge and ability to manage, administer, and lead public and private schools. By maintaining a highly qualified and diverse faculty in school administration, requiring courses which are germane to the education of school administrators, and reviewing courses and the curriculum, the department strives to educate students who will be able to lead schools and school systems into the next century. Through instruction, professional development, and service the faculty in the administrator program contributes to the educational, social, cultural and economic needs of the region.

Annual Assessment Plan (August 1-September 30)

Leadership and Instruction Academic Year 2005-2006

Title of Program Educational Administration Degree Level Masters

University Goal 1: The University, through distance learning, research and service, and

partnerships with both the public and private sectors, will address the major educational, social, and economic issues of the region and in doing so will promote self image of the institution

and the area.

Objectives:

· Students will apply training in current methods, theory, and assessment.

· Students will demonstrate effective strategies which address the needs of diverse

student populations

· Faculty will continue to be involved with research, service and/or partnerships with

schools in our service area.

· Faculty will provide instructional activities that enhance PEPE skills.

· Faculty will be informed of changes in the Administrator Preparation Program.

Expected Results/Evaluation Criteria:

· 95% of all administration majors will pass their comps on the first try.

· 95% of all students will be rated as satisfactory on internship evaluations.

· 100% of the faculty will be involved in service or research activities

· 90% of first year administrators from UWA will perform satisfactorily on

PEPE.

· 100 % of the faculty will revise syllabi as needed to reflect new changes.

Course Syllabi

Assessments, Instruments, Costs:

· Graduate exams are given once each semester; cost covered by College of

Education.

· Each intern is evaluated by supervising School Administrators and their college

supervisor; cost is covered by the College of Education.

· Faculty service reports and course syllabi.

· PEPE is administered through the state of Alabama and all costs are covered by the

State-UWA will, however, be responsible for remediation of any first year UWA

student failing the evaluation.

University Goal 2:

The University will raise the level of compensation for faculty and staff to at

least the State average for regional institutions and will enhance the opportunities for the professional development for faculty and staff in order to recruit and maintain highly

qualified personnel from diverse ethnic and geographic backgrounds.

Objectives:

· The Faculty will enhance their knowledge and skills through staff development.

· Faculty, staff, and students will learn to make comprehensive use of information

technology.

Expected Results/Evaluation Criteria:

· 100% of the faculty will be involved in professional development activities.

· 100% of the faculty, staff , and students will have access to technology and its

use will be encouraged. 

Assessments, Instruments, Costs:

· Service reports

· Staff development, course syllabi, and observation.

University Goal 5:

The University will better meet the needs of its various publics, both internal and external, through the comprehensive use of current information technologies.

Objectives:

· Students will submit portfolio information 

· Faculty will be updated on changes in technology standards for administrators.

Expected Results/Evaluation Criteria:

· 100% of the interns will submit a portfolio and will submit summary sheets via e-mail

· 100% of the faculty will implement the new technology standards.

Assessments, Instruments, Costs:

· Submission of information as prescribed.

· Course syllabi, tests, and student portfolio analysis.

Mission Statement: Early Childhood and Elementary Education
The teacher education program in Early Childhood and Elementary Education places emphasis upon the University’s mission to provide opportunities for quality education, the free exchange of ideas, and the development of the whole student, including international and global perspectives. In keeping with the College of Education’s mission, the primary purposes are to provide service to area schools and to prepare effective teachers for children in grades P-6.  Consistent with this view, the faculty makes provisions within the curricula for the development of enhanced skills in critical thinking, communication, research, and computer literacy.

Annual Assessment Plan (August 1-September 30) Department Leadership and Instruction Academic Year 2004– 2005

Elementary Education Degree Level B.S. and MED

 Early Childhood/ Elementary Education Degree Level BS and MED

University Goal 1:

The University, through distance learning, research and service, and partnerships with both the public and private sectors, will address the major educational, social, and economic

issues of the region and in doing so will promote self image of the institution and the area.

Objectives:

· Faculty members will provide service to teachers and the general public both statewide

and within UWA service area.

· The elementary faculty will assess the MED program for student improvement.

Expected Results/Evaluation Criteria:

· 100% of full time faculty will engage in service related activities.

· The Faculty will make suggestions/recommendations for improvement

Assessments, Instruments, Costs:

· Faculty Service Reports

· Departmental minutes

University Goal 2

The University will raise the level of compensation for faculty and staff to at least the State average for regional institutions and will enhance the opportunities for the professional

development for faculty and staff in order to recruit and maintain highly qualified personnel from diverse ethnic and geographic backgrounds.

Objectives:  

· The department will provide increased opportunities for professional development for

faculty.

Expected Results/Evaluation Criteria:

· 75% of full time faculty will attend at least one state, regional, or national conference.

Assessments, Instruments, Costs:

· Faculty Service Reports- $500 per faculty member.

University Goal 4

The University will improve recruiting and its success rate by promoting an

environment of excellence in academics through a vibrant instructional program,

a challenging honors program, appropriate accreditation for academic programs, and enriched opportunities for intellectual exposure and exchange of ideas.

Objectives: 

· The department will produce beginning teachers who have acquired knowledge of

developmentally appropriate practices and strategies.

· Students earning advanced degrees in elementary and early childhood education will

possess a broad background of knowledge in professional education, including research

methods and theories of learning and in methodology appropriate to the major.

Expected Results/Evaluation Criteria:

· 90% of beginning teachers will pass the Alabama Professional Personnel Evaluation Program (PEPE) assessment during their first year of teaching.

· 80% of graduate students earning a M.ED. Degree will pass the graduate Comprehensive Exam on their first attempt.

Assessments, Instruments, Costs:

· PEPE results from SDE report on first year teachers.

· Graduate Comprehensive Exam

Goal 5: The University will better meet the needs of its various publics, both comprehensive use of current information technologies.

Objectives:

· The department will continue to emphasize technology with faculty and students.

Expected Results/Evaluation Criteria:

· 100% of the faculty will use technology as a teaching tool.

Assessments, Instruments, Costs:

· Course syllabi; observations

MISSION STATEMENT: Program of Special Education

The teacher education program in Special Education is designed to prepare teachers to work with students with disabilities in kindergarten through sixth grade, sixth grade through twelfth grade, or both. The program is designed to develop teachers who can select teaching and learning style strategies that are practical, who involve students in direct teaching, who can experiment with ideas and strategies to facilitate teaching, who can experiment with ideas and

strategies to bring about effective teaching and learning, who are change oriented, who are problem solvers, who understand the learner in various social context, and who can accommodate various learning styles

Annual Assessment Plan (August 1-September 30)

Leadership and Instruction Academic Year 2005-2006

Title of Program Special Education Degree Level BS and MED

Goal 1: The University, through distance learning, research and service, and partnerships with both the public and private sectors, will address the major educational, social, and economic

issues of the region and in doing so will promote self image of the institution and the area.

Objectives:

· The Faculty will prepare for the upcoming NCATE visit.

· Faculty will be more aware of standards and how the university meets the standards.

· Students will exhibit the PEPE competencies.

Expected Results/Evaluation Criteria:

· 90% of all first year Special Education graduates from UWA will pass the Alabama Professional Personnel Evaluation Program. (PEPE)

Assessments, Instruments, Costs:

· PEPE is administered through the State of Alabama and all costs are covered by the

State- UWA will, however, be responsible for remediation of any year UWA student failing the evaluation.

University Goal 5: The University will better meet the needs of its various publics, both internal and external, through the comprehensive use of current information technologies.  

Objectives:

· Faculty members will offer services to local schools.

· The Faculty will maintain the Special Education Advisory Committee.

· The Faculty will provide student services to the Sumter Country Alternative School.

· Faculty will be involved in enhancing their knowledge and skills.

· The department will work with other departments to review/consider the “No child

Left Behind” recommendations.

· Faculty and students will develop skills in the use of technology.

· The department will continually update hardware, software.

Expected Results/Evaluation Criteria:

· 90% of the faculty will be involved in professional development opportunities.

· One meeting will be held to solicit input for program improvement

· 100% of the faculty will work with the Alternative School

· 100% of the faculty will be involved in professional development opportunities.

· Modifying curriculum to meet new requirements.

· 100% of the faculty and students will be involved in utilization of technology.

· Purchase new hardware, software, & materials

Assessments, Instruments, Costs:

· Service reports

· Meetings and questionnaires

· Faculty service report

· In-service reports

· Course syllabi and program plans

· Observation, review of syllabi and faculty development activities, and faculty

development report.

· New materials & software as funds are available.

Annual Assessment Plan (August 1-September 30)

Leadership and Instruction Academic Year 2005-2006

Special Education Degree Level BS and MED

University Goal 4

The University will improve recruiting and its success rate by promoting an

environment of excellence in academics through a vibrant instructional program, a challenging honors program, appropriate accreditation for academic programs, and enriched opportunities

for intellectual exposure and exchange of ideas.

Objectives:

· The department will produce beginning teachers who have acquired knowledge of

developmentally appropriate practices and strategies.

· Students earning advanced degrees in elementary and early childhood education will

possess a broad background of knowledge in professional education, including research

methods and theories of learning and in methodology appropriate to the major.

Expected Results/Evaluation Criteria:

· 90% of beginning teachers will pass the Alabama Professional Personnel Evaluation Program (PEPE) assessment during their first year of teaching.

· 80% of graduate students earning a M.ED. Degree will pass the graduate Comprehensive Exam on their first attempt.

Assessments, Instruments, Costs:

· PEPE results from SDE report on first year teachers.

· Graduate Comprehensive Exam

University Goal 5:

The University will better meet the needs of its various publics, both internal and external, through the comprehensive use of current information technologies.

Objectives:

· The department will continue to emphasize technology with faculty and

students.

Expected Results/Evaluation Criteria:

· 100% of the faculty will use technology as a teaching tool.

Assessments, Instruments, Costs:

· Course syllabi; observations

Department Of Physical Education and Athletic Training Annual Assessment Plan 

Fall 2005

Introduction

The Department of Physical Education and Athletic Training, in cooperation with other academic departments within the University, offers baccalaureate programs in physical education with Class B certification (P-12), physical education non–teaching with an emphasis in exercise

science and in sport management, and athletic training. The department, in cooperation with other academic departments within the College of Education, also offers graduate programs which lead to a Master of Arts in Teaching (MAT) with physical education emphasis non-teaching, a Masters of Education (MED) with physical education emphasis and Class A certification, a MAT with Class A physical education certification, and alternative Class A (Nontraditional Fifth-Year) graduate programs which lead to a MAT or MED degree with certification at the Class A level in physical education.

Mission Statement

The mission of the Department of Physical Education and Athletic Training at the University of West Alabama is focused on the model of the College of Education with special emphasis on the University’s mission to provide opportunities for quality education, the free exchange of ideas, and the development of the whole student - including international and global perspectives. In keeping with the Julia Tutwiler College of Education’s mission, the departmental mission has three central themes: Physical Education teaching, Physical Education non-teaching (Exercise Science and Sports Management), and Athletic Training. The primary mission of the teacher education program is the preparation of effective teachers in grades P-12 for school systems in Alabama and the region. Through required courses the program develops teachers who select teaching and learning strategies that are practical; involve students in direct learning whenever possible; who experiment with ideas and strategies that bring about effective teaching and learning; who are change oriented; who are problem solvers; who understand the learner in various social contexts; and who can accommodate various learning styles. The physical education non-teaching program prepares majors that are ready to enter the professional

areas of exercise science or sports management. They serve the state and region as human performance specialists in commercial, corporate, and clinical settings and as program administrators in collegiate, professional sports, corporate fitness, or community recreation departments. The primary mission of the athletic training program is to provide quality education programs through which students may obtain the knowledge and psychomotor skills necessary to practice as an athletic trainer certified by the Board of Certification. Importance is placed upon the provision of opportunities within the curriculum for the development of skills encompassing the domains of athletic training. Strong emphasis is placed on the practical clinical field experience coupled with specific course work. Recognizing the importance of excellence in teaching and instruction, the faculty, in its commitment to the combination of diverse clinical and intellectual experiences, collaborates in educating students. In fulfilling its mission, the program also seeks to extend educational opportunities beyond the classroom by providing sports medicine services to the University community as well as the region. Through successful completion of the athletic training program, graduates are prepared to enter the profession of

Athletic Training and assume a leadership role in the implementation of changes evolving in the sports medicine arena.

Annual Assessment Plan (August 1-September 30)

Department Physical Education & Athletic Training Academic Year 2005-2006

Title of Program Phys. Education & Athletic Training Degree Level Graduate & Undergraduate in Physical Education, Undergraduate in Athletic Training

University Goal 

Objectives

1.   Physical Education majors will possess a broad background of general knowledge.

2. Physical Education majors will possess an acceptable mastery of their content

area and professional education.

      3. Graduates of the teacher education program will exhibit professionalism and

possess the appropriate skills for the successful transition to the world of work.

      4. Graduates of the athletic training program will have attained the theoretical

knowledge and psychomotor skill necessary to pass the Board of Certification examination.

5. Students of the Athletic Training Program will receive quality clinical instruction in                   

athletic training.

Expected Results (Outcomes) 

1. Ninety percent of Physical Education majors will pass the new state APPT test.

2. Ninety percent of graduating Physical Education majors will pass the State required exit 

Examination in physical education and professional education.

3. Ninety percent of the first year physical education teachers from UWA will pass the Alabama

Professional Personnel Evaluation Program (PEPE)

4. Thirty-three percent of the graduates will pass all parts of the BOC examination on the first

attempt.

5. Seventy-five percent of the students will rate their clinical instruction at a 4.0 or above on a 

Five point Likert type scale on the UWA Approved Clinical Instructor (ACI)

Evaluation.

Assessment Instrument(s)/Procedures/Costs

1. Alabama Prospective Teacher Test administered to all teacher education majors. Student bears 

the cost.

2. Undergraduate Exit Examination (core and major areas) administered during student teaching 

Semester Cost covered by College of Education.

3.  PEPE is administered through the State of Alabama. Cost are covered by the State

UWA could be responsible for remediation of UWA students

4. Board of Certification. No cost to the University.

5. UWA Athletic Training Student Evaluation of Staff. Department

covers cost.

University Goal 1: Address the major educational, cultural, and economic issues of the region and in doing so promote a positive self-image of the institution and the area.

Objectives

1.  Faculty will be involved in professional development activities that enhance their

knowledge and skills.

Expected Results (Outcomes) 

1. 100% of full-time faculty will be involved in professional development activities

Assessment Instrument(s)/Procedures/Costs

1.   Faculty service reports are part of faculty evaluation process and are required once a year - no cost

University Goal 3:  Meet the needs of its various publics, both internal and external, through the

Comprehensive use of information technologies.

Objectives 

1. Faculty, Staff and Students will be involved in the comprehensive use of information 

technologies.

Expected Results (Outcomes) 

1. 100% of faculty, staff, and students will be involved

Assessment Instrument(s)/Procedures/Costs

1. Faculty service reports, staff evaluations, equipment inventory,

course syllabi, and classroom observations

University Goal 4: Improve its financial status by increasing its efforts at productivity and by seeking additional funding from public and private sources.

Objectives 

1.  Faculty will be compensated at the State average.

Expected Results (Outcomes) 

1. 10% increase for three years 

Assessment Instrument(s)/Procedures/Costs

1. Chronicle of Higher Education reports

Commitment to Diversity


Initial and Advanced Teaching Programs


Our conceptual framework of knowledge, skills, and dispositions reflects a strong commitment to preparing initial and advanced candidates to support learning for all students.  Each of the INTASC Standards is designed to strengthen candidates’ abilities to function effectively with any/all students.  



Standard Two notes that the candidate understands how children learn and develop and indicates that the candidate can provide learning opportunities that support their intellectual, social, and personal development. 



Standard Three notes that the candidate understands how students differ in their approaches to learning and indicates that the candidate can create instructional opportunities that are adapted to diverse learners.



Standard Five notes that the candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self motivation.  



Standard Seven notes that the candidate plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.



Standard Eight notes that the candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.



Standard Nine notes that the candidate seeks out opportunities to grow professionally.



Standard Ten notes that the candidate fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.

The internship experience is designed to provide opportunities for teacher candidates to apply the knowledge obtained through classroom learning experiences and to demonstrate their ability to put this knowledge into practice.  During the internship, teacher candidates will demonstrate the ability to:

1.  Incorporate students’ misconceptions, ideas, and experiences as a basis for planning instructional activities and use students’ inquisitiveness to develop inquiry, problem solving, and critical and creative thinking skills. (INTASC 1, 2, 3, 4, 5)

2.  Use motivational strategies to promote student learning and increase student self-esteem. (INTASC 5)

3.  Create a learning climate in which individual differences are respected. (INTASC 5)

4.  Implement developmentally appropriate instruction for diverse learners. (INTASC 1, 2, 3, &7)

5.  Demonstrate sensitivity to diversity, including cultural and gender differences and unique needs of exceptional students. (INTASC 2, 3, & 7)

6.  Establish curriculum goals and objectives that use the state course(s) of study applicable to his/her teaching field(s) and textbooks currently used in the schools to plan and teach. (INTASC 7)

7.  Plan learning opportunities appropriate for students’ learning styles, including interdisciplinary instruction. (INTASC 1, 3, 5)

8.  Evaluate, select, and integrate a variety of strategies such as cooperative learning, discussion, discovery, problem-based learning, and direct instruction in teaching. (INTASC 7, 8)

9.  Encourage students to recognize, question, and interpret ideas from a variety of perspectives. (INTASC 4)

10.  Organize, use, and monitor a variety of student groupings for instruction. (INTASC 4 & 5)

11.  Model appropriate verbal and written communication. (INTASC 6)

12.  Use effective nonverbal communication and respond appropriately to nonverbal cues from students. (INTASC 6)

13.  Adjust short-range and long-range plans based on the assessment of students’ needs and performance. (INTASC 7)

14.  Select teaching resources and curriculum materials appropriate for students with diverse backgrounds and reading skills. (INTASC 1, 3)

15.  Vary teaching roles, such as instructor, facilitator, coach, and listener. (INTASC 1, 2, 3, 4, 9)

16.  Encourage students to assume increasing responsibility for themselves and promote each others’ learning. (INTASC 5, 6)

17.  Organize, allocate and manage the resources of time, space, and activities. (INTASC 1-10)

18.  Communicate optimal expectations for each student. (INTASC 7)

19.  Use appropriate classroom/behavior management and discipline techniques. (INTASC 5)

20.  Design and use a variety of formal and informal assessment techniques to plan instruction, modify teaching, and measure and report student progress related to curriculum objectives. (INTASC 8)

21.  Use classroom observation, student response, and research as sources to evaluate students learning and revise practice. (INTASC 8)

22.  Seek out best practices, professional literature, and collegial assistance to improve as a teacher and a learner. (INTASC 9)

23.  Communicate and collaborate effectively with colleagues, parents, guardians, and significant agency personnel. (INTASC 10)

24.  Encourage the involvement of parents/guardians in educating their children. (INTASC 10)

25.  Teach and conduct other professional activities in an ethical manner consistent with the requirements of law, rules, regulations, policies and procedures. (INTASC 10)

26.  Use confidential student information in a professional manner. (INTASC 10)

27.  Articulate a personal philosophy and its relationship to teaching practices. (INTASC 9)


Aspects of the Alabama Educator Professional Evaluation instrument used with teacher candidate interns also provide an evaluation of the qualities of the individual related to diversity, albeit indirectly.  The evaluation form is also keyed to the INTASC Standards.  

At each level of their program, teacher education candidates display the dispositions to: 

1. collaborate with peers, supervisors, parents, students, and others;

2. apply knowledge and pedagogy, including technology, in all teaching areas to promote achievement among P – 12 students;

3. demonstrate inquiry by posing questions and thinking critically when planning and making other decisions;

4. reflect thoughtfully by examining conditions, attitudes, and educational practices which may enhance or impede student achievement;

5. respond to the needs of all learners by respecting the individuality of each student when  planning instructional activities to maximize student achievement;

6. exhibit professionalism which embodies a strong commitment to on-going professional development, ethical conduct, and student advocacy;

7. demonstrate reliability by completing assignments, duties and tasks on time;

8. communicate with confidence and clarity;

9. demonstrate confidence in the student’s abilities to succeed and routinely communicate high expectations;

10. exhibit enthusiasm  and compassion; and

11. be technologically proficient.

The unit’s conceptual framework provides a basis for understanding how knowledge, skills, and dispositions are related to diversity across the field of education.  This is also confirmed by the integration of the ALSDE Standards and the INTASC Standards in the curriculum, instruction, field experiences, clinical practice, assessments and evaluations of both initial and advanced teacher candidates.  Course syllabi (Need link here) document the unit’s commitment to diversity. 

Insert Table with Dispositions ratings available here

Commitment to Technology


Initial Teaching Programs


Advanced Teaching Programs


Our conceptual framework reflects a commitment to preparing initial and advanced candidates with educational technology expertise to help all students learn.  Technology is infused in the initial and advanced teaching programs.  Candidates are required to utilize technology effectively in their coursework and in their teaching activities in undergraduate and graduate classes, as well as their activities in their internships.  


The Alabama State Department of Education has required technology integration and use throughout teacher education programs. 

Teachers

	Knowledge of:
	Ability to:

	(i) strategies to identify and evaluate technology resources and technical assistance (i.e. those available on-line and on-site within a school and district setting).
	(i) identify and evaluate technology resources and technical assistance (i.e. those available on-line and on-site within a school and district setting).

	(ii) methods for assessing advantages and limitations of current and emerging technologies, and on-line and software content to facilitate teaching and student learning.
	(ii) assess advantages and limitations of current and emerging technologies, and on-line and software content to facilitate teaching and student learning.

	(iii) strategies for developing and implementing a classroom management plan to ensure equitable and effective student access to available technology resources.
	(iii) develop and implement a classroom management plan to ensure equitable and effective student access to available technology resources. 

	(iv) safe, responsible, legal and ethical uses of technologies including fair-use and copyright guidelines and Internet user protection policies. 
	(iv) model safe, responsible, legal and ethical use of technology and implement school and district acceptable use policies including fair-use and copyright guidelines and Internet user protection policies.

	(v) characteristics of appropriate and effective learner-centered lessons and units that integrate technology.
	(v) design, implement, and assess learner-centered lessons and units that use appropriate and effective practices in teaching and learning with technology.

	(vi) technology tools (including, but not limited to, spreadsheets, web page development, digital video, the Internet, and email).for instruction, student assessment, management, reporting purposes and communication with parents/guardians of students 
	(vi) use technology tools (including, but not limited to, spreadsheets, web page development, digital video, the Internet, and email) for instruction, student assessment, management, reporting purposes and communication with parents/guardians of students.

	(vii) how to facilitate students’ individual and collaborative use of technologies (including, but not limited to, spreadsheets, web page development, digital video, the Internet, and email) to locate, collect, create, produce, communicate, and present information. 
	(vii) facilitate students’ individual and collaborative use of technologies (including, but not limited to, spreadsheets, web page development, digital video, the Internet, and email) to locate, collect, create, produce, communicate, and present information.

	(viii) the variety and application of technologies that are responsive to diversity of learners, learning styles and special needs of all students (for example, assistive technologies for students with special needs).
	(viii) design, manage, and facilitate learning experiences incorporating technologies that are responsive to diversity of learners, learning styles and special needs of all students (for example, assistive technologies for students with special needs).

	(ix) processes and criteria for evaluating students’ technology proficiency and students’ technology-based products within curricular areas.
	(ix) evaluate students’ technology proficiency and students’ technology-based products within curricular areas.

	(x) the resources for enhancing professional growth using technology (for example, through accessing web-based information, on-line collaboration with other educators and experts, and on-line professional courses).
	(x) use technology to enhance professional growth (for example, through accessing web-based information, on-line collaboration with other educators and experts, and on-line professional courses).


Administrators

	Knowledge of:
	Ability to:

	(i) the skills required to develop a shared vision for the comprehensive integration of technology, communicate that vision, and facilitate a process for fostering and nurturing a culture to achieve the vision.
	(i) describe mechanisms for creating a shared vision for the comprehensive integration of technology, communicating that vision, and facilitating a process that fosters and nurtures a culture to achieve the vision.

	(ii) technology plan development, resource alignment (e.g. funding, staff and time, hardware/software, total cost of ownership), and leadership skills necessary to integrate technology to support effective learning and administration.
	(ii) develop a technology plan including resource alignment (e.g. funding, staff and time, hardware/software, total cost of ownership), and demonstrate leadership skills necessary to integrate technology to support effective learning and administration.

	(iii) technologies appropriate for curriculum areas, instructional strategies, and student-centered learning environments to maximize learning and teaching to meet the individual needs of all learners.


	(iii) facilitate the selection and use of technologies appropriate for curriculum areas, instructional strategies, and student-centered learning environments to maximize learning and teaching to meet the individual needs of all learners.

	(iv) available technologies; existing Alabama and national technology standards for students, teachers, and administrators; related trends and issues; current research; and professional development resources in order to enhance professional practices of educational leaders, increase job-related technology use, and improve the productivity of self and other school personnel.


	(iv) apply and model technology applications and professional practices that demonstrate knowledge of available technologies; existing Alabama and national technology standards for students, teachers, and administrators; related trends and issues; current research;  and professional development resources in order to enhance professional practices of educational leaders, increase job-related technology use, and improve the productivity of self and other school personnel.

	(v) prevalent technology-based managerial, financial, and operational systems used in Alabama schools. 
	(v) use prevalent technology-based managerial, financial, and operational systems used in Alabama schools. 

	(vi) the use of technology to facilitate effective assessment and evaluation, including:

1. the collection, analysis, and interpretation of data and communication of findings to improve instructional practice and student learning;

2. the use of assessment of staff knowledge, skills, and performance in using technology to facilitate quality professional development and guide personnel decisions; 

3. the use of technology to assess and evaluate managerial and operational systems; and

4. assessment and evaluation of, using multiple methods, appropriate uses of technology resources for learning, communication, and productivity.


	(vi) use technology to facilitate effective assessment and evaluation, including:

1. the collection, analysis, and interpretation of data and communication of findings to improve instructional practice and student learning;

2. the use of assessment of staff knowledge, skills, and performance in using technology to facilitate quality professional development and guide personnel decisions; 

3. the use of technology to assess and evaluate managerial and operational systems; and

4. assessment and evaluation of, using multiple methods, appropriate uses of technology resources for learning, communication, and productivity.

.

	(vii) The social, legal, and ethical issues related to technology.


	(vii) demonstrate responsible decision making that reflects understanding of social, legal, and ethical issues related to technology.


*Approved by the Alabama Board of Education for Schools of Education, March 2002.

Technology Professional Development Topics for Teachers and Administrators. Technology training shall be offered to professional personnel in the area of technology integration, use, and technology instructional leadership. The purpose of these professional development experiences will be to: improve teaching, learning, and leading, and enhance Alabama’s workforce skills.

(a) The Teacher shall learn to effectively: 

1. identify and evaluate technology resources and technical assistance, i.e., those available on-line and on-site within a school and district setting.

2. assess advantages and limitations of current and emerging technologies, and on-line software content to facilitate teaching and student learning.

3. develop and implement a classroom management plan to ensure equitable and effective student access to available technology resources. 

4. model safe, responsible, legal and ethical use of technology and implement school and district acceptable use policies including fair-use and copyright guidelines and Internet user protection policies.

5. design, implement, and assess learner-centered lessons and units that use appropriate and effective practices in teaching and learning with technology.

6. use technology tools (including, but not limited to, spreadsheets, web page development, digital video, the Internet, and email) for instruction, student assessment, management, reporting purposes and communication with parents/guardians of students.

7. facilitate students’ individual and collaborative use of technologies (including, but not limited to spreadsheets, web page development, digital video, the Internet, and email) to locate, collect, create, produce, communicate, and present information.

8. design, manage, and facilitate learning experiences incorporating technologies that are responsive to diversity of learners, learning styles and special needs of all students (e.g., assistive technologies for students with special needs).

9. evaluate students’ technology proficiency and students’ technology-based products within curricular areas.

10. use technology to enhance professional growth (e.g., through accessing web-based information, on-line collaboration with other educators and experts, and on-line professional courses).

(b). The Administrator shall learn to effectively:

1. describe mechanisms for creating a shared vision for the comprehensive integration of technology, communicating that vision, and facilitating a process that fosters and nurtures a culture to achieve the vision.

2. develop a technology plan including resource alignment (e.g., funding, staff and time, hardware/software, total cost of ownership), and demonstrate leadership skills necessary to integrate technology to support effective learning and administration.

3. facilitate the selection and use of technologies appropriate for curriculum areas, instructional strategies, and student-centered learning environments to maximize learning and teaching to meet the individual needs of all learners.

4. apply and model technology applications and professional practices that demonstrate knowledge of available technologies; existing Alabama and national technology standards for students, teachers, and administrators; related trends and issues; current research, and; professional development resources in order to enhance professional practices of educational leaders, increase job-related technology use, and improve the productivity of self and other school personnel.

5. use prevalent technology-based managerial, financial, and operational systems used in Alabama schools. 

6. use technology to facilitate effective assessment and evaluation, including: the collection, analysis, and interpretation of data and communication of findings to improve instructional practice and student learning; the use of assessment of staff knowledge, skills, and performance in using technology to facilitate quality professional development and guide personnel decisions; the use of technology to assess and evaluate managerial and operational systems; and assessment and evaluation of, using multiple methods, appropriate uses of technology resources for learning, communication, and productivity.

7. demonstrate responsible decision making that reflects understanding of social, legal, and ethical issues related to technology.

Author: Feagin Johnson

Statutory Authority: Code of Ala. 1975, § § 16‑3‑16, 16‑23‑2, 16‑23‑7, 16-23-8, and 16‑23‑12 through 13.

History: New: June 14, 1978; Amended: April 5, 1979, July 14, 1981. Repealed: December 8, 1994 and New Rule: Filed: December 8, 1994; effective January 27, 1995. Amended: August 12, 2004; effective September 16, 2004.

Insert Table with Portfolio evaluation here 

Candidate Proficiencies Aligned with Professional and State Standards


Information concerning the alignment of candidate proficiencies with professional and state standards is found in the analysis forms, checklists, and syllabi that are submitted to the ALSDE on July 1.  Current alignment will be submitted on July 1, 2006.  Need Link to INTASC here 

III. Response to Standards

 STANDARD 1:   CANDIDATE KNOWLEDGE, SKILLS, AND DISPOSITIONS

Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

Level: (Initial and/or Advanced)  

A. 
Content knowledge for teacher candidates 
Content knowledge, skills, and dispositions are developed through general education coursework, professional and pedagogical coursework, field experiences, clinical experiences, internship experiences and content coursework.  Students prepare their core knowledge during the first two years of their coursework with professors and instructors in the College of Natural Sciences and Mathematics and the College of Liberal Arts. Students obtain their professional education coursework and content area coursework during the last two years of their degree programs. All entities are involved in a university-wide effort to provide teacher candidates with the best possible background to teach k-12 students.  


New Alabama Department of Education standards were adopted July 14, 2004 (Rules of the State Board of Education Chapter 290-3-3 Teacher Education, Professional Services).  The changes made to the state requirements are reflected in the syllabi that will be used in the fall semester of 2006.  Our programs have been modified to meet the new standards and approval has been received from the ALSDE.  Since Alabama is a partnership state, program areas are not required to submit documentation to Specialized Professional Associations (SPAs).


Initial Teaching Programs


Initial programs and assessments are based on the unit’s conceptual framework and the ALSDE professional education and content standards (See Appendix A for Alabama Protocol).  The COE adopted the INTASC principles as our standards for all programs.  Because program performance standards are based on national standards that were incorporated into the ALSDE’s requirements, all unit programs and assessments are related to the state and national standards.  Course syllabi have been coded to show relationships to the state standards and the INTASC standards.  Secondary education will reinstate the content methods teaching courses in fall 2006 with instructors who have recent experience in K-12 education (within past five years) to meet that state requirement. All teacher candidates will be required to work on a portfolio throughout their coursework; each degree program is developing the portfolio template that will show mastery of state standards. Field experiences have been reorganized to meet state requirements as well.  Elementary education is organized in Junior and Senior Blocks.

There are six decision points for all initial candidates:


Decision Point 1: Admission to the university (ACT scores required for placements in remedial courses in mathematics, reading, and writing)(Millers Analogies Test or GRE for Non-traditional 5th Year Program with certification)

Decision Point 2: Admission to the College of Education (application completed during ED 300 Introduction to Teaching and Learning)


Decision Point 3: Admission to Student Teaching


Decision Point 4: Completion of Student Teaching (satisfactory portfolio to demonstrate competency in technology standards through LiveText)


Decision Point 5: Program Completion 


Decision Point 6: First Year Teaching in Alabama, PEPE Scores

Decision Point 1 data are presented here.

Table ??:  Enrollment Data for Initial Candidates from 2000 to 2006 by Semesters (Freshmen Enrollment)

Elementary Education Course Requirements

Initial candidates must take the following requirements for Elementary Education certification.  Candidates take six semester hours of written composition from EH 101 Written English I, EH 102 Written English II, EH 103 Honors English I or EH 104 Honors English II.  Candidates must take 15 semester hours from selections in humanities and fine arts.  This includes six semester hours from EH 211 Introduction to Literature I, EH 212 Introduction to Literature II, or EH 213 Honors Literature I and EH 214 Honors Literature II ; three semester hours from SH 100, Principles of Public Speaking; SH 150, Professional Speaking; and six semester hours from AT 100, Introduction to Art; MU 100, Introduction to Music; or TH 100, Introduction to Theater.  Candidates take 19 hours from Natural Sciences and Mathematics.  The courses that are required are: four semester hours of BY 101, Introduction to Biology, or BY 103 Honors Biology; three semester hours of MH 113, Pre-calculus Algebra; and 12 semester hours from BY 102, Introduction to Biology II, BY 112, General Botany, BY 122, General Zoology, CH 101, Introductory General Chemistry, CH 102, Introductory Organic Chemistry, CH 111, General chemistry I; EN 100, Introduction to Environmental Science; ES 100, Survey of Earth Science; ES 120 Survey of Astronomy; PH 100, Survey of Physics; PH 201, College Physics I.  Candidates must take 12 hours of history, social, and behavioral sciences.  They must take six semester hours from the following sequences: HY 101, History of Western Civilization I and HY 102, History of Western Civilization II, or HY 103, Honors History I, HY 104, Honors History II, or HY 211, American History I and HY 212, American History II.  Candidates must take six hours from Social and/or Behavioral Sciences: EC 231, Macroeconomics; EC 232, Microeconomics; PS 110, American Government; PY 100, General Psychology; SY 100, Principles of Sociology; SY 110, Social Problems.  Other core requirements are UWA 101, Freshman Seminar for two semester hours and nine semester hours of higher level mathematics (above MH 113).
The Professional Education Component for the Elementary Education candidate includes: ED 300, Introduction to Teaching and Learning; ED 400, Measurement and Assessment; ED 305, Technology and Education, SE 400, Introduction to Special Education and ED 409 Internship (12 hours) for a total of 27 hours.


Teaching Field Requirements are for 33 semester hours.  These include EE 300, Effective Teaching and Learning, ________(replaces geography for teachers); Junior Block: EE 301, Methods of Teaching Reading; EE 304, Literature for Children and Young Adults; CE 310, Introduction to Childhood Education; EE 326, Methods of Teaching Language Arts; and EE, Elementary Clinical Experiences I.  Senior Block includes: EE 402, Problems of Teaching Reading; EE 423, Methods of Teaching Mathematics; EE 424, Methods of Teaching Social Studies; EE 425, Methods of Teaching Science; and EE 428, Elementary Clinical Experiences II.

Basic Curriculum Component – Undergraduate

	Written Composition
	· EH 101, EH 102

· EH 103, EH 104
	
	

	Humanities & Fine Arts
	· EH 221, EH 222 

· EH 231, EH 232

· EH 213, EH 214
	· SH 100
· SH 150
	· AT 100

· MU 100

· TH 100

	Natural Sciences & Mathematics
	· BY 101

· BY 103
	· MH 113
	· BY 102

· BY 212

· BY 222

· CH 101

· CH 102

· CH 111

· EN 100

· ES 100

· ES 120

· PH 100

· PH 201

	History, Social, & Behavioral Sciences
	· HY 101, HY 102

· HY 103, HY 104

· HY 211, HY 212
	· EC 231

· EC 232

· GY 100

· PS 110

· PY 100

· SY 100

· SY 110
	

	Other Core Requirements
	*Per program of Study*
	
	


Secondary Education Course Requirements

Secondary Education candidates’ degree programs are taken in collaboration with the College of Natural Science and Mathematics and the College of Liberal Arts.  Certification is offered in Biology, Chemistry, Science, Mathematics, English Language Arts, History, and Social Sciences.  Teacher candidates take the Basic Curriculum that is the same as that required for Elementary Education teacher candidates.

Secondary Education candidates take 35 hours of professional education courses; the requirements for the different certifications range from 120 to 141 total semester hours (Core, Professional Education, subject area).

To obtain a major in one of the secondary certification areas, Collaborative Teacher/Special Education K-6/6-12 candidates must take the following courses to be certified.  The candidate must take six hours of written composition (EH 101, EH 102, or EH 103, EH 104).  Twelve hours of humanities and fine arts are required: six hours from EH 211, EH 212, EH 213, or EH 214; three hours from SH 100 or SH 150; three hours from AT 100, MU 100, or TH 100.  The candidate must take 11 hours from Natural Sciences and Mathematics, four semester hours from BY 101 or BY 103; MH 113; four semester hours from BY 102, BY 112, BY 122, CH 101, CH 102, CH 111, EN 100, ES 100, PH 100 or PH 201.  The candidate must take 12 semester hours from History, Social and Behavioral Sciences, six hours from HY 101, HY 102, HY 103, HY 104, HY 211 or HY 212; six hours from social/behavioral sciences, EC 231, EC 232, GY 100, PS 110, PY 100, SY 100, or SY 110.


Other Core requirements (Advisor approved electives) total 19 hours.  Nine semester hours should be in higher level mathematics (above MH 113).  One additional science course (4 semester hours from any of the approved science courses with labs in Area III-C) is also required.  There is one advisor approved elective for three hours.

Professional Education courses are: ED 300, Introduction to Teaching and Learning; ED, 305, Technology and Education; ED 333, Reading Methods—Secondary; ED 335, Secondary/P-12 Field Experience I and ED 435 Secondary/P-12 Field Experience II. One of the following courses must be taken for Specific Methods: ED 331-ED336, Specific Methods P-12, ED 341, Methods of Teaching English Language Arts, ED 342, Methods of Teaching Mathematics; ED 343, Methods of Teaching Physical Education; ED 344, Methods of Teaching Social Science, and ED 345, Methods of Teaching Science.  Candidates must also take ED 400, Measurement and Assessment; ED 408, Technology Portfolio, SE 400, Introduction to Special Education, and ED 409, Internship, P-12.

Physical Education Course Requirements

Physical Education (P-12) candidates must take the following program to be certified.  All Physical Education (P-12) candidates take the same core program as secondary education majors.  Other Core Requirements are: PE 200, PE 250, PE 251, and BY 231.  Candidates may take any of the activity classes to earn two hours: PE 100-PE 126.  For Foundation Courses the candidate may choose any from the two groups: Activity Base Group (PE 202-205) or Fitness Based Group (PE 241, PE 242, or PE 246).  There is one Advisor approved elective for one hour.  The Professional Education Component totals 35 hours and has the same courses as other secondary education groups.  Teaching Field Requirements total 27 hours.  These classes are PE 272, PE 280 or PE 281, PE 321, PE 323, PE 345, PE 432, PE 443, and PE 444.

Table ____.  APTTP Scores in Math, Reading and Writing

Decision Point 2: Admission to the College of Education (application completed during ED 300 Introduction to Teaching and Learning)

The requirements for admission to the College of Education are as follows:

1. Applicants must be in good academic and disciplinary standing. 

2. Students seeking certification must submit an application to the Teacher Education Program after completion of 45-60 semester hours but no later than two semesters prior to expected enrollment in the internship. 

3. Applicants must demonstrate proficiency in spoken English. 

4. Applicants must have at least a 2.5 quality-point ratio on all courses in general education, in the teaching field(s), in professional studies, and a 2.5 on overall college work. (No grade less than a "C" will be accepted in the teaching field or professional studies.) 

5. A passing score on the Alabama Prospective Teacher Test is required. 

6. All deficiencies must be removed before a student is allowed to register for student teaching. 

7. Faculty interviews and recommendations designed to provide further information on the applicant’s dispositions, interests, and aptitudes, consistent with the requirements for successful teaching, must be on file. 

8. A transfer student is eligible to apply for admission to the Teacher Education Program during the first semester of residence. Such a student must achieve a 2.5 quality-point ratio on a course load of at least twelve semester hours attempted during the first semester of residence, in addition to having a 2.5 quality-point ratio on transferred credit. 

Insert Table with data here

Table ____ Teaching Field GPA

Decision Point 3: Admission to Student Teaching

Upon completion of 90 semester hours, students must submit an application to the Coordinator of Field Experiences. The application consists of the appropriate forms, a brief autobiographical sketch, and a student articulated personal philosophy of education and its relationship to teaching practices. Two semesters prior to the anticipated internship, students should check with the chairperson of the department which offers his/her required professional courses in order to determine his/her status and eligibility for the internship program. The applicant must have a quality-point ratio of at least 2.5 in general education, in the teaching field(s), in professional education, and in overall hours. The intern must be a senior in good standing, having completed courses as specified in the programs of the College of Education.  

Insert table with data here

B. General Requirements for Admission to the Internship:  

1. Formal (unconditional) admission to the Teacher Education Program.  

2. Senior standing (90 or more semester hours.)  

3. A minimum quality-point ratio of 2.5 in each of the following areas: a. General studies b. The teaching field(s) (No grade less than "C" will be accepted..) c. Professional education (No grade less than "C" will be accepted.) d. Overall  

4. Approval of the student’s College of Education Department Chairperson, the Teacher Education Screening Committee, and the Coordinator of Field Teaching.  

5. Freedom from any physical, mental, or emotional condition which might impair the student’s effectiveness as a teacher.  

6. Good standing of the student, both academic and disciplinary.  

7. Applicants should not seek to do their internship in schools which they attended as students.  

8. No course work may be taken during the normal operational hours of the P-12 school in addition to the internship.  

9. Student interns should not plan to participate in organizational activities and/or University activities that in any way conflict with their internship assignments.  

10. Internship may be enhanced by maximizing the field experiences in the school(s) where the internship will be conducted; therefore, students are encouraged to request placement in a school where they have had prior field experience.  

11. Submission of a written application for the internship program which includes a personal philosophy and its relationship to teaching practices. 

Decision Point 4: Completion of Student Teaching (satisfactory portfolio to demonstrate competency in technology standards through LiveText)

Teacher candidates must follow the guidelines of the COE Internship Handbook (summary must be done)

All initial program candidates seeking Alabama certification must earn a passing score on an Exit Examination designed by the University to cover the content of the teaching field(s) and professional education. 

A candidate for a degree in the College of Education must be officially registered in the College for at least two full semesters, one of which must be the semester immediately preceding completion of degree requirements. 

 
Applicants for certification will be required to obtain a background clearance through a fingerprint review conducted by the Alabama Bureau of Investigation (ABI) unless they hold or have held a professional educator or day trade certificate which was issued on the basis of an application submitted prior to July 1, 1997. Effective July 1, 1999, as required by the Alabama Child Protection Act of 1999, a criminal history background check through a fingerprint review conducted by the Federal Bureau of Investigation (FBI) shall also be required for an applicant who has never held Alabama professional certification or career technical certification. 


Individuals who obtain background clearance through the ABI/FBI will not be required to obtain another background clearance for additional certification as long as they hold a valid Alabama certificate.  

Insert table with data here

 Decision Point 5: Program Completion 

Teacher candidates must complete all course work with an overall average of 2.5.  They must submit their portfolio during the Internship and receive a passing grade.  They must also pass PEPE evaluations by their university supervisor with a score of _______?  The cooperating teacher and the university supervisor submit grades and also a rating of the candidates’ dispositions to the Director of Field Experiences for the final grade.

The teacher training programs have been approved by the Alabama State Board of Education (SBE), the National Association of State Directors of Teacher Education and Certification (NASDTEC), and the National Council for Accreditation of Teacher Education (NCATE). Students who have completed these programs and who have met the specific requirements of the Alabama State Board of Education are eligible to receive the Alabama Class B Professional Certificate. It is the student’s responsibility to make application for the certificate with the University Certification Officer in the office of the Dean of the Julia Tutwiler College of Education. 

Insert table with data here

Decision Point Six – First Year Teaching PEPE Scores


First-year teachers are evaluated by their administrators in the schools.  PEPE scores are submitted to the ALSDE and each unit receives its teacher candidates’ scores.  The ALSDE report card shows those passing or failing.  If a first-year teacher fails the PEPE assessment, the university offers a warranty based on requirements of the ALSDE.  First-year teachers may return to campus to take classes at no cost in order to remediate their deficiencies.  No student has had to accept this service.
The current state information is summarized at the following website.  

http://www.alsde.edu/AllReportCards/CollegeReportCards2004/
The information for the College of Education at UWA is found in the following documents at these sites:

http://www.alsde.edu/AllReportCards/CollegeReportCards2000/University_of_West_Alabama.pdf
http://www.alsde.edu/AllReportCards/CollegeReportCards2001/University_of_West_Alabama.pdf
http://www.alsde.edu/AllReportCards/CollegeReportCards2002/University_of_West_Alabama.pdf
http://www.alsde.edu/AllReportCards/CollegeReportCards2003/University_of_West_Alabama.pdf
http://www.alsde.edu/AllReportCards/CollegeReportCards2004/University%20of%20West%20Alabama.pdf
Decision Points for Advanced Teaching Programs 


Decision Point 1: Admission to Graduate School (MAT Scores and GPA requirements)


Need table here


Decision Point 2:  Admission to Candidacy for Degree


Need table here


Decision Point 3:  Completion of Comprehensive Examination


Need table here


Decision Point 4:  Completion of Degree Program


Need table here


Decision Point 5:  Application for Certification or Licensure


Need table here

Content Knowledge for Teacher Candidates

Advanced Teaching Programs


Content knowledge of advanced teacher candidates is assessed by grade point averages of coursework taken as a part of their program.  Candidates are also required to document adequate preparation in the proposed area of specialization, as determined by that department.  All candidates prepare a portfolio to demonstrate knowledge, skills, and dispositions related to the performance of their duties.
Content Knowledge of Other Professional School Personnel  
Pedagogical Content Knowledge for Teacher Candidates

Initial Teaching Programs

Advanced Teaching Programs

Professional and Pedagogical Knowledge and Skills for Teacher Candidates

Initial Teaching Programs

Advanced Teaching Programs

Professional Knowledge and Skills for Other School Personnel

Dispositions for all Candidates

Initial Teaching Programs


Dispositions are documented in ED 300 Introduction to Teaching and Learning and in ED 409 Student Teacher Internship.  Dispositions are a part of the conceptual framework, and, as such, are expected in performance in each class for all degree programs.  In ED 300, students complete a self-assessment; in ED 409 there is a self-assessment, an assessment by the cooperating teacher and an assessment by the university supervisor (these documents are found in the Student Teaching Handbook).  Create a link here.
Dispositions [Note: Indicate whether the responses refer to initial teacher preparation, continued preparation of teachers, or the preparation of other school personnel.] 

Table ??: Dispositions Items of Initial Candidates from

2001-2006 (ED 300 and ED 409) 

Descriptive Statistics

	 
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	Collaborate
	121
	2.00
	4.00
	3.5785
	.52839

	Promote achieve
	121
	2.00
	4.00
	3.5041
	.56456

	Inquiry
	121
	2.00
	4.00
	3.5455
	.56273

	Reflection
	121
	2.00
	4.00
	3.5455
	.57735

	Needs
	121
	2.00
	4.00
	3.6364
	.51640

	Professionalism
	121
	2.00
	4.00
	3.7190
	.50371

	Reliability
	121
	2.00
	4.00
	3.7107
	.50725

	Communication
	121
	2.00
	4.00
	3.6364
	.51640

	High expectations
	121
	2.00
	4.00
	3.6860
	.50055

	Enthusiasm
	121
	2.00
	4.00
	3.6777
	.51985

	Technology
	121
	1.00
	4.00
	3.4298
	.61680

	Valid N (listwise)
	121
	 
	 
	 
	 


1. 
What dispositions are candidates expected to demonstrate by completion of programs? 



The process skills and their related dispositions are: (the numbers reflect the assessment checklists designations)


A. Collaboration – to maximize learning potential for their students and to promote their own professional development  



1. collaborates peers, supervisors, parents, students, and others



8. communicates with confidence and clarity


B. Application – of knowledge in all teaching areas as they progress toward promoting achievement among P-12 students



2. applies knowledge and pedagogy, including technology, in all teaching areas and promotes achievement among P-12 students



7. demonstrates reliability by completing assignments, duties, and tasks on time



10. exhibits enthusiasm and compassion



11. is technologically proficient- he/she uses technology for research and teaching and involves students in the appropriate use of technology for knowledge and demonstration of knowledge


C. Inquiry – in response to teaching/learning situations as they make their own discoveries and develop the ability to pose questions and think critically when planning and making decisions 



3. demonstrates inquiry by posing questions and thinking critically when planning and making other decisions



6. exhibits professionalism which embodies a strong commitment to on-going professional development, ethical conduct, and student advocacy


D. Reflection – to analyze teaching/learning situations, develop a deeper understanding of these situations, and generate alternatives



4. reflects by thoughtfully examining conditions, attitudes, and educational practices which may enhance or impede student achievement



5. responds to the needs of all learners by respecting individuality of each student and planning instructional activities to maximize each student’s achievement



9. demonstrates confidence in the student’s ability to succeed and routinely high expectations

Advanced Teaching Programs

Candidates in Advanced Teaching Programs will begin self-evaluations of dispositions related to their area in fall, 2006.  This will include all graduate elementary and secondary education candidates, educational leadership candidates, school counseling candidates, and library media candidates.  A modified version of the survey that is used with undergraduates will be constructed and piloted during the fall semester.  After piloting the instrument with this population, the survey will be extended to the university professor teaching the students and/or the individual who is supervising the candidates.
Student Learning for Teacher Candidates

Initial Teaching Programs

In the initial teaching programs, teacher candidates show examples of student (P-12) learning through their portfolios which include samples of P-12 student work, along with lesson plans that demonstrate the COE conceptual framework, the INTASC standards and the ALSDE standards for knowledge and application of objectives.  (See portfolios on LiveText (link and access required) and examples of portfolios in the document room and in the Curriculum Lab.
Advanced Teaching Programs

Student Learning for Other Professional School Personnel
Library Media


School Counseling


Educational Administration

1. What tests related to content knowledge are used for the purpose of state licensure and/or program completion? 

Praxis II is the test selected by the ALSDE for the licensure of undergraduate teacher candidates (Class B and Class A Initial Licensure) completing our programs.  The COE plans to utilize this as a pre-requisite for Internship beginning in _2006 or 2007.   Scores on content knowledge have been published by the ALSDE that range from 118 for mathematics to 151 for English Language, Literature, and Composition. (Insert link to scores here.) There is an Exit Exam that must be completed for every student in his/her content and professional area. (Insert link here to Standard Two Assessment)  For the Masters Degree Class A Initial and the Class A Continuing, we give a comprehensive examination.  We give formative and summative evaluations in each course that teacher candidates must complete for their degree.  INTASC  

· If the state has a licensure test for content, what is the overall pass rate? What programs do not have an 80% or above pass rate?  Need a table here Praxis II is the test selected by the ALSDE for the licensure of undergraduate teacher candidates (Class B and Class A Initial Licensure) completing our programs.  The COE plans to utilize this as a pre-requisite for Internship beginning in _______.   Scores on content knowledge have been published by the ALSDE that range from 118 for mathematics to 151 for English Language, Literature, and Composition.
· What other key assessments of content knowledge, if any, are required by the unit or state for licensure and/or program completion?  Teacher candidates must maintain an overall grade point average of 2.5.  The Alabama Prospective Teacher Test ? is a requirement for undergraduates; it is a requirement for entrance to teacher education programs.

· What do the results suggest about candidate knowledge of content?  Need a table here
2.
Summarize the decisions (nationally recognized, conditionally recognized, not nationally recognized, state approved, probation, etc.) made as a result of the program review process conducted by either NCATE or the state. 
· If some programs were not nationally recognized/state approved, explain the major difficulties in these programs as indicated in National Recognition Reports or the state reviews. The teacher education programs are approved by NCATE and the state of Alabama.  The ALSDE reviews our program at the same time as the NCATE review.  NCATE has partnerships with 50 states, including the District of Columbia and Puerto Rico to conduct joint reviews of colleges of education. The partnerships integrate state and national professional teacher preparation standards, increase the rigor of reviews of teacher education institutions, and reduce the expense and duplication of effort that occurs when states and NCATE conduct two separate reviews. The state partnership protocol defines the expectations, roles and responsibilities of the state, institution and of NCATE during joint visits. The state partnership protocol is a document authored jointly by NCATE and the state.
· What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? 

3. 
Which, if any, of the unit’s programs are accredited by another accrediting agency (i.e., NASM, NASD, etc)?  NCATE has partnerships with 50 states, including the District of Columbia and Puerto Rico to conduct joint reviews of colleges of education. The partnerships integrate state and national professional teacher preparation standards, increase the rigor of reviews of teacher education institutions, and reduce the expense and duplication of effort that occurs when states and NCATE conduct two separate reviews. The state partnership protocol defines the expectations, roles and responsibilities of the state, institution and of NCATE during joint visits. The state partnership protocol is a document authored jointly by NCATE and the state.
4. 
What other key assessments/measures are being used? Describe the data from these key assessments/measures that demonstrate that candidates know the subject matter that they plan to teach (for initial level candidates) or are currently teaching (for advanced teacher candidates)? What are the assessments/measures being used?   Teacher candidates are required to meet the state (SPA’s included) standards that are included in each syllabus for content area knowledge.  A number of assessment techniques are used by the various departments to evaluate candidate knowledge, skills, and dispositions.  These include portfolios (constructed with LiveText), microteaching, exams, case studies, simulations, technology demonstrations, collaborative activities, research projects, and class presentations.  These assessments are documented by candidate work and course syllabi in the documents room and on the UWA-NCATE webpage.


Our teacher candidates must take required courses to reach Highly Qualified status prior to graduation and initial certification.

5. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others indicate about the content knowledge of candidates and graduates? Interviews will be conducted during the BOE visit.

6. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation in the content area?  Need a table here  Need one done more recently (see newspaper reports and our reports on the ALSDE website.
B. 
Content knowledge of other school personnel 

1. 
What tests related to content knowledge are used for the purpose of licensure, certification, and/ or program completion?

· If the state has a licensure test for content, what is the overall pass rate? What programs do not have an 80% or above pass rate?  Need more information here – Snider and Smith and Marsen
· What other key assessments of content knowledge, if any, are required by the unit or state for licensure and/or program completion?

· What do the results suggest about candidate knowledge of content?

2. 
Summarize the decisions (nationally recognized, conditionally recognized, not nationally recognized, state approved, probation, etc.) made as a result of the program review process, conducted by either NCATE or the state. 
· If some programs were not nationally recognized/state approved, explain the major difficulties in these programs as indicated in National Recognition Reports or state reviews.
· What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? 

3. 
Which programs, if any, were accredited by another accrediting agency (i.e., CACREP, ASHA, etc.)?  

4.
What other key assessments/measures are being used? Describe the data from these key assessments/measures that demonstrate that candidates know the subject matter in their chosen fields? What are the assessments/measures being used? 

5. 
What do interviews with candidates, graduates, internship supervisors, school administrators, and others indicate about the content knowledge of candidates and graduates?

6. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation in the content area?  See Institutional data – Patricia Pratt

C. 
Pedagogical content knowledge for teachers [Note: Respond to the questions for (1) initial teacher preparation programs at the undergraduate and graduate levels and (2) graduate programs for teachers who already hold a teaching license.]
1. 
What do the data in the program review documents reveal about the candidates’ pedagogical content knowledge? What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these patterns?  PEPE reports from the ALSDE indicate that 100% of our first year teachers have demonstrated success in their evaluations for teaching qualities.

2. 
What other key assessments/measures are being used? Describe the data from these key assessments that demonstrate that candidates have broad knowledge of instructional strategies in the subject they plan to teach and can present content in clear and meaningful ways? What are the assessments/measures being used?  Teacher candidates demonstrate competencies in their instructional strategies to present their subject area during their field experiences, clinicals, and internships.  Teacher candidates are evaluated with PEPE competencies.  The Exit Examination includes professional knowledge, i. e. pedagogy.

3. 
What assessment data demonstrate that candidates can integrate technology in their teaching? What are the assessments/measures used?  Teacher candidates are required to take ED ______ for basic technology skills.  Class A certification requires candidates to take ED 505 and 508 Portfolio in order to receive their certification.  All classes require some research through the use of the UWA library databases.  UWA 101 is required for all freshmen and transfer students with fewer than 20 semester hours.

4. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others indicate about the pedagogical content knowledge of candidates and graduates?


(Internal link to report cards)
5. 
What do follow-up surveys of graduates and employers indicate about graduates' preparation in pedagogical content knowledge?  (Internal link to report cards)
D. 
Professional and pedagogical knowledge and skills for teachers [Note: Respond to the questions for (1) initial teacher preparation programs at the undergraduate and graduate levels and (2) graduate programs for teachers who already hold a teaching license.]
1. 
What do the data in the program review documents reveal about the candidates’ professional and pedagogical knowledge and skills? What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these patterns? Look at AACTE documents

2. 
What assessment data demonstrate that candidates have broad professional knowledge and skills related to:

· foundations of education

· the ways children and adolescents develop and the relationship to learning

· professional ethics, laws, and policies

· the use of research in teaching

· the roles and responsibilities of the professional communities

· diversity of student populations, families and communities

· the consideration of school, family, and community contexts and the prior experiences of students

PEPE documents

3. 
For graduate programs for licensed teachers, what assessment data demonstrate that candidates have broad professional and pedagogical knowledge and skills related to the National Board for Professional Teaching Standards?



While the COE does not prepare teachers in the graduate program for NBPTS, INTASC standards are required at this level as well as for undergraduates.  The INTASC standards have been adopted by the COE and are incorporated into all of the courses throughout the professional knowledge areas.
4. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others indicate about the professional and pedagogical knowledge of candidates and graduates?  BOE will ask during visit – prepare this in report?????

5. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation related to professional and pedagogical knowledge? Information about the graduates’ preparation in professional and pedagogical knowledge is shown in reports from potential employers at the Career Fair and from Superintendents at the Partnership Schools meetings held twice a year.

Institutional reports Call Mrs. White for information.
E. 
Professional knowledge and skills for other school personnel 

1. 
What do the data in the program review documents reveal about the candidates’ professional knowledge and skills? What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these patterns?
2. 
What other key assessments/measures are being used? Describe the data from these key assessments that demonstrate that candidates preparing as other school personnel: 

· know their students, families, and communities

· use current research to inform practice

· use technology in their practice

Ask Louis, Alvin and Neil Snider.

3. 
What do interviews with candidates, graduates, internship supervisors, school administrators, and others indicate about the professional knowledge and skills of candidates and graduates?

4. 
What do follow-up surveys of graduates and employers indicate about graduates’ preparation related to professional knowledge and skills?  Create links to institutional reports and state report cards

2. 
What key assessments/measures are used? What data indicate that candidates know and demonstrate the dispositions listed? Teacher candidates evaluate themselves on their dispositions in their ED 300 Introduction to Teaching and Learning class work and record these in LiveText.  Teacher candidates complete another self-evaluation during their student teaching internship.  They are also evaluated by their cooperating teacher and their university supervisor.

3. 
What do interviews with candidates, graduates, cooperating teachers, internship supervisors, school administrators, and others indicate about candidates’ demonstration of the expected dispositions?  
4. 
What do follow-up surveys of graduates and employers indicate about graduates' demonstration of dispositions?  Do not have this available will become available in 2006
G. 
Student learning for teacher candidates [Note: Respond to the questions for (1) initial teacher preparation programs at the undergraduate and graduate levels and (2) graduate programs for teachers who already hold a teaching license.]

1. What do the data in the program review documents reveal about the candidates’ ability to assess student learning, use assessments in instruction, and develop meaningful learning experiences that help all students learn? What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these patterns?  Cooperating teachers and university supervisors are responsible for evaluation of these areas. Link to appropriate state review
  Successful completion of ED 409 for initial candidates and ED 509 for advanced candidates indicates that the candidates are able to assess student learning, use assessments in instruction, and develop meaningful learning experiences to help all students learn.  The PEPE based competencies and their INTASC code are included in each teacher candidate’s evaluation by the college supervisor to provide data concerning assessment of student learning, use of assessment in instruction and ways to develop meaningful learning experiences:

1.1 Lesson plans reflect long-range goals and short-term measurable objectives (INTASC 1)

1.2 Identifies and uses various instructional strategies (IN 3)

1.3 Prepares instructional materials, supplies, and equipment for use (IN 3, 4, 5)

            2.1 Orients students to the lesson (IN 2)

 
2.2 Gives clear directions (IN 2 & 6)

2.3 Develops the lesson (IN 1-7)


2.4 Provides practice and summarization (IN 2)


2.5 Demonstrates knowledge of subject matter and pedagogy (IN 1)


3.1 Monitors student performance (IN 6)


3.2 Measures student progress systematically (IN 8)


3.3 Provides feedback about student performance (IN 5, 6)


3.4 Uses assessment results (IN 8)


4.1 Manages class time (IN 5)


4.2 Manages student behavior (IN 5)


5.1 Involves students in interaction (IN 5)


5.2 Communicates high expectations (IN 5)


5.3 Expresses positive affect/Minimizes negative affect (IN 5)


5.4 Maintains physical environment conducive to learning within limitations of facilities provided (IN 5)


6.1 Speaks clearly, correctly and coherently (IN 6)


6.2 Writes clearly, correctly, and coherently (IN 6)


8.1 Completes written assignments and job requirements according to established timelines (IN 7)


8.2 Adheres to university policies, local and state board policies and federal laws and regulations (IN 10)


8.3 Exhibits professionalism with students, peers, administrators, parents/guardians (IN 9)


8.4 Promotes cooperation with parents/guardians and between school and community (IN 10)

The teacher candidate is rated on a scale of 1-4.  One is unsatisfactory; two indicates that the candidate needs improvement. A score of three is satisfactory, and a score of four demonstrates excellence. Candidates must make 2.6 and above to pass the PEPE evaluation.  Teacher candidates are evaluated with the PEPE competencies two-three times during their internship.  As first year teachers, the Alabama school district which employs a graduate of the COE at UWA must complete a battery of PEPE evaluations and submit the records to the ALSDE.  ALSDE provides the university with a report card that shows how our graduates fared in their first year of teaching.  (Table reference goes here)  As a part of the evaluation of teacher candidates in ED 409 and ED 509, candidates prepare a portfolio that demonstrates their competencies in the areas measured by INTASC and PEPE.  The portfolio also includes samples of P-12 students’ assessments and other work.
To prepare our teacher candidates, faculty rate students using the PEPE competencies during their professional program (Refer to syllabi here). Also, students complete observations, prepare instruction materials and obtain samples of student work during their courses in Field Experiences ED 328, ED 329, ED 428 and ED 429???????
PEPE and unit use of PEPE evaluation components during classes and internships

2. 
What other key assessments/measures are being used? Describe the data from these key assessments that demonstrate that candidates can assess student learning, use assessments in instruction, and develop meaningful learning experiences? What are the assessments/measures used? Ask elementary education, special education, and secondary education  PEPE  


In addition to PEPE, initial teacher candidates must pass rigorous examinations in all courses in their programs, both the professional education component and the teaching field component.  They must complete an EXIT examination that asks questions concerning assessment, instruction, and meaningful learning experiences.  The EXIT examination contains questions for the professional core courses, including: ED 300 Introduction to Teaching and Learning, ED 333 Reading Methods Sec./P-12, ED 405 Technology and Education, ED 400 Measurement and Assessment, EP 400 Educational Psychology, SE 400 Introduction to Special Education, and questions related to their teaching field, i.e., elementary education, special education, physical education, and secondary education (content area specific). Initial teacher candidates must pass the Alabama Prospective Teacher Testing Program test on basic skills.  This test includes the Applied Mathematics assessment, the Reading for Information assessment, and the Writing assessment to measure functional skills necessary to perform the critical tasks of teaching.



Advanced teacher candidates must take courses to eliminate any deficiencies that they may have in their program. They are expected to complete the same program as the initial teacher candidates.  Usually these candidates are in the Non-traditional degree program and already have jobs teaching. 





In the fall of 2006, students must demonstrate a passing score on the PRAXIS II to receive a certificate from the state of Alabama. This includes the Subject Assessments for all areas.  Required subject assessments are to be found on the ALSDE website at www.alsde.edu and on the ETS registration Web site at www.ets.org/praxis. By fall of 2007, teacher candidates at UWA will have to take the PRAXIS II in order to be admitted to the teacher education program. 
3. 
What do interviews with candidates, graduates, cooperating teachers, school administrators, and others indicate about candidates’ ability to assess student learning, use assessments in instruction, and develop meaningful learning experiences? BOE ? 


Interviews with candidates, graduates, cooperating teachers, school administrators and others indicate that the quality of UWA’s graduates is rated highly.  In general, school superintendents and principals are anxious to interview our teacher candidates for positions.  The Career Fair provides an opportunity for our candidates to meet with recruiters from several states to set up interviews for future positions.  Some of the states that are represented at the Career Fair (link to surveys here) are: Georgia, Louisiana, Mississippi, and, of course, Alabama.  Frequently, school districts will send representatives to the Career Fair. Also, we frequently receive announcements and invitations for our teacher candidates to visit Teacher Recruitment Fairs and Career Fairs sponsored in other locations, as well as Job Announcements from around the states of Mississippi and Alabama.

4. What do follow-up surveys of employers and graduates indicate about graduates’ ability to assess student learning, use assessments in instruction, and develop meaningful learning experiences? 
Our post-graduation surveys are available online from Institutional Effectiveness http://oie.uwa.edu/ specifically at http://oie.uwa.edu/results/graduatefollowup/default.asp
Employer survey data for 2001 can be found at http://oie.uwa.edu/results/employer/default.asp

Host site surveys for interns can be found at    http://oie.uwa.edu/results/hostsite/2004%20Results.pdf
PEPE scores are available from the ALSDE http://www.alsde.edu
Institutional reports and surveys

H.
 Student learning for other school personnel

1. 
What do the data in the program review documents reveal about the candidates’ ability to understand and build upon the developmental levels of students with whom they work; the diversity of students, families, and communities; and the policy contexts within which they work? What patterns (related to this element), if any, emerged after reading the National Recognition Reports or state reviews? What evidence on-site confirmed or refuted these patterns?  
PEPE (BOE will assess at visit) Need information concerning SAT-10 scores for our partnership schools from state report. Need information from MS schools
Teacher candidates must meet the INTASC Standards adopted by the COE.  These standards are assessed in various courses.  INTASC standards are available from http://www.ccsso.org/projects/Interstate_New_Teacher_Assessment_and_Support_Consortium/

Link to the folder with the program checklists and ALSDE assessment system information (including material on LiveText). EL, LM, and SC are included here.

2. 
What other key assessments/measures are being used? Describe the data from these key assessments that demonstrate that candidates can create positive environments for student learning? What are the assessments/measures used?  

With regard to advanced candidates, school administrators must take a course that includes information on measurement and evaluation, EL 573 School Leadership.  They learn with hands-on experience how teachers use test data to formulate district and school goals and objectives through EL 578 and EL 579 Administrative Internships I and II. Common practice in school districts where administrative candidates do these internships includes the disaggregating of standardized test data to provide information to students, parents, faculty members, and community partners.  



Library media (LM) candidates must take LM 561 Instructional Media and LM 563 School Library Media Center Management and Collection Development which prepares them to meet the needs of the children served through their facilities.  While they are not responsible directly for assessment of instruction, they usually are involved in presenting lessons concerning media and library usage that will be included in teachers’ unit evaluations.  They may also prepare surveys and questionnaires to improve their services in providing meaningful learning experiences.  LM 569 Internship in Library Media usually provides direct experiences with students as they work on various projects.  Library media candidates may work with large groups and individually with students on specific projects.  



School counseling candidates prepare to address career development and learn about methods of collecting, evaluating and disseminating information in SC 542 Career Development and Counseling.  They also learn about child development in SC 543 Guidance in the Elementary School.  In SC 545 Diagnostic Techniques for School Counseling, candidates learn about concepts and skills of standardized testing and interpreting individual and group tests, psychometric statistics and the use of the results in their counseling role.  Also, SC 549 Internship in School Counseling provides 300 clock hours and fourteen weeks of experience with P-12 level students.  During this time, the counseling candidate learns how to support teachers and students efforts to provide the best instruction and learning possible.  

3. 
What do interviews with candidates, graduates, internship supervisors, school administrators, and others indicate about candidates’ ability to create positive environments for student learning?  

4. 
What do follow-up surveys of graduates and employers indicate about graduates’ ability to create positive environments for student learning?  Patricia Pratt Spring 2006 survey

STANDARD 2.  ASSESSMENT SYSTEM AND UNIT EVALUATION

(Approximately 4 pages)
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

 SEQ CHAPTER \h \r 1
Introduction

A. Assessment System

The University of West Alabama’s COE has an extensive assessment system to ensure the success of our teacher candidates, interns, and in-service teachers. The University of West Alabama (UWA) teacher education program (TEP) has utilized multiple assessment instruments that assess teacher candidates and programs prior to and since its initial application for NCATE accreditation. The NCATE Assessment Committee consisted of representatives from each of the departments in the COE, which represent the programs offering licensure in the College of Education (COE). During 1999-2000, the committee focused on identifying and reviewing existing practices and studying NCATE Standard 2. The committee collected and reviewed relevant documents, forms and examples of student work. Resources such as faculty activity reports, the Teacher Education Handbook, student surveys, course evaluations, required examinations, and course syllabi were all reviewed. It was clear to the committee that all aspects of the unit's operations and programs needed to be considered in developing the assessment system for teacher education. In addition, it was clear that a continuous assessment model would be most effective. Therefore, in late 1999, the unit began to develop a model for continuous assessment (MCA) to incorporate the various assessments. 

The Assessment Model 

In the spring of 2000, the Self-study Committee on Conceptual Framework and Curriculum composed of Dr. John Byer as the Chair, Dr. Alvin Marson, Dr. R. T. Floyd, Dr. Dianne Richardson, and Dr. Gene May completed an intense and complete study of the COE’s Conceptual Framework Model. Based on the study, it was decided a Practical Experience Conceptual Model would be adopted.  Thus began the development of a plan and timeline for assessing candidates and evaluating the unit for preparation of professional educators. In 2005, Dr. Gene May, Dr. Alvin Marson (Chair), Dr. Dianne Richardson, and Dr. Marvin Grant

Recommendations for program changes and associated actions are based on findings from an analysis of data collected. Recommendations are submitted to the COE’s Academic Council which is composed of Deans from each College at UWA, COE department chairs, and the UWA teacher certification officer. Often times, depending on the proposal, department chairs from Colleges other than the COE are invited to attend the Council meeting when an agenda item directly involves the department which they chair. Once a recommendation has been approved, it is voted on by all COE faculty. The recommendation is then forwarded to the University Council for Teacher Education, which is composed of faculty and members at-large of the educational community. Once the Council approves a proposal, it is then forwarded to the University Academic Council, which is composed of all Deans, department chairs, and -------- for approval. Once passing this vigorous review an approved change is then implemented. Then the process of evaluation and assessment begins again. 

Work continues each semester on the development of the unit's continuous assessment system. Data are examined twice a year on Assessment Day (Fall and Spring Semesters). During Assessment Day activities, weaknesses are identified and modifications are made in programs and assessments. A continuous feedback loop and assessment model provides a method to determine if changes are effective and appropriate. This report consists of information on the existing procedures and activities and the evolution of the assessment system which is currently in place. The MCA is evaluated regularly and modified as necessary, through the auspices of the University Council for Teacher Education. In response to state and national changes, the assessment system is continually being improved. Careful consideration is given to ensure the assessment model reflects the unit’s adherence to NCATE, NBPTS, INTASC, Spa’s and the State of Alabama standards resulting from the No Child Left Behind Act (2001).

Departments in the COE use data management systems to monitor candidate progress, internship, and inservice teachers. The following sections provide information of procedures in COE monitoring of units, programs, and candidates progress tracking. 

The UWA Continuous Improvement Assessment System 

Comprehensive Assessment System

UWA’s unit assessment of the teacher education program includes these components:

1) Assessment of student attainment of Performance Expectations based on the Practical Experience Model, the conceptual frame work (INTASC standards for knowledge, skill, and dispositions), and state and national standards.

2) Assessment of basic requirements for the undergraduate and graduate students at admission to the program, admission to the Internship semester, completion of Internship semester, and at exit from the TE program.

3) Overall program assessment by faculty, students, cooperating teachers, alumni, and employers.

Candidate Assessment

A number of key assessments and measures are used to monitor candidate performance at different transitions points in the candidates programs. Table 1 identifies transition points and associated assessments. The following section provides information on the evolution of UWA’s COE Continuous Assessment System and on how the results of specific assessments are used. 

Table 1

COE Assessment System 
	Transition Point 1: Admission to Teacher Education Program (TEP)

	Assessment
	Requirement
	Use of Data for Improvement

	Faculty Reports
	Candidates are required to submit three faculty reports which report applicant’s personal, professional, and dispositional qualities for teaching
	Use of data is used to determine status of admittance or rejection. Candidates who are not recommended may be referred to counseling.

	Alabama Prospective Teacher Test (APTT)
	Candidates are required to receive a passing score on the APTT
	Candidates scoring below the acceptable are referred to remedial interventions,  which may include remedial mathematics and reading courses and the UWA writing lab

	General studies course work
	All general courses must be completed before unconditional admission to TEP is granted. Candidates must achieve a GPA of 2.5 
	Candidates scoring below the acceptable must take additional courses or repeat courses until a GPA of 2.5 is achieved

	Teaching field course work
	Specific teaching field and professional courses may be taken prior to admission to TEP. Candidates must achieve a GPA of 2.5 in the teaching field and professional courses with no grade less than a “C.” 
	Candidates scoring below the acceptable must retake courses in which they made below a “C” and/or take additional courses until a GPA of 2.5 is received.

	Overall course work
	Candidates must achieve an overall GPA of 2.5
	Candidates scoring below the acceptable level must take additional courses until a GPA of 2.5 is achieved.

	
	
	

	
	
	

	
	
	

	Transition Point 2: Program of Study

	Structured Field Experiences
	Observations/experiences in P-12 settings supervised by teacher education and or P-12 faculty occur throughout the academic program of study
	Candidates are evaluated using a variety of assessment instruments (formal and informal) including rubrics, reflections, supervisor and self evaluations. Feedback is used to assist candidates in formulating instructional practices and teaching philosophies 

	Class Assessments
	Candidates complete projects, research papers, quizzes and tests related to their field of study.
	Results of class assessments are used by faculty to remediate where necessary or refer candidates to appropriate services provides on campus. In addition, faculty use class assessment results to revise instructional strategies and assignments. 

	Volunteer/Community Service
	
	

	Writing Assessment
	
	

	Professional Portfolio
	Candidates begin compiling a professional portfolio in ED 300.They continue to add artifacts throughout their program of study.
	The professional portfolio is used to document proficiency in the knowledge, skills and dispositions in teaching fields. Successful completion of the portfolio is required prior to graduation (ED 408).

	Unit Plan
	Candidates compile a unit plan for instruction in the discipline and grade level of certification during methods classes. 
	Methods faculty evaluate candidates’ understanding of knowledge and instructional strategies for implementation of a unit of study. Supervised by discipline faculty and/or P-12 faculty.

	Degree Progress
	Candidates meet with their academic advisors each semester to review progress toward program completion. 
	Candidates receive advisement regarding program requirements.

	Course/Instructor Evaluations
	Candidates evaluate courses/instructors on a rotating schedule at least once each academic year.
	COE uses data from Course/Instructor Evaluations to determine areas of strength and address areas of weakness. Department chairs review data with individual instructors and use data in completing faculty evaluations. Faculty utilize the data to improve instructional strategies and assessments within the course. 

	Transition Point 3: Admission to Internship

	Evaluation of Coursework
	The Teacher Education Certification Officer completes an evaluation of each candidate’s transcript for minimum GPA requirements and coursework completion.
	Candidates and advisors are notified of internship status upon completion of the evaluation. Once a candidate is cleared for internship, the Coordinator of Field Experiences requests a placement. 

	Faculty Recommendation
	Candidates are required to submit three recommendations from faculty.
	Recommendations ensure that candidates demonstrate the dispositions necessary to fulfill the professional responsibilities of a classroom teacher. Any areas o concern are noted and faculty meet with candidates to address these concerns. 

	
	
	

	Transition Point 4: Internship

	University Supervisor Evaluations
	Candidates are observed and evaluated in the P=12 setting by University faculty using the procedures identified in the Internship Handbook.
	Candidates’ strengths and weaknesses are identified and discussed. Plans for improvement in weak areas are developed during onsite observations. University faculty coordinate plans with the P-12 Cooperating Teacher.

	Undergraduate Exit Exam
	Candidates must successfully complete a multiple choice examination as an indicator of mastery of the knowledge expected in their teaching field.
	Candidates take the exam during the mid-term seminar during their internship. Results are forwarded to the Teacher Certification Officer and the chair of the appropriate department. 

	Cooperating Teacher Evaluations
	Candidates are observed and evaluated in the P-12 setting by the Cooperating Teacher using the procedures identified in the Internship Handbook.
	Candidates’ strengths and weaknesses are identified and discussed. Plans for improvement are developed.  

	
	
	

	
	
	

	
	
	

	Host Site Evaluation of UWA Internship Relationship
	Host sites evaluate internships completed within their respective schools
	Data collected used to identify strengths and weaknesses of program and make adjustments to improve programs

	Professional Portfolio
	Includes: 
	Evaluated by both cooperative teacher and university supervisor. 

	Professional Dispositions Assessment
	Dispositions are evaluated by each of the following: cooperative teacher, University supervisor, and candidate. 
	This data provides candidates and faculty with pertinent information to assist in program and candidate improvement.

	Internship Notebook
	
	

	Transition Point 5: Graduation

	Internship
	Successful completion of Internship is required for graduation.
	

	No Child Left Behind Act – Highly Qualified (HQ)
	Candidates meet the standards for being HQ as set forth in the No Child Left Behind Act by successfully completing all courses necessary for HQ status, as stated in program descriptions.
	Advisors use checklist for HQ status in each program. Candidate deficiencies are noted and course recommendations are made.  

	Professional Education Exit Survey
	Candidates complete the Professional Education Exit Survey at the culmination of the internship experience. Candidates provide feedback and suggestions to the COE regarding program status and areas for improvement.
	Data is compiled and used by the COE to determine areas of strength and weakness. Weaknesses are addressed through changes to courses, programs, or internship requirements. Results are also shared with department chairs and deans from all disciplines and plans for improvement are initiated cooperatively. 

	Undergraduate Survey
	The Office of Institutional Effectiveness administers a survey that addresses all aspects of candidates’ experiences at UWA and reports the results annually.
	The COE uses the results from the academic portions to evaluate such items as instructor effectiveness, classroom environment, laboratory facilities, library resources, etc. for program improvement. 

	Certification Application
	Upon successful completion of the undergraduate program, candidates are eligible to apply for teacher certification through the Office of Teacher Certification. The Certification Officer completes the necessary recommendation forms and submits to the respective state department of education. 
	Data is entered into a database to track the number of certification applications processed for various states. This data is used to quantify the percentage of program completers who are included in the ALSDE survey. 

	Transition Point 6: Post-Graduate Assessments

	Post-Graduate Surveys
	The Office of Institutional Effectiveness contacts graduates and administers alumni satisfaction surveys 1-year post graduation. In addition, employer surveys are conducted to evaluate employer satisfaction with graduates. 
	Results from surveys are compiled annually. Data is distributed to all faculty and administrators. Departments and colleges use compendium results to measure program improvement and satisfaction. 

	Alabama Professional Educational Personnel Evaluation Program (PEPE)
	Set of standards used to evaluate UWA inservice teachers. 
	

	Alabama Teacher Preparation Program Performance Profile
	The ALSDE compiles Professional Educational Personnel Evaluation Program results for all first-year teachers and annually reports state and institution specific results. Graduate and local school system satisfaction surveys are included in this report. 
	Data are used to measure current status and areas for improvement. Data is utilized to identify trends or patterns in graduate performance, formulate plans for improvement and curricular modifications.

	
	
	

	
	
	

	
	
	


Transition Point 1: Admission to Teacher Education Program (TEP)

Qualifications and requirements for admission to the TEP are determined through a process that involves a variety of assessments. As the requirements for teacher certification at the state level have changed, so have the requirements for admission to our teacher education program. Prior to admission to the TEP, a number of assessments are made. Assessment begins with transcript evaluation. Candidates are required to have a minimum GPA of 2.5 in general studies courses, teaching field courses and cumulatively for all course work. In addition, all basic course requirements must be met before admission to the TEP.

Perspective teacher education candidates are required to complete a self-evaluation survey to encourage awareness of COE dispositions which are expected to be demonstrated throughout the TEP. This survey is administered during an introductory education course (ED 300). If certain dispositions are lacking, professors may refer candidates to the Teacher Education Committee for counseling. Candidates are also required to submit three Admission to Teacher Education Faculty Reports prior to being admitted to the TEP. In 2003, based on _____________, the Faculty Report was revised to include a section on candidate dispositions toward teaching. Need dispositions survey data. 

In the Spring of 2004 the University Council for Teacher Education and the University Academic Council voted to include the requirement of a passing score on the Alabama Prospective Teacher Test (APPT) as a requirement to the TEP. Therefore, in the fall of 2004, a passing score on the APPT became an admission requirement to the TEP. The APTTP is a basic skills assessment and includes assessments on applied mathematics, reading for information, and writing. Passage of each section is required for state certification, as well. Table 2 provides data on the pass/fail rate on the APTT of UWA candidates. Candidates who do not pass a section of the APPT may take remedial courses before retaking the APTTP. UWA offers remedial courses in mathematics and reading, in addition to providing services via a writing lab for those struggling with the writing section of the APTT. 

Table 2

	Assessment
	Date
	 # of Test Takers
	% Passing all sections

	Undergraduate Program Assessments

	APPT
	2002-2003
	88
	99%

	
	2004-2005
	254
	90%

	Exit Examination
	2002
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Dispositions Survey
	
	
	

	
	
	
	

	Graduate Programs Assessments

	Comprehensive Graduate Examination
	2003
	
	

	
	2004
	
	

	
	2005
	
	


Transition Point 3: Program of Study

During a candidates program of study, formative and summative assessments take place within each course. Candidates complete projects, research papers, quizzes and tests related to their field of study. In addition, 170 hours of practical experience are completed within PK-12 school environments. In the Spring of 2004, the University Council of Teacher Education and the University Academic Council approved the requirement that all candidates in the TEP develop an online portfolio demonstrating growth as they progress through the TEP. The online portfolio program, LiveText is currently being used for this purpose. Each department within the COE is developing portfolio templates for each degree program. Although the implementation of LiveText has been more difficult than expected, the COE is refining the procedure and candidates are beginning to create online portfolios.   Get data from Roger. 

Transition Point 4: Admission to Internship

Admission to Internship requires that all general and teaching field courses have been completed and a minimum GPA of 2.5 in general courses, teaching field courses, and cumulatively be achieved. In addition, candidates are required to submit three faculty recommendations. The Teacher Education Certification Officer certifies that candidates have met all requirements to begin the internship. 

Transition Point 5: Internship

Candidates are assessed in a number of ways during internships. University faculty and cooperating teachers assess candidates’ progress during the internship. In addition, Candidates are required to take the Undergraduate Exit Exam. Since 2000, the Undergraduate Exit Examination has been revised three times to conform to the ALSDE Code (290-2-2). The addition of the INTASC standards to COE programs also required a revision. The current Undergraduate Exit Exam (2006) was revised during the spring semester to update the materials in ED 300, Introduction to Teaching, and current objectives. A further revision will be made in the fall semester to align the exam with the ALSDE curriculum changes which will be in effect August 2006. 

Editing and revision of items for the Undergraduate Exit Exam test bank is done under the supervision of the Coordinator of Field Experiences. Items are prepared by the faculty and are expected to match carefully the course objectives. The professional education section is written by COE faculty who teach the five professional courses required in all programs. The Undergraduate Exit Exam is in multiple choice format with four answer stems. Content area items are provided by faculty in other relevant colleges. There is a re-test for individuals who fail on the first test administration. The re-test may be either multiple choice or essay.

Teacher candidates take the Exit Exam during the mid-term seminar during their internship. Candidates are required to show identification which includes a photograph. COE faculty supervise the administration of the test. Items are routinely changed or moved around to prevent cheating. Mathematics interns can use a calculator. Table 2 provides results of Undergraduate Exit Exam.   

Transition Point 6: Graduation

Successful completion of internship is required for graduation. Also, beginning with the 2003-2004 academic year, all candidates in the COE were advised to meet the standards for being Highly Qualified as set forth in the No Child Left Behind Act. In Spring 2004, programs were adjusted to include all courses necessary for graduates of all UWA programs to be Highly Qualified, and this requirement became a University standard, as well. Candidates are required to complete a survey regarding their internship at its conclusion. Finally, after all requirements are met, candidates apply for teacher certification through the Teacher Certification Office. 

Transition Point 7: Post-Graduate Assessments

Complete
Mater’s Degree Candidate Assessment

The Graduate Comprehensive Examination (GCE) is offered each semester including the summer sessions for eligible candidates. The GCE consists of two sections, the Common or Professional Courses section and the Major Subject section. Regular faculty who teach courses in the respective areas tested periodically submit questions for the examination. Questions are chosen from a cumulative question bank. The Common area section consists of two questions chosen from a list of ten questions and the Major Subject area consists of three questions chosen from a list of 12 questions.

Candidates must be within six to nine hours of completing his/her work for the respective degree A candidate must have a 3.00 GPA on all professional studies course work as well as on all work in his/her chosen subject area. A candidate for an add-on certification must have a 3.25GPA in all course work prior to the taking the exam

Each Graduate Comprehensive Examination is read by three readers from the graduate faculty. In order to pass the examination, the candidate must receive a passing grade from 2 of the three readers. A candidate who fails the examination is given feedback by a designated person as to the weaknesses in their responses. A candidate may take the examination a second time and must be enrolled for a least three semester hours during the semester the examination is taken. A candidate must wait two full academic semesters before the second testing. A candidate may take the examination a third and final time after completion of six to nine hours as specified by his/her advisor and approved by the Dean of Graduate Studies. Such additional hours may include coursework already taken and these hours are in addition to the normal degree requirements. No student may retake the exam twice in the same semester. Graduate Comprehensive Examination Results are displayed in Table 3

Table 3

Graduate Comprehensive Examination Results for 2003-2005

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Degree

M. Ed.
	EC
	EC

EE
	EE
	SE
	ADM
	LM
	SC
	C/PY
	CE
	PE
	HY
	SS
	SCI
	MA
	EH
	EH

LA
	BIO

	# 2003
	2
	6
	12
	5
	16
	19
	14
	
	
	1
	
	2
	1
	
	
	1
	1

	% Pass
	100
	100
	75
	100
	100
	100
	100
	
	
	100
	
	100
	100
	
	
	0
	100

	# 2004
	7
	23
	30
	9
	24
	16
	6
	
	
	1
	
	2
	
	1
	1
	1
	

	% Pass
	100
	96
	93
	100
	96
	100
	100
	
	
	100
	
	100
	
	100
	100
	100
	

	# 2005
	1
	10
	49
	8
	11
	9
	15
	
	
	3
	3
	2
	6
	3
	2
	2
	3

	% Pass
	100
	100
	96
	100
	100
	100
	93
	
	
	100
	100
	100
	100
	100
	50
	100
	100

	Degree

MAT
	EC
	EC

EE
	EE
	SE
	ADM
	LM
	SC
	C/PY
	CE
	PE
	HY
	SS
	SCI
	MA
	EH
	EH

LA
	BIO

	# 2003
	
	
	
	
	
	
	
	
	
	8
	4
	
	1
	3
	1
	
	3

	% Pass
	
	
	
	
	
	
	
	
	
	100
	75
	
	100
	100
	100
	
	100

	# 2004
	
	
	
	
	
	
	
	
	
	8
	2
	
	1
	1
	1
	2
	3

	% Pass
	
	
	
	
	
	
	
	
	
	100
	100
	
	100
	100
	100
	100
	100

	# 2005
	
	
	
	
	
	
	
	
	
	3
	1
	
	
	
	2
	
	

	% Pass
	
	
	
	
	
	
	
	
	
	100
	100
	
	
	
	100
	
	

	Degree 

MSCE
	EC
	EC

EE
	EE
	SE
	ADM
	LM
	SC
	C/PY
	CE
	PE
	HY
	SS
	SCI
	MA
	EH
	EH

LA
	BIO

	# 2003
	
	
	
	
	
	1
	2
	24
	1
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	
	100
	100
	92
	100
	
	
	
	
	
	
	
	

	# 2004
	
	
	
	
	
	
	
	26
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	
	
	
	77
	
	
	
	
	
	
	
	
	

	# 2005
	
	
	
	
	
	1
	
	50
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	
	100
	
	98
	
	
	
	
	
	
	
	
	

	Degree 

Add-on
	EC
	EC

EE
	EE
	SE
	ADM
	LM
	SC
	C/PY
	CE
	PE
	HY
	SS
	SCI
	MA
	EH 
	EH

LA
	BIO

	# 2003
	
	
	
	
	10
	5
	3
	
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	100
	100
	100
	
	
	
	
	
	
	
	
	
	

	# 2004
	
	
	
	
	10
	
	1
	
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	100
	
	100
	
	
	
	
	
	
	
	
	
	

	# 2005
	
	
	1
	
	13
	5
	3
	
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	0
	
	100
	100
	100
	
	
	
	
	
	
	
	
	
	

	Cert.
	EC
	EC

EE
	EE
	SE
	ADM
	LM
	SC
	C/PY
	CE
	PE
	HY
	SS
	SCI
	MA
	EH
	EH

LA
	BIO

	# 2003
	
	
	
	
	
	6
	1
	
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	
	100
	100
	
	
	
	
	
	
	
	
	
	

	# 2004
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	# 2005
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	% Pass
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Table 4

Assessment System for Masters Degree Programs

	Assessment
	Requirement
	Use of Data for Improvement

	Transition Point 1: Admission to UWA Graduate School

	Transcripts
	Official transcripts of all college work must be submitted.
	This requirement is subject to change by the Academic Council.

	Teaching Certificate
	A valid teacher’s certificate must be presented for those students seeking add-on certification or a degree program leading to class A certification. 
	This requirement is subject to change by the Academic Council.

	Grades
	A 2.75 is required for unconditional admission.  A 2.5-2.74 is required for conditional admission. Unconditional admission is granted when the student completes all requirements for admission to candidacy. A student who has below a 2.5 GPA may be granted temporary admission and allowed to take 9-12 hours.  If a 3.00 GPA is achieved, the student is granted regular status.
	The success rate for students in each of the admission statuses can be tracked and the data used for advisement purposes and revision of admission policies.

	Letters of Recommendation
	Letters of recommendation are required only for the Education Administration program. These are submitted along with a portfolio.
	This requirement is subject to change through changes proposed to and approved by the Academic Council.

	MAT or GRE
	The GRE or MAT is required prior to admission to graduate school. A student may begin courses at UWA but may not go beyond 9-12 hours of coursework without fulfilling this requirement. A candidate must make a composite score of 850 on the GRE for unconditional admission.  A student must make a minimum of 392 on the MAT for unconditional admission. A score of 386-391 is required for conditional admission. Any score below 386 will gain a student only temporary admission. 
	These requirements are set by the Graduate School with approval by the Academic Council. Students who have been admitted on a basis other than unconditional are granted unconditional status upon achieving a 3.00 GPA on work attempted at UWA.

	Transition Point 2: Admission to Candidacy

	GPA
	A student must have a 3.00 GPA on courses taken at UWA to be admitted to candidacy.
	These requirements are set by the Graduate  School and subject to proposed change upon approval by the Academic Council

	Graduate Coursework Hours
	A student must have completed 9 semester hours at UWA and must have maintained a 3.00 GPA.
	This requirement is set by the Graduate School and subject to change by the Academic Council.

	English Proficiency Exam
	No Longer Required
	

	Transition Point 3: Program of Study

	
	
	

	Coursework
	Candidates for master’s degrees must maintain an overall average of 3.00 in all coursework attempted with an overall 3.00 in the major field of study or teaching field. Education Administration candidates must have an overall 3.25 average. No grade below “C” will be accepted for graduate credit. 
	All grade requirements are subject to change by proposals submitted to and approved by the Academic Council. A student who accumulates the grades of three “C”s, two “D”s, two “C”s and one “D,” or an “FA”, “WF”, or “F” will be dismissed from the School of Graduate Studies. A student can repeat a course only once and only the second attempt counts toward the GPA. The first attempt remains on the student’s transcript, but does not figure into the GPA calculations. No more than two courses can be repeated.

A student who wishes to appeal for readmission must submit a written request to the dean, who will present it to the Graduate Appeals Committee. If a student who has been dismissed and readmitted to the School of Graduate Studies makes below a “B” on any work attempted, he/she is automatically dismissed from the School of Graduate Studies. A student is limited to an absolute maximum of two appeals for readmission.

A student who is readmitted to the graduate program may be required to repeat specific courses if the Graduate Appeals Committee considers this to been the best interest of the student. A student who makes a “D” in a graduate course may be permitted to repeat that course or, at the discretion of the Graduate Dean, take another course in its place.

	Course Assessments
	A student’s work in a course is assessed by the individual instructor of the respective course. The instructor posts the assessment criteria in the syllabus for the course.
	Faculty members adjust the assessment requirements for a course from semester to semester to insure that the course content is mastered and the State Course Objectives are met.

	Course/Instructor Evaluations
	Each instructor is evaluated by the students for each course taught. These evaluations are performed for each course on a yearly basis. Each instructor is in turn evaluated by his/her respective chair.
	Feedback is give to each instructor from the course evaluations and the chair’s evaluation. The instructor then establishes goals to improve areas of relative weakness.

	Internship
	Each course of study that requires an internship has an on-campus supervisor and a qualified on-site supervisor. Assessment is made by collaboration of the respective supervisors and a portfolio submitted by the candidate.
	This requirement is modified by the receipt of feedback from the on-site supervisors and the on-campus supervisors. Major changes are made with approval by the Academic Council. Students who fail the internship must repeat it.

	Field Experience/Practicum
	Field experience and practical are supervised by a qualified on-site supervisor and on-campus supervisor. Through collaboration, these individuals assess the performance of the candidate. Secondary students must maintain a digital portfolio on their internship experience that documents that State Standards have been met. Elementary and Early Childhood, Elementary Education, Library Media, Physical Education, School Counseling, and Educational Leadership candidates also maintain a portfolio that demonstrates that State Standards have been met. 
	These experiences are subject to major change by approval of the Academic Council. Data are examined by the on-campus and on-site supervisors to insure that State Standards are adhered to and met.

	Transition Point 4: Graduation

	Graduate Comprehensive Examination
	In order to graduate, each student must pass a comprehensive exam in his/her respective subject area. Eligibility to sit for the exam requires a 3.00 GPA in a student’s major area as well as an overall 3.00.Candiadtes in Education administration and add-on certification programs must have an overall GPA of 3.25. Students are eligible to sit for this exam when they are within 6-9 hours of completion of all of their coursework. A student is permitted to take the exam a 2nd time upon failure. A student may be permitted to take the exam a third and final time provided they have completed at least 6-9 hours of coursework as specified by his/her advisor and approved by the Dean of Graduate studies. Such students must wait two full semesters before the third attempt. No student may sit for the exam twice in the same semester.
	These requirements are subject to change by approval by the Academic Council. The results of the comprehensive exams are examined and the data is used to improve instruction in the respective graduate programs.

	GPA
	A student must have an overall GPA of 3.00 in order to graduate. Add-on certification candidates and Education Administration Candidates must have a 3.25 GPA.
	All GPA requirements are subject to approval by the Academic Council.

	Coursework
	A candidate must have completed all coursework requirements as specified in the Graduate catalog. All electives must have been approved by the candidate’s advisor and all course substitutions must have been approved by the Dean of the Graduate School.
	All coursework requirements are subject to approval by the Academic Council.

	Graduate Student Survey
	Prior to graduation, each candidate is required to complete a Graduate student survey.
	The data obtained in the graduate student survey is utilized to make changes that lead to improvement in the graduate school experience at UWA.

	Certification Application
	All candidates enrolled in certification programs must apply for certification after approval from the Certification Officer at UWA. The candidates must have taken the Praxis II examination and must have earned the minimum score for his/her subject area.
	Certification requirements are mandated by the State Department of Education. This body is responsible for changes and their communication to the Certification Officer at UWA. Praxis II scores are given to the department heads for the purpose if improving areas of instruction that students taking the Praxis II demonstrate weaknesses in their test results.

	Transition Point 5: Post Graduate 

	Post-Graduate Surveys
	After graduation each graduate is sent a graduate student satisfaction survey and encouraged to complete it.
	The data from this survey is utilized to effect positive changes in the graduate student in the graduate experience at UWA.


Alternative Fifth-Year Master’s Degree Assessment

Table 5

Assessment System for Alternative Fifth-Year Masters Degree Programs

	Assessment
	Requirement
	Use of Data for Improvement

	Transition Point 1: Admission to UWA Graduate School

	Transcripts
	
	

	Prerequisite Coursework
	
	

	Grades
	
	

	Letters of Recommendation
	
	

	MAT or GRE
	
	

	Transition Point 2: Admission to Teacher Education Program

	GPA
	
	

	Graduate Coursework Hours
	
	

	APTT
	
	

	English Proficiency Exam
	
	

	Transition Point 3: Admission to Candidacy

	GPA
	
	

	Graduate Coursework Hours
	
	

	Transition Point 4: Program of Study

	Coursework
	
	

	Grades
	
	

	Course Assessments
	
	

	Course/Instructor Evaluations
	
	

	Transition Point 5: Internship

	Internship
	
	

	Field Experience/Practicum
	
	

	Evaluation of Coursework
	
	

	Faculty Recommendation
	
	

	University Supervisor Evaluation
	
	

	Cooperating Teacher Evaluation
	
	

	Professional Portfolio
	
	

	Professional Dispositions Assessment
	
	

	Internship Notebook
	
	

	Transition Point 6: Graduation

	Graduate Comprehensive Examination
	
	

	GPA
	
	

	Coursework
	
	

	Graduate Student Survey
	
	

	Certification Application
	
	

	Transition Point 7: Post Graduate 

	Post-Graduate Surveys
	
	

	Alabama Teacher Preparation Program Performance Profile (ATPPP)
	
	


Program Assessment

Table 6 provides data on assessments of both the unit and its programs. The State Department of Education publishes a report card (need internal link to web addresses here) on each public institution of higher education. Results of the state report are used to aid in evaluating the efficacy of programs in the COE. Each semester, a day is set aside for assessment, on which all faculties in the COE meet to discuss courses, programs and clinical experiences. Based on data collected and reported by the state Department of Education, the University and the COE, modifications to courses programs and clinical experiences are made to strengthen candidate preparation to meet professional, state, and institutional standards. Any changes proposed are presented to the COE faculty during assessment day each semester. COE must vote to approve changes in courses, programs, and clinical experiences. Once COE faculty have approved a change, it is then presented to the COE Academic Council. Approval by the COE Academic Council moves the proposed change to the University Academic Council and the University Council on Teacher Education, where approval must be granted before the actual changes to courses, programs and clinical experiences take place. 

Table 6

Unit Operations and Programs Assessments

	Assessment
	Description, Analysis and Evaluation
	Use of Data for Improvement

	Course Evaluations
	Each term, course evaluations are distributed among candidates in both undergraduate and graduate courses. Candidates report ________.

	Used as reflective device for faculty and as part of faculty member’s yearly evaluation. Suggestions for improvement discussed and implemented the following term.

	Host Site Evaluations
	Host state whether or not interns were adequately prepared
	Used to improve program weaknesses

	Teacher Preparation Report Card
	
	

	Graduate Student Satisfaction Survey
	Survey includes section on academics. Graduate students rate academic components of program on a Likert scale.
	Used in improving professor performance, advising, and program improvements

	Alumni Satisfaction Survey
	
	


Formative evaluations are completed during candidate’s clinical experiences (Elementary and Special Education clinical, Administrator Internship I & II, Secondary Education Clinical, and Counselor Internships). Course evaluations are used to assess faculty performance and changes are made to instructional methodologies based on candidate feedback. In addition, faculty are evaluated yearly in regards to their teaching, scholarship, university and community service. 

Information Technologies Used in Assessment

UWA is developing policies and procedures for appropriate use of information technologies to maintain its assessment system. Currently __________ is used to store data regarding assessments. However, the University has purchased a new administrative system and employees are being trained in its use. It is expected to be fully operational by fall 2007. The COE is developing and testing different information technologies to improve its assessment, as well. In the Spring of 2004, the COE began using LiveText’s online portfolio system for documenting candidate’s proficiency of University, state and national standards in the Spring of 2004. All candidates are required to use LiveText in an Introduction to Teaching class. In addition, in the Spring of 2004, COE graduate students began using LiveText to document progression of technology skills. Committees composed of members of each department in the COE are currently developing LiveText portfolio templates for each the degree program. These templates will be used by candidates to document performance and growth. In the Fall of 2007, all field experience candidates will use LiveText to create a Field Experience Portfolio. 

During the 2004-2005 academic year, COE faculty participated in a piloting of administering the Miller’s Analogies Test (MAT) in an online format. As a result, perspective graduate students now have the option to complete the MAT online. In the _____________, the University began subscribing to Turnitin.com, and get description from syllabus.

Elimination of Sources of Bias in Assessment System

The COE has several mechanisms for examining or eliminating sources of bias in its performance assessment. Course evaluations are used by candidates and graduate students to provide feedback regarding fair, accurate, and consistent procedures within individual courses and programs. Evaluations are analyzed by faculty and administrators and used to aid in maintaining standards of fairness, accuracy and consistency of assessment procedures. In addition, results of the undergraduate Exit Exam and Graduate Comprehensive Examination are examined by __________ for fairness and accuracy. The committee makes sure objectives stated on course syllabi and taught in courses are what is actually being tested on these exams. If these two _______ don’t match, then exams are revised. After administration, an item analysis is completed by the ______________ and problem areas are noted. Again, the exam is analyzed and necessary revisions are made, either to the exam, classroom instruction or procedures. If a student believes bias or unfair practices exist, a policy for addressing their grievance is set forth in the Academic Grievance Policy found both in the Student Handbook and online. On the other hand, if a faculty member believes a student is not following policies regarding plagiarism, the University may report the student to the Student Life Committee for disciplinary action. Faculty may also submit student work to Turn It In.com, an electronic means to detect and help prevent plagiarism. Students agree that by taking a course all course documents are subject to submission to Turnitin.com.  All materials submitted to Turnitin.com become source documents in Turnitin.com's restricted access database solely for the purpose of detecting plagiarism in such documents. In addition, students may be required by the instructor to individually submit course documents electronically to Turnitin.com. Policies regarding the use of Turnitin.com are included on course syllabi. 

Conclusion

UWA’s assessment system is used to collect and analyze data on COE applicant qualifications, candidate and graduate performance, and unit operations. Collected data is used to evaluate and improve the unit and its programs. The UWA COE assessment system includes both internal and external assessments that incorporate professional, state, national, and institutional standards. The UWA COE assessment system documents that candidates at the initial, intermediate, and advanced levels have met the outcomes defined by our Practical Experience Conceptual Model, the State Teacher Education Code, and national standards. 

The COE participates in a Continuous Assessment process; therefore, our assessment system is continually updated based on current data collections in order to meet new standards and to address the changing needs of our students, our faculty and the community. The development of the assessment system has resulted in a comprehensive system for assessing applicants, candidates, and in-service teachers. Consequently, undergraduate and graduate programs have improved. 

STANDARD 3.  FIELD EXPERIENCES AND CLINICAL PRACTICE

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Level:  (Initial and/or Advanced)

Element 1:

A.  Collaboration between unit and school partners

 The Unit is committed to continuous improvement of its instructional programs.  Therefore, frequent and on-going interaction and collaboration among its partners is felt to be paramount for successful revision and maintenance of all program activities.  This interaction includes advisory groups from our network of Partnership school systems.  The Partnership includes 20 School systems with approximately – schools in the West Alabama and East Mississippi area.  Our partnership area has steadily increased during the past 5 years. The most recent school systems to join the partnership were Tuscaloosa County and city systems, Kemper County in Mississippi, and Philadelphia, Mississippi (which furnishes an opportunity for our candidates to be exposed to the culture of the Choctaw Indian Tribes at the Indian Tribal Schools).  

Cooperating teachers, college supervisors, and students meet on three days deemed seminars during the semester of their internship.  In addition, Cooperating teachers, college supervisors, the Coordinator of Field Experience, and the Dean of the College of Education meet and discuss student internships.  Students also attend and meet with their cooperating teacher prior to the beginning of student internship.  Feedback is gathered from both field experience and student internships.  These meetings have proven to be highly successful.

There is also a semi-annual meeting of Partnership Schools.  The goal of the partnerships is to identify teachers who regularly work with our field experience and teacher candidates and bring them together with teacher education faculty and adjunct faculty to get feedback, do training, and planning that will enhance the field experiences of our candidates.  Superintendents of the Partnership School Systems are invited as are the principals, and assistant principals.  The meeting furnishes an opportunity for our partners to express any questions they may have and to give feedback about how the partnerships are doing.  In addition, we have furnished approximately one quarter million dollars worth of materials and supplies through the generosity of our supporters.

Students seeking teacher certification at the undergraduate level must complete an internship.  Placement for student interns is directed by the Coordinator of Field Experiences in collaboration with the school principal and superintendent of the school system.  Students’ requests for specific placements are honored as appropriate.  Cooperating teachers must have three years experience, with a Masters Degree preferred, in the prospective intern’s certification area.  (See Student Teacher Handbook for more detail.)
Masters level students in counseling, library media and administration/supervision must complete an internship.  Placement for counseling, library media and administration/supervision interns is directed by the Coordinator for Field Experiences via collaboration among representatives from the Unit and designated school administrators.  School based personnel are responsible for modeling behaviors and skills to guide interns in meeting the Unit’s established standards.

Teacher candidates seeking certification and an undergraduate degree are required by the Unit to complete 16 weeks of student candidate internship under the supervision of a cooperating teacher and college supervisor who serve under the direction of the Coordinator of Field Experiences.  Cooperating teachers are selected by the Unit and designated school system administrators.  The Dean of the College of Education, Coordinator of Field Experiences and department chairpersons select faculty and/or adjunct personnel to serve as college supervisors.     Every effort is made to assign the student candidate, cooperating teacher and the college supervisor in a common grade level and/or discipline.

Non-traditional masters level student teacher candidates holding degrees in a discipline may waive up to 360-hours of field experience in secondary, Physical education and special education and up to 350 hours in elementary early childhood by documented evidence of teaching experience in an accredited school.  These individuals must also serve the 16-week student candidate internship.  Supervision of these candidates proceeds in the same manner as for the undergraduate teacher candidates described above.

2.     A semi-annual seminar of partnership school system representatives and faculty from the Unit is held to solicit feedback and consider recommendations for improvement to the Unit’s teacher education program.  A special emphasis is placed upon issues related to the delivery of the teacher candidate experience.  Seminar participants rate graduates from the Unit teaching in their system.  This is an invaluable tool in overall program maintenance and evaluation.  (See surveys with summaries from past five yrs.)

3.     The University Council on Teacher Education (UCTE), under the direction of the Dean of the College of Education, acts as a policy making body whose function is to consider recommended changes to the Unit’s Teacher Education Program. Changes are typically initiated via UCTE recommendations and faculty evaluations. Faculty members review all proposed policy changes for compliance with the Alabama State Department of Education (ALSDE) curricula requirements.  The process continues with submission of all recommended changes to the College of Education Academic Council and then to the Unit’s Academic Council.  Final policy revisions are published in the upcoming undergraduate/graduate College of Education catalogues.   

The Unit engages in a dynamic and continuous interaction with its 20 partnership school systems.  These systems are designated as partnership schools as reflected in the Unit’s Mission Statement.  An on-going commitment to identify and respond to needs of these systems is paramount among the goals of the College of Education.

The Unit utilizes the Alabama Courses of studies developed by ALSDE for all phases of P-12 education (need link here).  Courses provided by the College of Education reflect all content and abilities as specified in state curriculum guides. The teacher candidate is evaluated by the cooperating teacher and college supervisor on the delivery of the state curriculum standards through administration of the PEPE instrument.

A Dispositions Survey (See Student Teacher Manual) is administered in both a pre and posttest format to student teacher candidates, and a post survey on cooperating teachers and college supervisors.  The purpose of this instrument is to ascertain pre and post perceptions of teacher candidates’ possession of dispositions toward teaching.  (See Student Teaching Manual). 

Alabama Professional Education Personnel Evaluation Program (PEPE) is an evaluation instrument administered to teacher candidates twice during their 15-week experience.  The PEPE based competencies measure a teacher candidate’s knowledge in the areas of preparation, delivery and evaluation of instruction.  In addition to PEPE, a pre and post observation conference record is used to allow the evaluator to offer free response comments on the teacher candidate’s performance on PEPE.  At the post observation conference, the conference record is shared to assist the candidate in self-monitoring and evaluation.  In addition, the cooperating teacher and college supervisor collaborate on future enhancements of the candidate’s experience.  The cooperating teacher is encouraged to communicate frequently with the college supervisor to provide a seamless support for the teacher candidate.  (See Student Teaching Manual)

 A triad, composed of the teacher candidate the cooperating teacher and the college supervisor, evaluate the student candidate internship process.  A chart depicting how this evaluation is conducted is shown below.  (See Student Teaching Manual for further details.)

EVALUATION OF INITIAL AND ADVANCED CANDIDATES 

(do we need to insert that we assess students on dispositions here?)
	Evaluated
	Evaluators

	Teacher Candidate
	Cooperating teacher(s)

College supervisor

	CooperatingTeacher
	College supervisor

Cooperating teacher

	School Counselor Candidate
	Certified school counselor
College supervisor


	Library Media Candidate
	College supervisor

	Educational Administration Candidate
	College supervisor

Superintendent/Principal of School District


College of Education faculty, through the University of Alabama/University of West Alabama In-Service Center, furnish workshops for our partnership schools.  The schools request a workshop in their area of need and the In-Service Center arranges for an on-site visit or an arrangement of a workshop that will satisfy the needs of that particular school.

Element 2:

B. Design, implementation and evaluation of field experiences and clinical practice.

As essential components of the teacher preparation program at UWA, field and clinical experiences at the initial and advanced level are required. Experiences are structured to allow teacher education candidates the opportunity to integrate content and pedagogy. We strive to prepare reflective teachers who value research-based practices as well as experiential teaching.  (see student-teacher handbook).   Students complete field experiences (see table) applicable to the subject content. 180 -hrs are required for secondary initial field experiences, while Elementary requires-350--hours in Clinical 1 and Clinical II. (see document room )

In addition to those traditional graduate programs, the Unit has the Non-Traditional MEd,5th year program and the MAT.  Many of the 5th year non-traditional students are 

to document up to 350 for elementary and up to 360 hours for secondary, p-12, special education, and physical education in place of the required field experience.  Those not currently teaching complete their field experience hours in the same way as undergraduate candidates.  

In the past year the unit has adjusted the sequencing of field experiences.  Hours were approved by the COE Academic Council and the University Academic Council with extensive input from faculty and partnership schools as well as the University Council on Teacher Education. All secondary field experiences are housed under ED335, ED336 with multiple times for students to complete them.  The elementary field experience remains the same as before. Input from each course instructor was used to plan the sequencing of field experience.(see table)

Planned Field and Clinical Experience Sequence

	LEVEL
	COURSES
	PRIMARY ACTIVITIES

	Level I Elementary Field Experience

ED 335, Elem328

Level I Secondary ED 335,336
	Intro, ------

Clinical I
	General observation

Tutoring, small groups

Aiding in grading papers

	Level II Field Experience

Elem ED329

Secondary ED 435,436
	Clinical II

Specific Methods for Secondary and Special Ed.
	Content specific observation, teaching small groups, teaching full period

	Level III Clinical Experience
	Candidate Internship
	Full Responsibility for classroom teaching

	Library Media
	
	

	School Counseling
	
	

	Educational Administration
	
	

	
	
	

	
	
	

	
	
	

	
	
	


2. How do the field and clinical experiences help candidates demonstrate the candidate proficiencies outlined in the unit’s conceptual framework, state standards, and professional standards?

The initial field experience hours are planned observation, paired for fit with their prerequisite courses.  Each department determines the field experience hours, (see table) A performance evaluation is completed on the field experiences of each candidate.  Signed logs for hours are submitted to the Coordinator of Field experience.  Teacher education candidates are required to complete the number of field experience hours that their program requires prior to doing the internship.

The field experience hours are completed at a number of schools serving our partnership.  Students are allowed to choose the school they perform the field experience hours at as space is available.

Documentation for Graduate candidate field experiences (non-working, non-traditional candidates)is submitted to the Coordinator of Field Experience. (See document room)

  A pre- and post- dispositions survey (link to dispositions and Student Teacher Handbook here) is completed by the student, cooperating teacher, and college supervisor. In addition, at the middle and end of the internship, the cooperating teacher and college supervisor complete a PEPE evaluation of the intern candidate.  Other requirements for the candidate are listed in the Student teaching Handbook.  The assessments are shared with the candidate during the internship and conferences with both the cooperating teacher and the college supervisor are scheduled.  Both an opportunity to determine professional growth and to document progress of the candidate is achieved by this evaluation.

Effective Fall 07, candidates will be required to make a passing score on PRAXIS II to be admitted to ED409, 509 for student internship.

The number of placements varies for programs.  For example: special education k-6 must serve two placements (k-3 and 4-6th) Special Education k-12 must serve 3 placements (5wks k-3-5wks 4-6, and 5wks 7-12). Physical education must also serve 2 placements (see table)

Usually clinical practice is completed within our partnership school area. However, special partnerships can be formed to accommodate students who are leaving the area because of spouse’s job opportunities needs to do an internship outside the partnership boundaries.  A courtesy placement is made and all requirements of UWA must be met by the student.

The candidate’s placement is done through the office of Field Experience and the coordinator of field experience, in conjunction with the Dean of the College of Education, the school principals and the education faculty.  Principals in the partnership school discuss the best fit for a particular student in a certain discipline and effort is made to make a good match for the intern candidate.  

Element 3: Candidates’ Development of Knowledge, Skills, and Dispositions to Help All Students Learn

All candidates must demonstrate the knowledge, skills and dispositions for teaching prior to placement in clinical practice. At the undergraduate level, ----four(or five) transition points have been  identified: 1) admission to the Teacher Education Program (TEP), 2) eligibility GPA wise, 3) completion of  basics, 4) Passage of APTT (Alabama Prospective Teacher Exam), 5) 

Documentation of 2.5 GPA overall, in basics, and in professional courses allow a candidate to remain and make continued progress through the teacher education program.  Summative and formative assessments resulting in a final grade in each class is also documentation of knowledge base preparation.

Clinical practice gives candidates the opportunity to demonstrate their knowledge and sharpen their beginning teacher skills in a situation picked especially for them.  Candidates are required to submit a portfolio, keep a daily journal, do a case study, compile a notebook holding all their lesson plans and a unit plan they used.(see student teaching handbook)

Candidates are placed for field experience and clinical practice in schools in our partnership agreement area.  The public schools are predominantly minority and the private schools are predominantly White.  The racial make-up varies from system-to-system.  Candidates are placed in Philadelphia (Choctaw Indian Reservation) Mississippi. Students with exceptionalities are present in all schools in our partnership agreement systems, therefore, we have no problem exposing candidates to a wide range of exceptionalities.    

All candidates enrolled in initial teacher preparation programs and advanced programs are required to demonstrate knowledge of subject matter, pedagogical skills, and appropriate dispositions to help all students learn throughout their field experiences.  These proficiencies are measured thorough tests, GPAs, classroom observations, and other measures (list these)

For example, tin the Elementary and Early Childhood programs, candidates must satisfactorily complete the pre-internship (Clinicals I and II),-----------(Martha complete) Once they are accepted for internship and are placed they must complete all the requirements listed in Student Internship handbook(See handbook). Should I lay out the organization of placements etc for each program here?????????

Teacher preparation candidates successfully complete the internship when they demonstrate a passing score on the PEPE evaluations done by both the cooperating teacher and the college supervisor during the 15 week internship in a partnership school.

STANDARD 4.  DIVERSITY

(No more than 5 pages)

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

Level: (Initial and/or Advanced) Must be answered for each item.
[NOTE: Remember to address Standard 4 questions for (1) initial and continuing programs for teachers, (2) programs for other school personnel, and (3) off-campus and distance learning programs.]


The University of West Alabama’s strategic plan notes that one of our weaknesses is lack of faculty diversity.  The minority faculty in 2004 was nine, with seven minority professional staff.  In 2005, the minority faculty was 11 and the minority professional staff was 10.  The goal for 2009 is to have 15 minority faculty and 12 minority professional staff. In one of the recruitment tools for minority faculty, there is a description of the things that UWA could offer to an inividual searching for a professional home.

Perhaps the most important benefit The University of West Alabama has to offer its faculty is the opportunity to work with a congenially integrated and interestingly diverse student body.  The University prides itself on providing a warm and nurturing environment for its students, some 40% of whom are African-American, and a faculty member can expect a high level of interaction with students.

The University is proud of the accomplishments of many of its African-American alumni, including former students like Trudie Edwards Darden, who enrolled in the pre-med program at The University of West Alabama at age fourteen and at age eighteen was choosing between medical school and a movie career.  She chose medicine and was the youngest student ever admitted to the University of Alabama at Birmingham School of Medicine.  Deberenia Allen, Brenda Larkin, and Versie Lee Slay also chose medicine as a career.  Dr. Allen and Dr. Slay practice in Atlanta, and Dr. Larkin serves with the US Navy.

A primary part of the UWA mission is teacher training, and many of its African-American graduates have successful careers in education, such as Charles Woods, an environmental sciences professor at Miles College in Birmingham, Alabama; Rennae Elliott, a communications professor at Oakwood College in Huntsville, Alabama; and Bridgett Pendergrass, a special education teacher at Jackson Middle School in Jackson, Alabama.  Myriad other professions are represented by successful UWA African-American alumni:  Sylvester Morgan works for Hewlett Packard, Bobby Warren is in pharmaceutical sales, and Juandrago L. Turner is in management consulting.  There are also alumni like Ken Hutcherson, who left West Alabama's gridiron to join the Dallas Cowboys, and Charles Martin, another talented athlete, who played with the Houston Oilers.


There is a real need for African-American professors to provide role models for UWA students, and a sense of professional esteem and warm relationships with both students and faculty await the minority faculty member who is prepared to contribute to the academic, cultural, and social life of the University. 

UWA also offers an excellent package of fringe benefits of the financial sort, including medical, dental, and disability insurance, as well as professional liability coverage and term life insurance, all of which are paid for the employee by the University.  The State of Alabama has one of the most outstanding teacher retirement systems in the country, paying full benefits after twenty-five years or at age sixty on the basis of a highly favorable formula.  UWA also provides for remission of tuition for faculty and staff and their families (full or partial remissions, depending upon the length of service at the University).

In support of the academic and professional development of the faculty, the University provides computer facilities, a faculty development fund and faculty research fund, and excellent library services.

In the athletic and recreational areas, faculty also have free access to the gymnasium, the sauna and weight rooms, the swimming pool, the facilities at Lake LU (for fishing and picnicking), and several jogging and nature trails around the campus.

In addition to such benefits from the University itself, the city of Livingston and the West Central Alabama region in which it is located have much to offer.

Livingston is a small town of about 3,500 people.  Those who like being far from the crowds find it idyllic; those with more urban tastes enjoy the small-town attractions while still experiencing cosmopolitan life by traveling via the interstate to such nearby metropolitan area as Birmingham (one and a half hours away), Tuscaloosa (an hour's drive to the home of the University of Alabama), Jackson, Mississippi (two hours away) and New Orleans (about a four-hour drive). 

With the proximity of these and other cities, the variety of entertainment/activity is unlimited: in Birmingham one can shop at the Riverchase Galleria, one of the largest shopping complexes in the United States, listen to the Alabama Symphony Orchestra, or consult a specialist at the renowned University of Alabama Medical Center; in Tuscaloosa, one can watch first-rate football at the Bryant-Denny Stadium; in Montgomery, one can observe state government at work or attend a performance by the Alabama Shakespeare Festival; in Demopolis, one can see Christmas on the River; in Philadelphia, Mississippi, one can visit the Silver Star Casino; and in New Orleans, one can walk down Bourbon Street and parade in Mardi Gras. 

Many of the current faculty have their origins in other regions of the country and the world.  They now call Livingston their home and have established warm rapport with the local residents and with the UWA student body, which includes both foreign students and US minorities. 

Indeed, minority students and faculty members are welcome to UWA and the West Central Alabama area, which has been a nurturing environment and home to such notable minority figures as Dr. Richard Arrington (Livingston), former Mayor of Birmingham; Eugene Sawyer (Greensboro), millionaire business entrepreneur extraordinaire; and Ralph Abernathy (Linden), disciple of Martin Luther King, Jr. and Director of the Southern Christian Leadership Conference. 

Although high tech and industry, including two giant paper mills, are such in evidence, the area has lost little of the charm associated with the peaceful, almost pastoral rural South.  It is, quite simply, a sportsman's paradise.  Hundreds of hunting clubs in Sumter and surrounding counties attest to the popularity of hunting here.  In addition to private clubs, the Army Corps of Engineers leases 1,800 acres of land in nearby Marengo County for public hunting. 

Lake LU, on the campus, has excellent fishing, including championship bass fishing, and is available to faculty without charge.  Lake Demopolis, only twenty-five miles away, has a surface area of 10,000 acres filled with all kinds of bass and catfish.  Ranked as the third best fishing lake in Alabama, it is home to twenty-five tournaments a year.  Recreational facilities for camping, picnicking, hiking, swimming, boating, and skiing are readily available.  Fisherman and boaters alike enjoy a trip down the Black Warrior or Tombigbee Rivers. 

The Sumter County Fine Arts Council provides cultural enrichment for the University community and surrounding area through a variety of programs, which have included recently the Mississippi Symphony Orchestra, the Preservation Hall Jazz Band, Dance Alive!, the Birmingham Children's Theatre, and the bluegrass and folk group Three on a String. Interested UWA faculty also find enjoyment through involvement in the UWA Theatre and little theatre groups in Livingston and nearby cities and in local choral groups. 

The newcomer can share in the sense of history and tradition prevalent in the region.  This is seen in Livingston with its "bored well" in the courthouse square and covered bridge on the UWA campus.  It is seen in nearby Linden in the preservation of two old buildings with links to the past:  an L&N Depot renovated into a restaurant, and the courthouse/jail where Rube Burrow, the notorious outlaw, was gunned down.  It manifests itself in scores of old homes such as Gaineswood and Bluff Hall in Demopolis, Magnolia Grove in Greensboro, and Kirkwood in Eutaw.  It is seen dramatically in such venture as an archaeological dig at nearby Fort Tombecbe and plans for the eventual reconstruction of this early French fort.  And it is evident in a very active County Historical and Preservation Society, where citizens of all races come together to preserve the region's heritage. 
In conclusion, although The University of West Alabama and the West Central Alabama area have a rich heritage, they live in the present and look forward to the future.  Because of its sincere commitment to attract minority faculty members, UWA is working conscientiously to help create an even more appealing professional home for potential African-American candidates. 

The University of West Alabama does not discriminate on the basis of race, color, national origin, gender, religion, age, disability or sexual orientation in employment, or the provision of services.  (AA/EOE. Minority applications encouraged.) 

A. 
Design, implementation, and evaluation of curriculum and experiences

       The Alabama State Department of Rules of Teacher Education (SUPP. NO. 05-2 290-3-3-.02 (1) (b) states “The unit’s conceptual framework shall reflect the unit’s commitment to preparing candidates to support learning for all students and shall provide a conceptual understanding of how knowledge, dispositions, and skills related to diversity are integrated across the curriculum, instruction, field experiences, clinical practice, assessments and evaluations” (p. 246).  Likewise, the Rules (SUPP. No. 05-2 290-3-3-.02 (5) (f) states “Faculty shall use a variety of instructional strategies that reflect an understanding of different learning styles and the needs of diverse learners” (p. 249).  

         With regard to student development, the Rules (ALSDE) (SUPP. NO. 05-2 290-3.04(c(1)(i) state that with regard to diversity the candidate understands how students differ in approaches to learning and creates instructional opportunities adapted to diverse learners.  The candidate should be able to provide appropriate learning activities; apply knowledge of student learning and development in planning, select of instructional strategies, classroom management techniques, communication, assessment, and collaboration to create appropriate, challenging and supportive learning opportunities for students.  A candidate shall demonstrate: 1. Knowledge of:

(i) How student learning is influenced by individual experiences, talents, and prior learning, including language and family/community values and conditions and that each disability has many ability levels; (ii) Areas of exceptionality in learning and indicators of the need for special education services, as well as policies and procedures to be followed in referring students for special education services and/or to community agencies for assistance; (iii) The importance of understanding and sensitivity to cultural, ethnic, gender, linguistic and family differences that may be confused with manifestations of a disability; (iv) Characteristics of one’s own culture and use of language and how they differ from other cultures; (v) How to teach students whose first language is not English.  Candidates must also demonstrate the 2. ability to: (i) Build students’ awareness, sensitivity, acceptance and appreciation of all students including those with manifestations of a disability; (ii) Model, teach and integrate multicultural awareness, acceptance, and appreciation; (iii) communicate in ways that demonstrate a sensitivity to diversity (cultural, gender, disability, linguistic, and family differences) such as appropriate use of eye contact, interpretation of body language and verbal statements, acknowledge of and responsiveness to different modes of communication and participation” (p. 255).

Evidence is provided by the course grades for SE 400 Introduction to Special Education (Undergraduate) and SE 500 Introduction to Special Education (Graduate).  All candidates are required to take one of these courses. The course includes these objectives: 
Material needed here
B. 
Experiences working with diverse faculty

1. 
What is the percentage of professional education faculty, faculty from other units, and school-based faculty from different ethnic, racial, and gender groups? Other diversity characteristics can also be discussed if data are available.  Based on the agreement with partnership schools and with other divisions of the university, professional education faculty have numerous opportunities to work with diverse faculty.  (A descriptive statistical breakdown of this information is provided in _____?)  Link here! 
2. 
What opportunities do candidates (including candidates at off-campus sites and/or in distance learning programs) have to interact with higher education and school faculty from diverse backgrounds? The experiences of working with diverse faculty are available in the on-campus setting and in the field experience assignments in the partnerships schools.  Table _____? Shows the breakdown of diverse faculty on campus and Table ____? Shows the breakdown of faculty and subgroups in the partnership schools.  UWA faculty have a wide range of life experiences in working with diversity and exceptionalities which are adapted to their content areas and classroom instruction.
3. 
What knowledge and experiences do unit and clinical faculty have related to preparing candidates to work with students from diverse cultural backgrounds and students with exceptionalities?
Valuing diversity is an integral part of the curriculum for each candidate’s individual

program.  Each candidate is expected to demonstrate knowledge, skills, and dispositions to work with diverse learners.  Coursework requirements encourage each candidate to understand learning factors, sociocultural factors, evaluation techniques, and social and moral responsibilities involved in helping every student to learn.  Candidates are expected to develop awareness of various societal subgroups, recognize and address dehumanizing biases, and relate effectively to all population subgroups in order to respect human diversity.  Also, candidates are exposed to specified hours of field experiences in which they may gain experience in working with the subgroups represented in the populations of our partnership schools. During their student teaching internship, candidates are encouraged to demonstrate the use of pedagogical decision making to ensure that all students will learn.

Faculty members trained in working with students with exceptionalities provide opportunities for professional growth to unit faculty; clinical faculty in the partnership schools are continuously engaged in professional development opportunities to assist their teaching of all students.
4. 
What efforts does the unit make to recruit and retain diverse faculty?  (See introduction)


The unit’s recruiting and hiring processes mirror the institutional process.  The institution has detailed plans for how to recruit and retain minorities in the Faculty Handbook (online – add link and in Document Room).
C. 
Experiences working with diverse candidates

1. 
What is the percentage of education candidates in the initial teacher preparation and advanced preparation programs from different ethnic, racial, gender, and socioeconomic groups? Other diversity characteristics can be discussed if data are available. [The diversity of the students in the institution and in the geographical area served by the institution will provide a context for this discussion.]
2.      What opportunities do candidates have to interact with diverse candidates?

3. 
What efforts does the unit make to recruit and retain diverse candidates?

D. 
Experiences working with diverse students in P-12 schools

1. 
What is the percentage of P-12 students from different ethnic, racial, gender, and socioeconomic groups in the settings in which candidates participate in field experiences and clinical practice? 
2. 
How does the unit ensure that each candidate has at least one field experience with students from racial groups different than their own, students with exceptionalities, students from different socioeconomic groups, and male and female students?

3.
How does the unit ensure that candidates develop and practice knowledge, skills, and dispositions related to diversity during their field experiences and clinical practice?
4. 
How does the unit ensure that candidates use feedback from peers and supervisors to reflect on their skills in working with diverse students?

STANDARD 5.  FACULTY QUALIFICATIONS, PERFORMANCE, AND DEVELOPMENT

(Approximately 6 pages)
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

Level: (Initial and/or Advanced)
 SEQ CHAPTER \h \r 1      
Our faculty is the main factors in the success of our teacher education program.  Faculty models the best practices in teaching, scholarship, and service which creates a culture in which candidates learn to practice and pursue their careers.  Faculty promotion and tenure policies require that faculty hold terminal degrees or professional certification and demonstrate excellence in the areas of teaching, research or creative activities, advising, and service to the university and the community.

Qualified Faculty

The College of Education at the University of West Alabama has 23 full-time faculty 

members.  Of these, 74% hold the doctoral degree.  In addition, there are 29 adjunct faculty, most of whom staff our online course offerings.  Of these faculty, 97% are holders of the doctorate.  Finally, there are 14 part-time faculty, none of whom have the terminal degree.  Those faculty without terminal degrees have substantial experience in the grade level areas they teach.  


The school faculty members that assist the College of Education in providing clinical experience for our candidates are selected on the basis of the information provided in the application process and recommendations of local school officials. Under a program to be initiated in the Fall of 2006, all higher education clinical faculty will be periodically required to gain renewed professional experiences in school settings.

Modeling Best Professional Practices in Teaching

The UWA faculty has an in-depth understanding of their field, and they are teacher scholars who integrate what is known about their content fields, teaching, and learning in their own instructional practices.  Faculty degrees and experiences, as shown on vitae, validate that they have the knowledge and the experiences in the content area that they teach.  Faculty evaluations, which are done each semester, indicate that students believe the faculty is knowledgeable and is exhibiting best practices.    Candidates of both on-campus and online programs consistently rate their faculty high.  Faculty use a variety of techniques including:  portfolios, microteaching, exams, case studies, simulations, technology demonstrations, collaborative activities, research projects, and class presentation.  These examples further prove the faculty is modeling best practice.  Teaching is the most important factor in considering tenure and promotion. 

The faculty demonstrate their use of the unit’s conceptual framework through their teaching and in their course syllabi.  The syllabi reflect the faculty use of technology, the emphasis on integrating diversity into the program, collaboration, reflection, professional disposition and practical experiences. Higher level critical thinking skills are required when candidates convert theoretical concepts into cognitive maps, graphs, charts and other visuals to analyze and explain concepts.  Again, syllabi define and reflect the problem based learning activities and problem solving strategies that the faculty incorporated into their classes.  Some classes have a “Problem of the Day” activity as a focus for beginning the class.  Real world examples are used in class discussions as well as hands-on learning activities, especially in curriculum methods course work.  Candidates observe a variety of teaching methods and practice methods in class presentations and in their field experience.  Candidates review simulations and videos demonstrating content pedagogy and are involved in role playing to gain insight into educational problem solving.  Candidates must develop educational mission statements, understand educational philosophies, develop discipline plans and assessment strategies prior to actual experiences in schools.  The faculty encourages candidates to access current research by requiring reading, reviewing and critiquing professional literature.  This is reflected in course syllabi.  Professional reviews are modeled and students have to read and write reviews and to present educational implications that are reflected in the literature.


The faculty teaches and models constructivism.  Cooperative learning activities are incorporated into educational classes .  The faculty present cooperative learning resources and models (Kegan, 1990) and suggest various approaches including: Jigsaw, Roundtable, Roundrobin, and Team Word-Webbing.  Some faculty model practices based on seminars  that  they have attended or on literature reflecting current brain research.  These classes have shorter lectures, twenty to thirty minutes; followed by thirty to forty minute activities.  Content and process reflection complete the activity with an activity called a “wrap-up” of the lesson.


The faculty, as reflected in their syllabi, conduct continuous evaluation and assessment.  Assessments are conducted within the four process strands of the University’s Education Model strands: (a)basic knowledge, (b)scholarly research, (c)learned societies, and (d)professional literature.  Assessment then is based on dispositions, performance, application and knowledge assessing all types of instructional strategies taught in the method courses.


Since the University has a diverse faculty which collaboratively models and provides activities for candidates, they value diversity.  Classrooms are diverse.  Clinical experiences and teaching internships are conducted in diverse classrooms.  Bulletin boards in hallways and classrooms reflect diversity.  Faculty lectures include diversity issues. Students work collaboratively in diverse learning group experiences, read current journals and make thoughtful reflections on diversity issues affecting teaching and learning.  Guest speakers in classrooms and on the campus reflect diversity.  In-depth study of diversity issues occur in counseling, special education classes, educational leadership, physical education and curriculum method classes.



Technology classes are require for candidates and they have to incorporate technology into class and internship experiences.  Faculty and students have current equipment for use in instructional investigations, class work and class presentations. Candidates immediately use technology resources since candidates must use electronic portfolios for recording and assessing teaching activities. Candidates demonstrate use of overhead projectors, computers with appropriate software, using LCDs as they present PowerPoint and other types of presentations as required in syllabi.  Inspiration software and online websites assist presenters in preparing visuals for class activities and instruction.  Examples of visual are graphs, cognitive maps, questionnaires, behavioral objection and contracts, lesson plans, rubrics, and evaluations for presentations.  Candidates also prepare professional reports and lesson plans which are stored on a CD and placed into portfolios.  Candidates conduct online individual and group activities to collaboratively problem solve or prepare materials electronically.  Online assignments are given to candidates.  

Modeling Best Professional Practices in Scholarship


UWA’s faculty is expected to exhibit intellectual vitality and to engage in scholarly activity.  The department chair, the dean, the provost, and the president annually evaluate faculty members and approximately 25% of this evaluation focuses on their scholarly activities.  The College of Education faculty, according to their service reports, are  and have been involved in grant writing, research, publication of articles, manuals, books, and book reviews, and presentations at professional conferences.  The scholarly activity is shared with students in the classroom, in their field experiences and frequently in the James Colquitt Colloquium, an opportunity for faculty to present their research to the entire university community.  Since the last NCATE visit, 100% of the on-campus College of Education faculty have been involved in some type of scholarly activity. 

Modeling Best Professional Practices in Service

(Dr. Grant)

Collaboration

The faculty collaborates with colleagues in P-12 and other units by acting as consultants, including practitioners on various university committees, seeking input concerning program changes, conducting professional development, and visiting schools.  


Several faculty members are very active in the Southern Association of Colleges and Schools accreditation process for area schools.  This affords faculty an avenue to determine current practices in schools.


Colleagues from outside the university are members of the University Council on Teacher Education, the Educational Leadership Advisory Committee, the Education Leadership selection committee, the Education Leadership New Program Advisory committee, and the Special Education Advisory committee.  By serving on these committees the outside colleagues are afforded the opportunity to participate in anticipated program changes from the outset.


Faculty serve as consultants to area schools on a variety of concerns involving professional development.  By performing this activity, faculty become attuned to issues and concerns of the schools and the university may address these in the teacher preparation programs.


When visiting schools, faculty is provided the opportunity to discuss teacher and instructional support programs with teachers and others.  From these discussions faculty are made aware of areas of possible improvement in the preparation programs.


This collaboration has led to many improvements in the teacher education preparation programs.  Many instructors demonstrate the use of technology to improve the use of technology in the P-12 classrooms.  Field experiences have been modified to allow candidates to stay at the schools for longer periods of time.  Course contents have changed to address needs discovered through collaboration.

Unit Evaluation of Professional Education Faculty Performance

Students, department chairs, the dean, and the provost evaluate each faculty member regularly.  The process begins with students’ evaluation of the instructor in each class.  The Office of Institutional Effectiveness then tabulates the evaluations and sends the compilations to the instructor, the department head, the dean, and the provost.


These evaluations culminate in a final evaluation each academic year.  The department head evaluates the faculty member and reviews the evaluation with the faculty member. During this review, the faculty may make additional comments concerning the evaluation.  After the evaluation form is completed, it is forwarded to the dean who reviews it and may also add comments.  The provost receives the evaluation form from the dean.  He reviews the document and may add comments.


The completed document is then forwarded to the department head who meets with the faculty member to discuss the findings of the evaluation process.  The faculty member can challenge the results at this meeting.  If the challenge cannot be resolved, the faculty member can express her/his views to the dean, then to the provost, and ultimately to the president.


Students, chair, the dean, and the provost evaluate adjunct/part-time faculty and graduate departmental assistants.  These evaluations are critical to determining if the adjunct/part-time faculty will be re-employed.


The evaluations serve as the basis for instructional, scholarship, and service improvements. The tabulation of student evaluations includes sections on the strengths and weaknesses of the instructor as well as on student suggestions to improve the quality of the instruction.  Students are also encouraged to add comments concerning their perceptions of the quality of instruction.
Unit Facilitation of Professional Development


Consistent with the unit’s mission and conceptual framework, the university and college encourages and supports faculty professional development.  The teaching competence and intellectual vitality of faculty is supported through a number of policies and practices that provide resources for professional development.  The faculty senate is working on a sabbatical leave policy that will be available to all tenure track faculty as an acknowledgment of outstanding service; these will provide for advanced learning and research.  Each department is allocated approximately $600 per faculty member for faculty development.  Faculty members that are presenting or have costs beyond this amount can request monies from the provost and the president.  In addition to travel and other off-campus professional development activities, a number of on-campus activities are provided: The following are a few examples:


The James Colquitt Colloquium Series


Training for PEPE


Training for Live Text


Training for developing online classes


Blackboard training

The bringing to campus Fulbright Scholar speaking on various topic, but especially on diversity issues.


Internet training


Online teacher training


Such topics as current issues, technology, and diversity are consistent topics of professional development; these topics relate directly to the unit’s conceptual framework Although we do not take attendance at professional development sessions, we believe that 100% have participated in some type of professional development in recent years.  This can be validated through faculty interviews. All adjuncts that are considered for online teaching, are required to fill out a questionnaire to determine their knowledge of online teaching.  All that are hired to teach online are given the opportunity and encouraged to go through our Blackboard and internet training. 

STANDARD 6.  UNIT GOVERNANCE AND RESOURCES

(Approximately 4 pages)

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Element 1: Unit Leadership and Authority
A. 
Unit leadership and authority

The chief executive and administrative officer of the College of Education at the University of West Alabama is the dean of the college of education. The dean oversees all functions of the College of Education. The dean also helps plan, organize, and execute education programs in the college of education and university-wide. The dean oversees academic affairs and fiscal issues in the college of education as well. The dean oversees and takes an active role in tenure and promotion procedures, accreditation processes, and the general management of the College of Education. 

The president of the University, Dr. Richard Holland, appoints the dean, after considering each candidate and after receiving feedback from the faculty of the College of education. The dean is responsible to the president for the administration of the College and is the agent of the faculty for the execution of educational policy. Dr. Tom DeVaney has served as Dean of the College of Education at UWA since the fall of 2002.

Being a smaller university, there is no associate or assistant dean of the college of education at the University of West Alabama.

The College has three departments, each with a director or chair who serves as the academic leader of the Unit. The three departments are Educational Leadership, Childhood Education and Special Education (chairperson is Dr. Marion Madison), Educational Foundations, Counseling, and Library Media (chairperson is Dr. Martha Hocutt), and Physical Education and Athletic Training (chairperson is Dr. R.T. Floyd).
In addition to the teacher education preparation programs offered through the College of Education mentioned above, the College of Education at UWA partners with other colleges at UWA (including the College of Math and Science and the College of Liberal Arts) to offer secondary education teaching programs to complement students’ majors in those fields. Each of these colleges has its own deans and department chairs.

The College of Education is responsible for all of the professional educator preparation programs at the University of West Alabama. The College of Education also coordinates the accreditation process of the college through SACS and NCATE. The College of Education also is responsible for preparing teacher education candidates for Alabama state teacher certification in their chosen areas of expertise. The College of Education is also responsible for curriculum development and candidate admission policies for all of its teacher preparation programs. 

Members of the professional community participate in program design, implementation, and evaluation in the following ways: _____________________.

The University of West Alabama appreciates the importance of teacher preparation programs to the future of our state and country. The university therefore ensures that COE has the leadership, authority, budget, personnel, facilities, and resources to prepare candidates in the Unit's professional educator preparation programs who will be able to meet institutional, state, and national standards. 

All academic calendars, catalogues, publications, grading policies, and advertising are kept accurate and current on the university’s website (www.uwa.edu). Comprehensive information about undergraduate and graduate admission requirements, University and College of Education policies, etc. are printed in the University of West Alabama graduate and undergraduate catalogs (available at http://catalog.uwa.edu/ ). Recruiting and admissions policies are clearly and consistently described in these catalogues and other publications.

Upon admission, each teacher education candidate is assigned an advisor that serves on the college of Education faculty in the candidate’s chosen area of concentration. Teacher education candidates are required to meet with his/her advisor at least once every semester. Furthermore, counseling services are available on-campus to all UWA students. The UWA counseling center (http://counseling.uwa.edu/) employs highly qualified staff and has helped many teacher education candidates adjust to college life and become more successful students. They specialize in Academic Problems, Addictions, Adolescent/Child Problems, Anger Management, Career and Lifestyle Issues, Depression and Anxiety, Divorce Recovery, Eating Disorders, Grief and Loss, Marital and Family Discord, Parenting, Phase of Life Issues, Pre-Marital Counseling, Sexual Abuse Recovery, Sexual Adjustment / Dysfunctions, Spiritual Issues, and Treatment for Other Clinical Disorders (i.e., Bipolar Disorder, Personality Disorders, ADD/ADHD, etc.) 

The Handbook for Faculty and Professional Staff can be found at http://www.uwa.edu/sitemap.asp
 The leadership and authority of the University of West Alabama is shared by the Board of Trustees (headed by the Governor of Alabama, Governor Bob Riley, and the Alabama State Superintendent of Education, Joe Morton), the Officers of the University (Administrators), and the Administrators’ offices. The full list of these individuals can be located at http://administration.uwa.edu/
The UWA College of Education website (http://coe.uwa.edu/) contains information regarding programs, courses, internship, certification, faculty and staff, etc. Academic Calendars can be located at the website of the Office of Academic Affairs at http://academicaffairs.uwa.edu/ac/Default.asp.  Class schedules and course offerings can be found online at http://academicaffairs.uwa.edu/schedule/default.asp
The College of Education prides itself on the Practical Experience Model it has created. Information about this program can be located at _______________. Clinical experiences and internships are conducted at the UWA Campus School (http://campusschool.uwa.edu/) and at UWA Partner Schools world-wide. Teacher education candidates participating in the practical clinical experiences and internships are closely observed by qualified members of the UWA COE faculty. The UWA COE believes that these types of practical experiences prepare our teacher education candidates most effectively.

Element 2:  Unit Budget

Budgeting at UWA is a part of the University’s Planning and Institutional Process, which is composed of five steps in a year-to-year cycle of events:

Strategic Planning(fall)
Key Effectiveness Yardsticks Reports(fall)

Departmental Self-Studies (fall)
Unit-Level Planning(winter)

Budgeting(spring)

During this process, a;; budgets are prepared  and discussed in open forums from the unit level through the President’s Executive Committee and Strategic Planning Council. At this time, unit administrators may propose reallocations of funds between line items in their budgets, including salaries. It is the expectation that open forums for discussions and debate will lead to higher levels of understanding of the overall needs of the University and a higher level of comfort with the budget process. The UWA budgeting process attempts to fully involve the account managers in the process of budgeting and to allow for accountability for achieving results consistent with effective management of the approved budget. To insure that the above dynamics become realities, and that expected budgeting outcomes are realized, there are four underlying assumptions of the budgeting process. These are:



    That open dialogue will take place in the divisions;
    That synthesis will take place at the division level;
    That open dialogue will take place in discussion of   
division needs/priorities at University level or as a  
minimum among the Provost, vice presidents, and the  
president.

The expected outcomes of budgeting are:

Better communication and understanding of University   

budgeting decisions and University priorities;
Enhanced credibility; 
Greater appreciation among divisions regarding      

needs and priorities;
Open and constructive basis for conflict resolution;

Better linkages between planning and budgeting-a greater   

sense of realism between goal setting, planning and 

budgeting.
The following activities are accomplished in sequence as departments and divisions build their budget requests: (In the College of Education, these are conducted by Dean DeVaney and the two department heads with input from the respective faculty members.):

Using planning forms, departments prepare proposed budgets and submit through 
appropriate channels to the Provost, appropriate vice presidents 
or Athletic Director;
The Provost, appropriate vice presidents and Athletic 

Director discuss planning and budgets with unit heads, 

and changes and adjustments communicated;
The Provost, vice presidents, and Athletic Director submit budgets to the 
PEC and planning statements to the SPC;
Budget reviews take place at the SPC and the PEC level, with final approval from 
the President;
Approved budgets are prepared on standard budget and salary forms, provided by 
                                                the Vice President for Financial.
When the institutional budget has been approved by the Board, copies of individual budgets are prepared by the Financial Affairs Office and distributed to the appropriate budget administrators.

Thus far, in spite of funding cuts and shortages, the University has been able to maintain quality levels enabling the various programs to continue preparing candidate to meet established standards. Other funding sources have been developed, along with increased enrollment to insure this phenomenon. Maintaining level funding with new increases and enrollment has enabled the University to maintain acceptable levels in the quality of our programs.

Element 3: Personnel

As its Mission Statement indicates, The University of West Alabama seeks to employ a vibrant, talented, and diverse faculty. Excellence in teaching and advising is paramount to the faculty, but faculty members should also be committed to providing leadership and fostering positive growth throughout West Alabama through research and public service, with primary emphasis on that which meets the educational, social, cultural, and economic needs of the region. A faculty member’s principal responsibilities can be classified in the following areas:
Teaching
Planning and organizing assigned courses, conducting classroom instruction, providing individual assistance to students, evaluating students’ progress, and evaluating course instruction.
Scholarly Activities
Undertaking research and/or creative projects, participating in professional organizations, and maintaining current knowledge in one’s discipline.
Student Advising
Academic counseling.
Institutional Service
Committee work and other assigned and volunteer duties related to the development and well-being of the University.
Public Service
Implementing workshops, public programs, and other appropriate activities in cooperation with schools, public agencies, and community organizations and providing consultation to public and private agencies, groups, and individuals.
The faculty member has a professional obligation to participate in the development of the academic program and, through the appropriate channels, to contribute to the betterment of the University community.
FACULTY WORKLOAD POLICY
The UWA Faculty Workload Policy is intended to ensure equitable and reasonable assignment of faculty responsibilities. Its purpose is to provide general guidelines, and it is designed primarily to provide a structure for review of faculty load in cases in which a faculty member, Chair, or Dean believes that a faculty load is anomalous. The primary duty of the faculty is to teach: to prepare for the classroom experience, to provide effective instruction in an environment that stimulates inquiry and promotes a sense of shared responsibility for learning, and to evaluate student work judiciously and fairly. In addition, as part of their University service, full-time teaching faculty members are expected to take part in the following activities: advising students; serving on committees; performing academically related public service; engaging in individual research, scholarly or creative endeavors; and professional development. These activities are considered a normal part of the duties of full-time faculty.
A normal full-time workload for a University of West Alabama faculty member for Fall and Spring Semesters will average fifteen to seventeen work units per semester for a combined Fall and Spring total of no less than thirty-two work units. The number of work units assigned to the various responsibilities of an individual faculty member is determined through consultation among the Dean, the Chair, and the faculty member. Consideration is given to the needs of the department and the professional goals of the faculty member. A faculty member may be given a reduce teaching load if he or she has heavy administrative responsibilities or is assigned other forms of equivalent service, such as research, preparing and teaching special courses or workshops, writing grant proposals, institutional and public service projects, or special assignments. Faculty workloads are subject to approval by the Dean and the Provost.
 

A typical workload may consist of something like the following:
Work Units
EH 101, two sections 6
EH 331 3
EH 436/536 3
Directing Graduate Thesis 1
 

Consulting with Choctaw County High School
to develop new literature course of study 1
Preparing NEH grant proposal for summer seminar
for teachers 1
 

Serving as University representative on State
Articulation and General Studies Committee .5
 

Serving as chair of departmental search committee .5
Total Workload 16
	
	Undergraduate
	Combination Undergraduate & Graduate
	Graduate

	Year
	Fall
	Spring
	Average
	Fall
	Spring
	Average
	Fall
	Spring
	Average

	2001-2002
	11.4
	9.6
	10.5
	10.9
	11.1
	11.0
	9.7
	10.0
	9.9



	2002-2003
	11.8
	11.8
	11.8
	11.3
	10.7
	11.0
	8.5
	8.7
	8.6



	2003-2004
	10.8
	11.0
	10.9
	11.9
	10.3
	11.1
	9.0
	8.0
	8.5



	2004-2005
	11.3
	10.2
	10.8
	11.0
	8.9
	10.0
	9.0
	8.9
	9.9



	2005-2006
	10.6
	11.0
	10.8
	10.9
	9.9
	10.4
	7.5
	8.8
	8.2




Average Teaching Loads UWA College of Education 

Allotment of work unit credits among a faculty member’s instructional and non-instructional responsibility is determined as follows:
Instructional Responsibilities
Instructional responsibilities include planning and organizing courses, conducting classroom instruction, providing individual assistance to students, evaluating student progress, and evaluating course instruction. A normal full-time teaching load will average twelve work units per semester for a combined Fall and Spring Semester total of twenty-four work units. In general, one work unit is earned for each hour (fifty minutes) of class lecture and one-half work unit for each hour (fifty minutes) of laboratory. In some academic departments, instructional loads for professors teaching graduate courses or special classes (e.g., independent studies) may vary slightly from this policy. Information on such exceptions is maintained in those departments.
Typically, a full-time teaching load may be earned several ways. Each semester a faculty member may teach four three-hour non-laboratory courses (twelve work units for lecture hours), three four-hour laboratory courses(nine work units for lecture hours plus three work units for laboratory hours), two four-hour laboratory courses each with three laboratory sections (six work units for lecture hours plus six work units for laboratory hours), or other combinations. Or, a faculty member may earn eleven work units of teaching credit one semester and thirteen units the next semester for a total of twenty-four and an average of twelve. Adjustments in the number of work units assigned for instructional responsibilities may be made for the following reasons:
Number of class preparations. Preparations in excess of three regular academic courses per semester are strongly discouraged. On the occasion that it is necessary, one to two additional work units of credit may be granted.
Classes requiring additional preparation. One to three additional work units may be granted for a course if an exceptional amount of time is required to prepare the lecture or laboratory or to monitor and evaluate the students. Consideration will be given to the amount of support and staff provided the instructor for the teaching of the course or a laboratory, such as work by technicians, undergraduate student workers, graduate assistants, or other faculty.
Classes requiring limited preparation. If the amount of time and effort required for preparation of a class is significantly reduced through the use of video lectures, outside speakers, or by other means, then the credit received may be adjusted below the normal allocation.
Classes with large enrollments. Large class enrollment is not in itself sufficient justification for extra credit.  However, if it can be demonstrated that large enrollment will require significantly greater amounts of time and effort than are normally expected, one to three additional work units of credit may be allocated.
Classes meeting at the same time. No additional work units will be granted for two or more sections of the same course meeting together or for dual-level courses (an undergraduate and graduate class meeting together).
Classes with small enrollments. Small class enrollment is not in itself sufficient justification for reduced credit. However, if low enrollment significantly reduces the amount of time and effort which the instructor must expend, then the credit received may be adjusted below the normal allocation.
Classes in non-traditional formats. Classes in non-traditional formats vary considerably in the amount of faculty involvement. Thus, assignment of work units for classes in non-traditional formats will be established by the Chair for each such course, subject to the approval of the Dean and the Provost. The most common classes in nontraditional formats are the following:
1. Independent Study courses
2. Internship courses
3. Practicum courses
4. Seminar courses
5. Team-taught courses (Each team member will receive work unit credit for that portion of the course that he or she teaches.)
6. Clinical courses.
Non-lnstructional Responsibilities
Non-instructional faculty responsibilities include the following activities: undertaking research and/or creative projects; participating in professional organizations; maintaining current knowledge in one’s discipline; academic counseling; committee work; recruiting; and public service such as implementing workshops and appropriate activities in cooperation with schools, public agencies, and community organizations and providing consultation to public and private agencies, groups, and individuals. Faculty members are typically given up to four work units of credit for fulfilling these obligations while maintaining a normal teaching load. Non-instructional activities are intended to complement, not detract from, the faculty member’s performance as a teacher. The time and effort required for these activities should be balanced with that required for classroom instruction. When non-instructional activities are deemed excessive, under the conditions described below, a faculty member may be granted additional work units of credit as determined by agreement between the faculty member, the Chair, and the Dean. Below are listed work unit assignments for selected non-instructional duties.
Academic Advisement. Advising students is a part of a faculty member’s normal workload. If a faculty member has an unusually heavy advisement assignment, one-half to two additional work unit credits may be awarded.
Research. The Chair, with approval by the Dean, may give additional work unit credit, ranging from one-half to two work units to a faculty member desiring to devote more time to a special research project. It is understood that research does not include such activities as remaining current in one’s field or reading or experimentation performed primarily as preparation for a teaching assignment. If credit is granted, the faculty member is expected to present a progress report on the research each year. The continuation of research as a part of the faculty member’s workload depends upon progress being shown.
Academic Administration. Faculty members with administrative responsibilities are awarded additional work units of credit based on the demands of their position. Allocation of work units is as follows: Departmental Chair, in general, three work units per semester (but the number of work units assigned depends on the number of faculty in the department as outlined later in this policy statement); liaison officer, coordinator or director of service units or departmental programs, and laboratory supervisor, one to four work units.
Institutional Service. Services rendered to public organizations and groups outside the institution for which no additional compensation is received, but which the institution approves, may earn one-half to three additional work unit credits. Examples include service to a professional organization or consulting to a governmental agency. The amount of credit will be determined by prior arrangement between the faculty member, the Chair, and the Dean.
Other Professional Service. Significant institutional or other recognized professional services may contribute to the total workload of the faulty member. These include significant responsibilities as the faculty sponsor of a campus organization, grant writing, or chair of certain time-consuming University committees. The amount of credit awarded may range from one-half to three work units and will be determined by the nature and extent of these activities and will be arranged between the faculty member, the Chair, and the Dean.
Overload
Significant overload teaching, over fourteen work units per semester, should be limited and restricted to situations of special need. Overload teaching may be compensated with reduced teaching load the following term or additional remuneration, usually at the current adjunct rate.
Reassigned Time
The general meaning of “reassigned time” is a reduction of the teaching component of a faculty member’s workload to allow for more time to devote to non-instructional activities. Any allocation of work units that reduces those normally allotted for instruction will be by negotiation between the faculty member, Chair, and Dean subject to approval of the Provost. In all cases, a faculty member’s workload must average sixteen work units per semester and total thirty-two work units for Fall and Spring Semesters.
Guidelines for Summer Term
Teaching workloads for summer term will be based on departmental needs and faculty goals with consideration given to available funds. In those instances in which a faculty member is teaching less than a normal full load, non-instructional loads will be reduced proportionately.
Faculty Office Hours
Each full-time faculty member must have at least ten hours each week designated as office hours and during those periods be available in his or her office for consultation with students and for other purposes. Except for variations approved by a faculty member’s Chair and Dean, the office hours should be set at various times of the day between 8:00 a.m. and 5:00 p.m. and be scheduled on at least four days per week so as to provide for students’ varied schedules.
In addition to these office hours, faculty members should make themselves available by appointment for students who cannot come during posted office hours. Faculty members teaching evening classes should be especially sensitive to the needs of students in these classes.
Loads for Chairpersons and Deans
The load for Chairperson is based on the number of full-time faculty in the department (In the chart that follows, a “course” is defined as a three-semester-hour course):
Number of Faculty Reduced Load per Year
1-6 
3 courses
7-12 
4 courses
12 + 
5 courses.
Chairpersons are expected to take at least a one-course reduction in their load each semester. In special circumstances, variations from this policy may occur and must be approved by the Dean and the Provost. If scheduling exigencies make it impossible for a Chair to take all of his or her assigned load reduction during an academic year, he or she may receive adjunct pay for the extra courses taught with prior approval of the Dean and Provost. Deans will normally teach one three-semester-hour course each academic term. Any variations from this policy must be approved by the Provost.
Distribution of Class Assignments
I
t is sound pedagogical practice to distribute a faculty member’s teaching assignments to ensure that his/her energy and focus remain strong. The University of West Alabama thus requires that a faculty member’s teaching schedule include no more than three classes on either the Monday- Wednesday-Friday or the Tuesday-Thursday patterns (including night classes that may meet on only one night). Any variations from this policy must be approved by the Dean and the Provost.
(October 27, 1999)
FACULTY MEETINGS
Full-time and part-time faculty members on contract are expected to attend all University faculty meetings and all faculty meetings within their respective colleges and departments unless prior approval is given by the appropriate chairperson or dean. This requirement applies to all who hold full-time or part-time faculty status, including academic administrators, coaches, librarians, lecturers, etc. Adjunct faculty members and graduate assistants are welcome at faculty meetings but are not required to attend.
University faculty meetings and college meetings are held each fall and at other times when appropriate.
Departmental meetings are scheduled throughout the academic year. For communication purposes, minutes of these meetings are sent to the President, Provost, all deans, and the department chairpersons within the respective college. They are available to others upon request to the dean or department chairperson. (Departmental minutes are often distributed to all faculty members within the department.)
In-service meetings are scheduled each fall at the beginning of the academic year. Separate meetings are generally scheduled for the entire faculty and staff, for the teaching faculty as a whole, and for the faculty in each college. In addition to announcements, introductions, and other routine matters, these meetings include special presentations by campus personnel and/or visitors on topics related to the professional development of faculty and staff.
Time is also usually allotted during the in-service period for departmental meetings and committee meetings.
 

Unit Support
 

The faculty of the College of Education is supported in their mission by a full-time secretarial staff who direct graduate and undergraduate work-study students and provide support coverage for each work day. Coverage is provided until 6:00PM, which is 15 minutes after evening classes have begun.
Element 4: Unit Facilities

BUILDINGS AND GROUNDS  

ACADEMIC BUILDINGS 

BIBB GRAVES HALL contains classrooms, laboratories, and faculty offices for the College of Education and the College of Natural Sciences and Mathematics. It also has the main auditorium on campus.

BROCK HALL houses the Division of Nursing, the Housing Office and the Upward Bound Program. Facilities for continuing education programs and other meetings are also located in one wing. 

LUCILLE FOUST HALL contains classrooms and offices for art and offices for the Athletic Department. The Student Success Center and the Student Support Services facilities are also located in this building. 

PRUITT HALL is the location of the music program and the Physical Education and Athletic Training Department. It contains classrooms, offices, studios, practice rooms, and dressing rooms, as well as the University’s gymnasium. 

GUY HUNT TECHNICAL EDUCATION COMPLEX contains classrooms, laboratories, faculty offices and shop facilities for the Technology Division. 

The HUNT ANNEX is adjacent to the technology building and contains additional instructional space for the Technology Division. It also houses the Early Intervention Center. 

JULIA TUTWILER LIBRARY houses the University’s collection of books, periodicals, and other materials. It contains reading rooms, offices, a workroom, conference rooms, and rooms for special materials, computer laboratory, and other facilities. 

LURLEEN BURNS WALLACE HALL provides instructional facilities for chemistry, physics, English, foreign languages, history, journalism, the social sciences, speech, theatre, and business. The building also contains a small auditorium. 

STUDENT HOUSING 

HOOVER APARTMENTS, consisting of two buildings, provide attractive and modern apartments for students who maintain a grade point average of 3.0 or higher. Four students share each apartment. 

PATTERSON APARTMENTS provide unfurnished housing for non-traditional students, graduate students, and families. 

REED HALL is an honors residence hall for men and women who maintain a grade point average of 3.0 or higher. Preference is given to freshmen students attending the University on a Trustee Scholarship. 

SELDEN HALL is a residence hall for women. 

SISK HALL is a residence hall for football players. 

SPIETH HALL is a residence hall for men. 

STICKNEY HALL is an honors residence hall for men and women who maintain a grade-point average of 3.0 or higher. Preference is given to students attending the University on a Trustee Scholarship and members of the Honors Program. 

OTHER BUILDINGS 

THE BELL CONFERENCE CENTER is a state-of-the-art conference facility located at the heart of the University’s campus. 

MOON HALL is a complex composed of offices, shops, and a warehouse area for the Physical Plant Department. 

THE PRESIDENT ’S HOME is a residence for the President of the University and his family. 

THE GEORGE C. WALLACE STUDENT UNION provides facilities for student activities and recreation, including an Olympic swimming pool, racquetball courts and student weight room. The University Bookstore is also located in the Student Union.

WEBB HALL houses the University’s central administrative offices. 

YOUNG HALL is the campus dining facility. In addition to the main dining room and the kitchens, there is a private dining room for special events. 

ATHLETIC AND RECREATIONAL FACILITIES 

THE FOOTBALL STADIUM, known as "Tiger Stadium," is located in a natural bowl behind Foust Hall. 

THE HANDBALL COURTS are located adjacent to the Student Union building. 

THE DON C. HINES RODEO COMPLEX is located on Country Club Road near Lake LU. 

THE JAMES P. HOMER FIELD HOUSE houses facilities for the UWA football program, diagnostic and rehabilitation spaces for the program in athletic training, and classrooms. 

LAKE LU is a 54-acre lake on the University campus which provides facilities for swimming, fishing, boating, and picnicking. 

PRUITT GYMNASIUM facility houses the Men ’s and Women ’s Basketball programs as well as the Women ’s Volleyball program. 

THE SOFTBALL/INTRAMURAL COMPLEX is located on the "Loop " by the Wallace Student Union. 

TARTT FIELD is the University baseball field located in the north campus area. 

THE UNIVERSITY TENNIS COURTS are located beside George C. Wallace Student Union Building. 

THE GEORGE C. WALLACE STUDENT UNION with a variety of entertainment/recreational facilities and weight room, is located on the "Loop" near the north end of campus. 

FACILITIES AND SERVICES 

LIBRARY 

The Julia Tutwiler Library contains over 250,000 volumes of books, bound journals, and microforms. The books are classified by the Dewey Decimal Classification System and are available by author, title, and subject through the online public catalog. The Library also provides on-site access to full-text articles in over 5,000 journals through current subscriptions, ProQuest, Searchbank, EBSCOHost, FirstSearch, DIALOG, Project Muse and other online full text databases. The Library also has an extensive archival collection and several special collections of national interest, as the Ruby Pickens Tartt Collection of Regional Folklore and the Patricia DeMay Collection of Children’s Literature. These materials are housed in the Alabama Room.  The Library also houses a state-of-the-art computer laboratory and a Curriculum Laboratory that supports the University's curriculum, with emphasis on the Teacher Education Program. 

INSTITUTIONAL ADVANCEMENT OFFICE 

The Institutional Advancement Office is specifically charged with the responsibilities of alumni affairs, legislative liaison, fund-raising, and media relations. Publications of this office include a newspaper and annual magazine that are mailed to all UWA alumni, faculty and staff, and active donors. 

BOOKSTORE 

The Bookstore, in the George C. Wallace Student Union, is maintained as a convenience to students. University textbooks, stationery, supplies, toilet articles, and other items may be purchased here. 

COMPUTER SERVICES 

The Department of Information Systems is located in Webb Hall.  The primary purpose of Information Systems is to provide computer support to the University Community in the areas of administrative systems for processing of University related data, academic systems for access by faculty, staff, and students, support for the University computer network, as well as University-wide access to the Internet.  Technology accounts are available to all faculty, staff, and students.  Technology accounts include access to Microsoft Exchange email, Blackboard Learning system, campus wireless networking, Library databases, and much more.  Visit http://infosys.uwa.edu for details on UWA's technology infrastructure. 

COMMUNITY SERVICES 

The University, from time to time, provides services to schools and community groups in its service area. These include consultative services, workshops, assistance with school institutes, speaker service for community organizations, and special assistance to graduates and former students. These services are coordinated through the Office of the Provost. 

ATHLETIC TRAINING AND SPORTS MEDICINE CENTER 

The Athletic Training/Sports Medicine Staff and Athletic Training Room are available as a service to the faculty/staff and students. Services included are athletic injury prevention, evaluation, management and referral, treatment, rehabilitation, and education. These services exist primarily for the varsity athletic program but are available upon request to the University community and students. There is generally no charge for the services unless supplies and equipment are used. Faculty/staff and students desiring the use of these services should make arrangements with the head athletic trainer or one of the staff athletic trainers. The Athletic Training and Sports Medicine Center is located in Homer Field House 216. 

THE SUMTER COUNTY NATURE TRUST AT THE UNIVERSITY OF WEST ALABAMA 

The Sumter County Nature Trust was established in 1985 through a gift from Doctors Ralph and Margaret Lyon, both UWA Professors Emeriti. The Lyons, who lived in Sumter County for over thirty years, chose this avenue as a means of expressing their love for the county, for nature, and for people. The Trust is committed to identifying and preserving the natural resources of Sumter County, informing citizens about such matters, sponsoring environmental education activities, and developing sites where citizens can enjoy and appreciate the environmental treasures of the Black Belt Region. Endowment income provides funds for activities initiated by the Trust, as well as matching grants for individuals and organizations interested in fulfilling the goals of the Trust. The Trust is administered by a five-member Board of Directors appointed by the UWA Board of Trustees. The Chairperson is a faculty member in the College of Natural Sciences and Mathematics. 
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E. 
Unit resources including technology

This section needs to be rewritten to answer the questions.
FACILITIES AND SERVICES 

LIBRARY 

The Julia Tutwiler Library contains over 250,000 volumes of books, bound journals, and microforms. The books are classified by the Dewey Decimal Classification System and are available by author, title, and subject through the online public catalog. The Library also provides on-site access to full-text articles in over 5,000 journals through current subscriptions, ProQuest, Searchbank, EBSCOHost, FirstSearch, DIALOG, Project Muse and other online full text databases. The Library also has an extensive archival collection and several special collections of national interest, as the Ruby Pickens Tartt Collection of Regional Folklore and the Patricia DeMay Collection of Children’s Literature. These materials are housed in the Alabama Room.  The Library also houses a state-of-the-art computer laboratory and a Curriculum Laboratory that supports the University's curriculum, with emphasis on the Teacher Education Program. 

INSTITUTIONAL ADVANCEMENT OFFICE 

The Institutional Advancement Office is specifically charged with the responsibilities of alumni affairs, legislative liaison, fund-raising, and media relations. Publications of this office include a newspaper and annual magazine that are mailed to all UWA alumni, faculty and staff, and active donors. 

BOOKSTORE 

The Bookstore, in the George C. Wallace Student Union, is maintained as a convenience to students. University textbooks, stationery, supplies, toilet articles, and other items may be purchased here. 

COMPUTER SERVICES 

The Department of Information Systems is located in Webb Hall.  The primary purpose of Information Systems is to provide computer support to the University Community in the areas of administrative systems for processing of University related data, academic systems for access by faculty, staff, and students, support for the University computer network, as well as University-wide access to the Internet.  Technology accounts are available to all faculty, staff, and students.  Technology accounts include access to Microsoft Exchange email, Blackboard Learning system, campus wireless networking, Library databases, and much more.  Visit http://infosys.uwa.edu/ for details on UWA's technology infrastructure. 

COMMUNITY SERVICES 

The University, from time to time, provides services to schools and community groups in its service area. These include consultative services, workshops, assistance with school institutes, speaker service for community organizations, and special assistance to graduates and former students. These services are coordinated through the Office of the Provost. 

ATHLETIC TRAINING AND SPORTS MEDICINE CENTER 

The Athletic Training/Sports Medicine Staff and Athletic Training Room are available as a service to the faculty/staff and students. Services included are athletic injury prevention, evaluation, management and referral, treatment, rehabilitation, and education. These services exist primarily for the varsity athletic program but are available upon request to the University community and students. There is generally no charge for the services unless supplies and equipment are used. Faculty/staff and students desiring the use of these services should make arrangements with the head athletic trainer or one of the staff athletic trainers. The Athletic Training and Sports Medicine Center is located in Homer Field House 216. 

THE SUMTER COUNTY NATURE TRUST AT THE UNIVERSITY OF WEST ALABAMA 

The Sumter County Nature Trust was established in 1985 through a gift from Doctors Ralph and Margaret Lyon, both UWA Professors Emeriti. The Lyons, who lived in Sumter County for over thirty years, chose this avenue as a means of expressing their love for the county, for nature, and for people. The Trust is committed to identifying and preserving the natural resources of Sumter County, informing citizens about such matters, sponsoring environmental education activities, and developing sites where citizens can enjoy and appreciate the environmental treasures of the Black Belt Region. Endowment income provides funds for activities initiated by the Trust, as well as matching grants for individuals and organizations interested in fulfilling the goals of the Trust. The Trust is administered by a five-member Board of Directors appointed by the UWA Board of Trustees. The Chairperson is a faculty member in the College of Natural Sciences and Mathematics. 
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